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As a background fo r a study of the a c t iv i t ie s  of a county 
superv isor, i t  is  f i t t i n g  th a t consideration be given to  th e  opinions 
of a u th o ritie s  in  the  supervisory f ie ld .  In th is  chapter the author, 
th e re fo re , presents a se r ie s  of quotations which serve to  define and 
to  In te rp re t supervision and to  describe the q u a lific a tio n s  necessary 
fo r successfu l superv ision .
Supervision Defined
Barr and Burton in  th e ir  book, The Supervision of Ins tru e -
1
tio n , make the  following observation concerning supervision.
Supervision, although a pa rt of the educational program 
for severa l decades, has only re c en tly  won recognition as a 
specia lized  phase of th a t program. Now, however, i t  is  rec ­
ognized not only as a specia lized  f ie ld ,  but a lso  as the foun­
dation upon which a l l  programs for the improvement of teach­
ing must be b u i l t .
These authors fu rth e r strengthen th e i r  statement by quoting
a t length  from a b u lle tin  of the Superintendent of Schools of Oakland, 
2
C alifo rn ia .
Supervision i s ,  on the face of i t ,  work done by ce rta in  
o ffice rs  of the  school other than regu lar classroom teachers , 
to  in fluence, guide, and improve in s tru c tio n . In i t s  e a r l ie r
^Barr, A. S. and Burton, William H., The Supervision of 
In s tru c tio n . D. Appleton-Century Company, New York, 1926. p. 1
2Ib id  p. 31
-  1 -
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evolutionary stage i t  was ca lled  and was inspection  -  a checking 
of the performance of a h ired  employee against sp e c if ic  d irec tio n s  
and requirements by a rep resen ta tiv e  of the employing au th o rity .
In a modern and progressive school i t  has developed to  be a to ­
t a l l y  d iffe re n t procedure, fa r  removed in  i t s  conception and pur­
pose from the  e a r l ie r  idea of i t .  A teacher i s  no longer merely 
a h ired  employee doing the rou tine  work of a d r i l l  m aster, but 
the s t a t e 's  o f f ic ia l  rep resen ta tive  -  a friend  and leader of i t s  
youth. The superv isor is  no longer a time and performance check­
e r, but a frien d  and leader of teachers -  a te a c h e r’s helper#
In helping th e  teach e r, the superv isor a s s i s t s  her not only
in  improving her methods of work but a lso  by suggesting p o s s ib i l i t ie s
which she does not see , and by o ffering  in sp ira tio n , encouragement, and
stim ulation# Although the checking and inspec tiona l type of supervision
is  not popular with te ach e rs , the type which provides encouragement and
in sp ira tio n  is  generally  welcomed. A teacher in  Meridian, M ississippi
3
expresses th is  fee ling  very c le a r ly  in  the following paragraph.
I  need supervision th a t is  not lim ited  to  th e  method of d i­
rec tin g  a c lass or planning a lesson , an a c t iv i ty , or a procedure 
fo r  d isc ip lin a ry  problems. I  need counseling which w il l  in sp ire , 
encourage, c r i t ic iz e  constructively , and s tim u la te .
Supervision, lik e  other phases of education, has changed g rea t­
ly  since i t s  beginning. At f i r s t ,  supervisors were drawn from th e  ranks 
of classroom teachers and were without tra in in g  other than th a t required 
of te ach e rs . L ater, colleges and u n iv e rs itie s  offered courses in  super­
v ision  and the  work became pro fessional; a fa c t which not only has brought 
about a d if fe re n t a ttitu d e  toward supervision, but a lso  has l i f t e d  i t  f a r
above the le v e l of in spection . The A ssistant Superintendent of Schools
4of Providence, Rhode Island says:
0;
Lambright, E. Pauline, My Need fror Supervision. Educational 
Method. Vol. 19, Oct. 1939. p . 27
^Allen, Richard D. Three Types of School Supervision. Educa­
tio n a l Method. Vol. 9, May 1930. p. 476
-  2 -
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The method of operation in  p ro fessional supervision is  . 
by build ing  up teacher and pupil morale, by cooperation, by the 
s p i r i t  of serv ice  from the  bottom up; pupils help each o ther, 
teacher helps p u p ils , the p rin c ip a l helps teach e r, the super­
v iso r helps bot|r p rin c ip a l and teach er. Each keeps h is eye on 
the ta sk  in hand and not on the  " re su lts '’ or on the next person 
in  rank.
A more recent publication  makes th is  statem ent concerning the 
changes in  superv ision:^
In general, the changes in  supervisory policy  are in  the d i­
rec tio n  of su b s titu tin g  coordination and leadersh ip  fo r  supervi­
sion and d ire c tio n , and of developing cooperative procedures 
through which members of the profession may e ffe c tiv e ly  con trib ­
ute to  th e  improvement of the educational establishm ent and to
the determ ination of educational p o lic ie s .  Undoubtedly
one of the most important problems -which every profession faces
is  th a t of how to  keep the  members a liv e  and a le r t  and continu­
ously growing p ro fessio n a lly .
As these  quotations imply, supervision has not always been of 
the leadersh ip  type . This lack  of leadersh ip  has sometimes caused re ­
sentment on the p a rt of teachers , because of ta c tle ssn ess  or a wrong
approach on the part of the  superv isor. A supervisor must be t a c t f u l .
She must create  or preserve a fr ien d ly  atmosphere i f  she hopes to  pro­
mote growth in te ach e rs . In connection with th e  idea of growth, Barr 
and Burton quote from K ilpa trick ; who, in  what he termed sane p r in c i­
ples of superv ision , has the following to  say concerning the  superv i- 
6
so r’s work.
The superv iso r’s business is  with teachers , to  help them 
grow -  to  grow as persons in themselves, to  grow s p e c if ic a lly  
in  such fashion th a t they  w ill  best help th e ir  ch ildren  to  
grow.
5
'Myers, Alonzo F .; K ifer, Louise M.; Merry, Ruth C.; and 
Foley, Frances, Cooperative Supervision in  the Public Schools. 
P ren tice-H all, In c .,  New lo rk , 1938* p. 128
^Barr^ A. S. and Burton, William H., The Supervision of 
In s tru c tio n . D. Appleton-Century Company, New York, 1926. pp_« 77-78
-  3 -
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Supervision In te rp re ted
K ilpa trick  se ts  up th ree  p re req u is ites  for supervision. His 
statement on the n ecessity  fo r growth, which is  the f i r s t  of his pre­
re q u is ite s , has already been given* The other two, p ro fessional study
7
and respect fo r perso n ality , are mentioned in the  paragraph c ited  below,
. . . . . .  I t  is  the superv iso r’s duty to  be able and disposed
to  lead  the  teaching body in  and to  the progressive appropria­
tio n  and app lication  of p rofessional m ateria l which w ill  throw 
lig h t  on the purpose and bearing of education, on the nature and 
process of learn ing , on the nature and function of subject m atter, 
and on the nature and function of method.
. . . . . .  the supervisor w ill  ever seek to  extend the s e l f -
d irec tio n  of teach ers ; i t  brings growth to  them; i t  respects 
th e ir  p e rso n a litie s .
Services of Supervision
’ftith the p re req u is ites  of supervision in  mind, the question 
might a rise  as to  a more d e fin ite  statement of the services of th e  super­
v iso r. Caswell l i s t s  th ree  types of serv ices which every supervisor should 
8
perform. To quote:
In a modern educational program, th e re  are th ree  serv ices in  
p a r tic u la r  which supervision should render: f i r s t  -  i t  should con­
t r ib u te  to  o v e r-a ll planning and coordination of the  in s tru c tio n a l 
program; second -  i t  should provide specia lized  resources upon 
which teachers may draw to  meet the widely varied demands for com­
petence made by classroom work; and th ird  -  i t  should fo s te r  the 
in -se rv ice  education of teachers*
This quotation suggests contribution  to  the o v er-a ll program
as th e  f i r s t  ta sk  of the  supervisor* In making an o v e r-a ll plan, the
7Ib id  p. 78 
ftCaswell, H ollis L ., How S hall Supervision Be Advanced? 
Educational Method, Vol. 21, Oct. 1941* P* 5
-  4 -
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supervisor has to  consider the most e ffec tiv e  ways of bringing about 
changes in  the in s tru c tio n a l program. Among the means a t her d isposal 
are conferences, dem onstrations, in te rv is i ta t io n ,  and meetings of v a r i­
ous kinds.
An examination of opinions on the e ffe c tiv e  use of these means
may be h e lp fu l a t th is  p o in t, Barr and Burton make the following com-
9
ment concerning the value and the  proper s e ttin g  fo r a conference.
A fr ien d ly  atmosphere is  a n ecessity . The supervisor 
should s tr iv e  fo r a k indly, sympathetic, and ta c t fu l  a tt i tu d e , 
a t the  same time keeping the discussion on an objective and 
s c ie n tif ic  plane. I t  is  well usually  to  begin with commenda­
tio n  of the good, i f  such commendation has an ac tu a l basis  in  
fa c t . The supervisor must be d e f in ite ly  p a tien t and not un- 
fo rg e tfu l of the demands upon the teachers , knowing tha t the 
evolution of good teaching is  a long, slow process.
Taking the conference to  an even higher plane is  suggested by 
10Kyte. He s ta te s :
The improvement of teaching always involves two or more pro­
fessio n a l persons. The extent to  which successful supervisory 
e ffo r t  can be carried  on depends, th e re fo re , upon the e s tab lish ­
ment of sound p rofessional rapport between the supervisor and 
the supervised. When supervision becomes an a c t iv i ty  on such a 
high pro fessional plane tha t i t  is  characterized  by mutual sym­
p a th e tic  understanding, wholesome cooperation, constructive ed­
ucational purposes, and sound educational id e a ls , in supervisor 
and in  teacher a lik e , the Inevitab le re s u lt  should be desired 
p ro fessional growth of each in the in te re s t  of the p u p ils .
Demonstration teaching, usually  welcomed by teach ers , i f  
ca re fu lly  worked out by the supervisor both in  approach and in tech­
nique can become very e ffec tiv e  and lead the teacher to  grasp the
^Barr, A. S. and Burton, William H. The Supervision of 
In s tru c tio n . D. Appleton-Century Company, Hew York, 1926, p . 167
^ K y te , G-eorge C., How To Supervise. Houghton M ifflin  
Company, New York, 1930. p. 130
-  5 -
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desired point quickly. Kyte says:
The frequent v is i t s  to  the classrooms to  observe teachers 
a t work should be open-minded endeavors to  locate  in s tru c tio n a l 
problems which the supervisors can help to  overcome. The c la ss ­
room worker is  very p a r t ia l  to  th e  supervisor who demonstrates 
for her, provided the s h i f t  in  teaching from the teacher to  th e  
demonstrator is  ta c t f u l ly  done in  th e  classroom. The former 
fee ls  that she can obtain a concrete i l lu s t r a t io n  of the points 
which the  supervisor wishes to  s tre s s .
Perhaps the means used by supervisors of which teachers are 
most wary is  th a t of in te rv is i ta t io n ;  fo r when asked i f  they wish to  
v i s i t  other classrooms, they  often h e s ita te . They appear to  fe e l  tha t 
some weakness has been discovered in  th e ir  teaching and th a t in te r ­
v is i ta t io n  has been suggested fo r  th a t reason. Sometimes the  super­
v isor has to  approach the problem d isp lom atically  to  prevent the de­
velopment of th i s  a t t i tu d e . In r e a l i ty ,  the  weak teacher usually
p ro f its  le ss  than the more able one from observing other teachers , as
12
Anderson and Simpson point out.
Seeing other teachers a t work is  helpfu l not only to  weak 
teachers and average teachers bub to  superior teachers as w ell,
A strong teacher who is  conscientiously and e n th u s ia s tic a lly  
in te re s ted  in  her profession cannot observe children being taught 
even fo r so b r ie f  a period as f if te e n  minutes without questioning 
ce rta in  procedures, or having certa in  convictions strengthened, 
or obtaining some new ideas, o r, i t  may be, new angles on old 
id eas .
Kyte, too , fe e ls  th a t  in te rv is ita tio n  is  w ell worth while as
13a means of strengthening the in s tru c tio n a l program. He s ta te s :
1:LIbid  p. 89
12Anderson, C. J .  and Simpson, I .  Jewel, The Supervision of 
Rural Schools. D. Appleton and Company, New York, 1932. p. 294
^K y te , George C., How To Supervise. Houghton k i f f l in  Com­
pany, New York, 1930. pp. 291-292
-  6 -
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Not only should in te rv is i ta t io n  be used to  f a c i l i t a t e  or 
cement b e tte r  a r t ic u la tio n  or c o rre la tio n  of teaching  to  im­
prove the work of weak teach e rs , but i t  should serve to  im­
prove the  teaching of every teacher. Good and superior teach­
ers can p ro f it more from supervised v is i t s  to  o thers, perhaps, 
than can weaker teachers ,
I f  the te ach e rs ' v is i t s  are d e f in ite ly  planned fo r the 
purpose of improving teaching in  sp ec ific  phases, they  should 
be ca re fu lly  developed to  insure to  a teacher the  acq u is itio n  
of higher standards of teaching  than she possesses, and an 
understanding of suggestive ways of achieving these standards.
Her observations of other teach e rs ' work, th e re fo re , must be 
made as constructively  helpfu l to  her as possib le .
Meetings, another u sefu l means in an o v e r-a ll plan fo r improv­
ing in s tru c tio n , vary as to  kind and purpose, They may be arranged for 
a facu lty  groups fo r a number of teachers of the  same grade, or fo r  a l l  
the teachers in  a county. But no m atter what th e  type of meeting may 
be, the same general philosophy applies to  each. The meetings should 
be well planned and should provide for the th inking  and the working to ­
gether of those persons In te res ted  in  a common problem# Kyte discusses
the general teach e rs ' meeting and th e  benefits  to  be derived therefrom
14in the following paragraph.
Well-planned teach ers ' meetings serve very important educa­
tio n a l  purposes, aiding m ate ria lly  in developing in  teachers com­
mon understanding and un ified  endeavor. Through the meetings i t  
i s  possib le  to  a rriv e  a t a commonly accepted philosophy of educa­
tio n  which w ill  find  expression in a l l  classroom a c t iv i t ie s .
Frank discussion of the educational problems of the school system 
by teachers meeting together harmonizes and u n ifie s  th e i r  work in 
the system. The coordination and a r tic u la tio n  th a t becomes evident 
are furthered  by the interchange of many ideas and viewpoints, and 
the reaching of accepted agreements and decisions. Such a d esira ­
ble condition is  possible to  a tta in  in  the la rg e s t measure through 
organization and d irec ted  teamwork.
14Ibid pp. 211-212
-  7 -
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The wholesome c o n flic ts  in  p ro fessional th inking and the  re ­
su ltin g  e ffo r ts  in  reaching generally  accepted standards among 
teachers are worth w hile, They lead to  cooperative study of a 
wealth of m ateria ls  fa r  beyond the  p o s s ib il i ty  of assim ulation 
by any ind iv idual working alone. The te ac h e rs1 meeting makes 
feasib le  the  dissem ination of the  best educational thought and 
p rac tice . I t  contributes m a te ria lly , th e re fo re , to  the growth 
of each teacher in  the system.
The S ixth  Yearbook of the  Department of Supervisors and Di­
rec to rs  of In s tru c tio n  also d iscusses the importance of having teachers
15th ink  together in  meetings.
The teacher who gains from group th inking and cooperative ef­
fo r t  some personal growth because she has been w illing  to  subordi­
nate her preconceptions to  the fa c ts  as revealed by d ilig e n t in ­
quiry  has lived  educatively fo r h e rse lf  and o thers . To her, de­
mocracy and the  s c ie n tif ic  method for resolving c o n flic ts  are not 
mere forms but ways of liv in g  so th a t l i f e  is  enriched fo r a l l .
I f  a teacher recognizes that liv es  are unique, tha t they cannot 
be molded a f te r  a pa tte rn  i f  they are  to  be a l l  th a t th ey  should 
be, has she not grasped upon one of the e sse n tia ls  of "the good 
l i f e "  -  a grasp which transcends in  importance th e  s ign ificance 
of much tha t o rd in a rily  passes fo r education?
Although planning an o v e r-a ll program for the  improvement of 
in s tru c tio n  is  the  f i r s t  service of supervision, the second is  likew ise 
important -  th a t of providing specia lized  resources upon which teachers 
may draw to  s a t is fy  th e i r  needs in  classroom s itu a tio n s . One means of 
developing th is  resourcefulness is  through reading and study. The 
Seventh Yearbook of the Department of Supervisors and D irectors of In­
s tru c tio n  se ts  a standard for the supervisor who would grow and keep
16
abreast of the current problems and educational tren d s .
■^Department of Supervisors and D irectors of In s tru c tio n , 
E ffec tive  In s tru c tio n a l Leadership. S ix th  Yearbook, N, E. A., 1933. p. 16
■^Department of Supervisors and D irectors of In s tru c tio n , 
S c ie n tif ic  Method in  Supervisory Programs. Seventh Yearbook, N. E. A., 
1934. pp. 112-113
-  8 -
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The supervisor has an important and in te re s tin g  ta sk  not 
only in  keeping abreast of the times him self in  h is reading, 
but a lso  in  guiding ind iv idual teachers to  keep up to  d a te .
Knowing enough about the  trends of the times so th a t  h is  judg­
ment is  sound as to  the function  of education in  l i f e  today and 
tomorrow is  a great challenge to  any educator. To meet i t  he 
must read understandingly a f i r s t - c la s s  newspaper, p e riod ica ls  
with a r t ic le s  touching a l l  phases of l i f e ,  and enough of the 
newer books to  be fam ilia r with the  thought of th e  day, run­
ning the -whole gamut from the extreme conservative to  th e  ex­
treme l ib e r a l .  In the f ie ld  of educational thought and tech ­
nique he must read broadly enough to  know what lin e s  of thought 
are coming to  the fo re , and often he must read in ten s iv e ly  i f  
he is  to  be ready to  give aid in  solving th e  problems of those
who look to  him fo r help .
The th ird  and la s t  supervisory serv ice  as l i s te d  by Caswell 
is  the in -serv ice  tra in in g  of teach ers . Not a l l  teachers are eager to  
accept th is  part of th e  superv isor’s services due to  the  many demands 
made upon th e ir  time and energy, but most w rite rs  in  the f i e ld  of super­
v ision  l i s t  in -serv ice  tra in in g  as a necessary part of the supervisory
program. Barr and Burton have th is  to  say concerning the se rv ice . To
* 17 quote:
The supervisor should exert every e f fo r t  to  bring a l l  teach­
ers to  a re a liz a tio n  of the need fo r tra in in g  and the p o s s ib il i ty
of continuous growth.
There are various ways in which the supervises? can contribute
to  the in -se rv ice  tra in in g  of teachers . Barr and Burton suggest a leave
of absence as one method which supervisors should fe e l  obligated to  em- 
18
ploy con tinua lly .
17Barr, A. S . and Burton, William H., The Supervision of In ­
s tru c tio n . D. Appleton-Century Company, New York, 1926. p. 409
18
Ibid  p. 434
-  9 -
-  10 -
Other reasons for leave of absence are tha t the teacher may 
attend normal school or college fo r  a semester or year. This is  
one of the most Important phases of tra in in g  in  serv ice  promising 
young teachers and competent older ones. The superv isor should 
ever be on the  a le r t  fo r evidences of sp ec ia l ta le n t  or a b i l i ty  
and d irec t the  ind iv iduals to  the tra in in g  best su ited  to  them.
These authors a lso  advocate as another possible source of in -
service tra in in g  which may be employed by the  supervisor the attendance
19upon worth-while entertainm ents -  le c tu re s , £ lays, concerts.
The general benefits  received from those le c tu re s , concerts, 
and plays which are availab le  should not be overlooked, and the  
supervisor should a s s is t  teachers in  th is  respect as opportunity  
presents i t s e l f .
Extension work from a college or u n iv e rs ity  is  considered 
valuable in -se rv ice  tra in in g  i f  the work is taken by a number of teach­
ers under the  leadersh ip  of superintendent or supervisor and i f  the 
p rac tices are w>rked out in  the classrooms. A course of th is  kind in
20
educational measurement was conducted in  Washington County, Washington.
Extension courses may a lso  be used as a means of supplying tra in in g  where
teachers have not had the advantage of acquiring a p a r tic u la r  s k i l l  or
where they  need re fre sh e r courses. A recen t publication  suggests such a 
21p o s s ib i l i ty .
There are some teachers in  every system who have not had the 
advantage of the  tra in in g  program described in th is  u n it .  The con­
su lta n t should devise means and make plans to  supplement the  t r a in ­
ing they  have had. He should a lso  make plans fo r keeping a liv e  the 
musical in te re s ts  and s k i l l s  of the e n tire  s ta f f .
l9 Ibid pp. 435-436
20Ibid  p. 435
21Myers, Alonzo F .; K ifer, Louise M.; Merry, Ruth C.; and Foley, 
Frances, Cooperative Supervision in the Public Schools. P ren tice-H all, In c ., 
New York, 1938* po. 241-242
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Supervisory Q ualifications
In order to  s a t is fy  the demands of th e  supervisory serv ices
mentioned in  th is  chapter, th e  supervisor must possess an a b i l i ty  to
liv e  c rea tiv e ly  with teachers ju s t as she expects teachers to  do with
ch ild ren . The F if th  Yearbook of th e  Department of Supervisors and Di-
22
rec to rs  of In s tru c tio n  s ta te s  the re la tio n sh ip  as follows:
Supervision is  a form of adult education. The re la tio n ­
ship between supervisor and teacher is  analogous to  th a t which 
ex is ts  between crea tive  teachers and th e i r  p u p ils .
The supervisor must build  on success. She must find  some­
th ing  worthy of p ra ise  in  the  teacher and s tr iv e  to  lead her on to
higher lev e ls  of achievement. She must find the "growing point" of
23
each teach e r. To quote:
Something praiseworthy and capable of growth is  discovera­
ble in  the  work of most teachers . One excels in  d e ta i l ,  perhaps; 
another in  organization; a th ir d ,  in dramatic sense; and a fo u rth , 
in  so c ia l a d ap ta b ility .
Whatever the t r a i t ,  i t  is  the superv iso r’s job to  discover i t
and to  build  on i t .  I t  is  her task  to  induce teachers to  th ink  w ith her
on problems of common in te re s t  to  each. Growth comes through th ink ing ,
says the S ix th  Yearbook of th e  Department of Supervisors and D irectors 
24of In s tru c tio n .
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Department of Supervisors and D irectors of In s tru c tio n , 
Supervision and the Creative Teacher. F if th  Yearbook, N. E. A., 1932. p . 24 
23
Ib id  p. 23
O j f .
^Department of Supervisors and D irectors of In s tru c tio n , E ffec tiv e  
In s tru c tio n a l Leadership. S ix th  Yearbook, N. E, A ., 1933. pp* 101-102
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In keeping with the more modern view, supervision is  to  pro­
mote teacher growth. Now teacher growth is  the r e s u l t  of teacher 
th inking; only by jo in t ly  th inking  through a problematic s i tu a tio n  -  
and th is  means the absence of au th o rity , salesmanship, p ressu re , or 
predetermined answers -  w ill  teachers grow in  depth of understanding, 
c la r i ty  of v is io n , resourcefu lness, or independence.
Ferhaps the  best summary of pe rso n ality  of a person who must
d ire c t a program of growth fo r others has been given by the  C alifo rn ia  
25
principal who said :
He who would leadirand in sp ire  others can be no wage s lav e .
He works fo r the joy of working and because he loves h is  ta sk ,
 the supervisor must know, understand, and love the th ings
which he expects h is teachers to  lea rn ; fo r the  process of le a rn ­
ing is  the same and lik e  p rincip les  apply.
25 — ------------ ---------------------------
Buckalew, Harry L, The Fine Art of Supervision, Educational 
Method, Vol. 11, Dec. 1931. p. 132
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CHAPTER I I  
INTRODUCTION TO STUDY
The county in  which th is  study was made is  a small one 
s itu a ted  a t the  lower end of a peninsula between two r iv e r s .  I t  
is  approximately one hundred miles from any la rge  c i ty .  U n til the 
building of bridges and hard surfaced roads, communication with 
other sections of V irginia was w ell nigh im possible. In 1929, when 
th is  study was begun there  were e ight elementary schools in  the coun­
ty , th ree  of which had high school departm ents. With a population of 
le ss  than f iv e  thousand white people in  the  county, each school nec­
e s sa r ily  had a small enrollm ent,
The Problem
Three ideas ivere accepted as basic  to  supervision 'which be­
gan in the  county in  1929 and was in  operation in  1944. The super­
v iso r would endeavor to  build  desirab le  re la tio n sh ip s  as a foundation 
for continuous educational progress in  the  county. The supervisor 
would a s s is t  th e  teach e rs , in  many small ways, on a g reat v a rie ty  of 
concrete problems which they faced d a ily  in  working with th e i r  pup ils . 
P a r t ia l ly , the  supervisory program was se t to  help those teachers who, 
themselves, saw need fo r assis tance  and sought i t .  But there  was a lso  
to  be general oversight of the  work of a l l  th e  teach ers ; and there  were 
to  be e ffo r ts  to  suggest p o s s ib i l i t ie s  to  those teachers who overlooked
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opportun ities because of inexperience, lack  of tra in in g , or in a b i l i ty  
to  grasp the sign ificance  of a problem when i t  presented i t s e l f .
The purpose of th i s  study is  to  show how superv ision  in  th a t 
period, 1929-1944, was a fac to r in developing te ac h e rs1 processes with 
ch ildren; to  p ic tu re  how the superv isor, in  order to  develop these  pro­
cesses, worked with teachers and children; how she used m ateria ls  both 
purchased and homemade as an aid in teaching s itu a tio n s ; how she strove 
to  reach teachers through p ro fessional meetings of various types; and 
how she employed community agencies as an aid  in  th is  development.
The Procedure
During the  f if te e n  years covered in  th is  study, th e  supervi­
sor s te a d ily  kept a d ia ry  in which she wrote accounts d e sc rip tiv e ly  in 
the th i r d  person. In th is  m ate ria l, she included d a ily  p lans, requests 
from teach e rs , programs of meetings, ou tlines of work, and samples of 
m a te ria ls . She wrote about conferences, tak ing  time to  record th e  exact 
words spoken and the re s u lts  which were observed in  la te r  v is i t s  to  the 
schools; about professional m ateria ls which have been accumulating dur­
ing the  years; about the meetings she attended and th e i r  re su lts  in  her 
work; about the many v is i to r s  who were in v ited  to  p a r tic ip a te  in  enrich­
ing th e  liv e s  of the  ch ild ren ; and about the  opportunities afforded both 
teachers and children through v is i ts  to  other classrooms,
From the m ateria ls  recorded in  the  superv iso r’s d ia ry , i l l u s ­
t r a t iv e  incidents were selected  and analyzed to  show the  changes which 
took place in  the school system. The analyses of these changes are
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l i s te d  under seven heads which are as follows:
1 , Improving Physical S e tting  in  the Classroom
2, Guiding Purposeful A c tiv ity
3, Developing Mastery of S k ills
4, Fostering Development of a Well Rounded Ind iv idual 
5# Planning fo r Cooperation Among Schools
6, Providing for Changes in  Teaching Techniques
7* Contributing to  the Development of P rofessional P ersonality
Conditions in the Schools of the  County in 1929
The headings under which th e  conditions in  th e  schools of the 
county in 1929 are portrayed are bu ild in g s , h ea lth , l ib r a r ie s ,  c la ss -  
work, study of children and in -se rv ice  tra in in g  of teachers , These 
have been se lec ted  in  order to  present an o v e r-a ll p ic tu re  of th e  op­
p o rtu n ities  which awaited superv ision . Although some of th e  changes
which have taken place in  these areas since 1929 are due to  trends in
the f ie ld  of education, many of them are  due to  supervisory a c t iv i ty .
B uildings. -  The e igh t school buildings were in  various stages of re ­
p a ir . Two were modern in  s tru c tu re ; two were an tiquated; the others 
were nondescrip t. Not one was in v itin g  inside or out. The desks were 
screwed to  th e  flo o r in  s tra ig h t rows; th ey  had, in some cases, judg­
ing by the  carving on the to p s , served more than  one generation. Ex­
cept in  ra re  instances, they  were not adjusted to  the s ize  of the p u p ils . 
Tables were included as a part of th e  furnishings in  only two classrooms
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in  the en tire  county. Walls were bare and d i r ty .  B u lle tin  boards were 
few; and i f  magazine p ic tu res or seasonal m aterials were posted, th ey  
were generally  l e f t  up a l l  year, A few teachers had growing p lan ts in  
th e ir  classrooms. Cut flowers were abundant in season, but they  were 
u su a lly  put in to  c lass cans or mayonnaise ja rs  from which th e  la b e ls  
had not been removed. The children brought the flow ers, bu t they  f e l t  
no re sp o n s ib il ity  for arranging them nor d id  the  teachers th in k  of 
flower arrangement and care as contributing  to  ch ild  development, The 
idea of school being homelike was ra th e r  unusual in  th e  county.
H ealth. -  There was no provision fo r p rac tic ing  the  health  and san ita ­
tio n  taught in  the schools. Health teaching consisted of page by page 
re c ita t io n  from a textbook. These lessons were often rec ited  in  snow 
su its  with the tem perature of the room between seventy-five and eighty  
degrees. In many classrooms, i f  wraps were removed, they  were not hung 
up -  a p rac tice  which re su lted  in  poor housekeeping. C lin ics were some­
th ing  mentioned in  textbooks, but held no meaning fo r ch ild ren . F a c il i­
t i e s  fo r drinking water were inadequate. Two schools had drinking foun­
ta in s  in  the  bu ild ing ; one secured water from a pump; one from an open 
w ell; the other four had to  have water brought from th e  home of the near­
e s t neighbor. There was no provision fo r hand washing even in the schools 
which were equipped w ith fountains. There were no supervised lunch periods 
and children  took th e ir  food to  the school yard where lunch papers were 
l e f t  to  blow about in  unsigh tly  heaps.
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There was no physical education program in th e  county. The 
recess periods were times fo r pupils to  get away from school au th o rity  
and to  play as th e i r  whims d ic ta ted#  The teachers used th ese  periods 
to  v i s i t  among themselves or to  police the grounds in  groups of th ree  
or four in those schools where playground supervision was required  by 
the p rin c ip a l.
L ib ra r ie s . -  The l ib ra ry  f a c i l i t i e s  of the schools were inadequate.
26
The S uperin tendent's  Annual Report fo r 1930 gave a to ta l  of 3500 vol­
umes in  the  school l ib ra r ie s  of the county. The high schools had cen­
t r a l  l ib r a r ie s  but th e re  were few books su itab le  for primary or even 
upper elementary grade ch ild ren . Although, in  some schools the books 
were num erically adequate, many of them were old -  poor in  p rin t and 
binding. Only one classroom in  the county had enough su itab le  books 
fo r  a room lib ra ry . Reading was a subject to  be taught; not a way of 
using le isu re  tim e, fo r l i t t l e  a tten tio n  was paid to  rec rea tio n a l read­
ing; and, as there  were no magazines or newspapers in  the elementary 
school, th e re  was no way of making pupils conscious of current happen­
ings. Every ch ild  through the seventh grade bought one basa l reader 
which he used in  the period designated fo r reading.
Classwork. -  The teaching th a t was being done in  the  county followed 
la rg e ly  the  early  trends in  V irginia county s chools. Lessons in  te x t ­
books were assigned and "heard" the next day, fo r  "hearing" lessons
^ B re n t, W. S . ,  Annual Report of the Superintendent, Lan­
c as te r County, 1929-30. Unpublished m ateria l.
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was the usual procedure in  those years. In fa c t ,  te x ts  were s t r i c t l y  
adhered to  and the  "covering" of m ateria l was very im portant. Home­
work was abundant; even f i r s t  grade children went home with assign ­
ments, although in  many cases such assignments were ev iden tly  prepared 
by the  parents ra th e r than by the ch ild ren . The few competent teachers 
in  the county re la ted  th e ir  classwork to  l i f e  s itu a tio n s , but the con­
d itio n s  under which they  worked tended to  discourage such impulses.
A system of penmanship was taught in every grade in  the e le ­
mentary school, a t a period set aside for the  purpose, but only in  the 
classrooms of the a le r t  teachers were the children required to  improve 
th e ir  w riting when working on other sub jec ts .
Music was seldom taught in  the schools. One primary teacher 
made an excellen t job of teaching her pupils to  sing; a few other teach­
ers had some singing as a part of chapel exercises; but most of the teach­
ers made no e f fo r t  to  have music of any kind in  the classroom or to  give 
the ch ild ren  any opportunity fo r self-expression  through rhythms.
There were few i f  any organizations fo r pup ils , for teachers 
had not learned that pupil p a rtic ip a tio n  in  S. C. A. and in clubs could 
be a valuable aid to  learn ing .
The Study of C hildren. -  Child Study,a comparatively new f ie ld  in  educa­
t io n , had not been undertaken in  the county. Few teachers made any a t ­
tempts to  understand children as ind iv iduals; " tre a t  a l l  ch ild ren  alike" 
was the theory  generally  accepted in  the  schools. No v aria tio n s  of as­
signments were provided, The standards were prescribed by the  grade;
I
and once a ch ild  was promoted he must do the work required in  th a t grade
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or f a i l  regard less of the  fa c t  th a t his mental a b i l i ty  might be low. 
Such promotion po lic ies  made no provision for th e  in te l l ig e n t  ch ild  
who was capable of doing more than his le s s  able neighbor.
Since no stud ies of children were made, behavior was a t t r i b ­
uted to  a desire  on the part of the ch ild  to  be good or bad as the case 
might be. I f  he fa ile d  to  do his work, he was lazy . Much busy work of 
the  d r i l l  v a rie ty  was planned by the  teacher to  take care of the more 
in te l l ig e n t  pup il who fin ished  assignments early ; he must be kept too 
occupied to  get in to  m ischief.
As has been s ta ted  before, promotion was by grades and was 
based on memorization of fa c ts .  Consequently th e re  was much re ta rd a ­
tio n . A ch ild  was kept in a grade u n t i l  he had mastered the work to
the s a tis fa c tio n  of the teacher or u n t i l  he became discouraged and
dropped out of school. S ta t is t ic s  in the o ffice  of the d iv ision  super- 
intenddnt show percentages ranging from th ir te e n  in the f i r s t  grade to
twenty-nine in  the  seventh grade fo r  drop-outs, and from seven to  twen-
27ty-n ine in  the same grades for re te n tio n s .
In-Service T rain ing . -  L i t t le  consideration had been given to  the  in - 
service tra in in g  of teach ers . Meetings, reading and study of profes­
sional l i te r a tu r e ,  means commonly employed in  such tra in in g , had been 
given no impetus, Teacheijs were not asked to  meet for an exchange of 
ideas in fa cu lty , grade, or county groups. In fa c t , the only meeting 
teachers attended during a session was the one held in  connection with 
the opening of schools fo r the purpose of transm itting  rou tine  regula­
27
Ibid
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tions from the superintendent. There was no p ro fessional l ib ra ry  in  
the county; consequently, teachers who read such books bought them or 
borrowed them from th e i r  neighbors. The p rofessional magazines read 
were, apparently , valued for the devices which they  suggested ra th e r 
than fo r the  stim ula tion  which they  afforded. Attendance a t summer 
school was lim ited  to  those persons who needed c red it to  renew c e r t i f ­
ic a te s .  Such inadequate provision for in -serv ice  tra in in g  offered 
l i t t l e  encouragement fo r teachers to  put fo rth  e f fo r t  other than th a t 
required  for mediocre performance.
Thus, the conditions in the schools o f the county in 1929 
are se t fo rth  in th is  chapter. The se r ie s  of incidents which served as 
a basis  fo r  the analyses of the changes which took place in  the  schools 
in the period between 1929 to  1944# together with these analyses, are 
re la ted  in Chapter I I I .  A summary of the supervisory a c t iv i t ie s  and a 
descrip tion  of the conditions in the schools in  1944 are presented in  
Chapter IV.
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CHAPTER I I I
ARMS OF SUPERVISORY ACTIVITY
At the  beginning of the fif te e n -y e a r period, 1929-1945* 
considered in  th is  study, two questions were foremost in  th e  mind 
of the supervisor# In what areas could her serv ices be of most 
value? What means could be used to  e ffe c t changes which might be 
desirab le? In order to  answer these  questions, th e  supervisor made 
a survey to  determine in  what areas she could be of se rv ice ; then, 
from a study of books on supervision, she made a l i s t  of supervisory 
means which had been used successfu lly  by other supervisors and which 
might prove u sefu l to  her in  e ffec tin g  the changes which the survey 
revealed to  be d e sirab le .
This chapter presents the seven areas indicated  by the  sur­
vey to  be the ones in  which the  need fo r supervisory a c t iv i t ie s  was 
g re a te s t. The areas are presented through a series  of incidents i l ­
lu s tra tin g  the various supervisory means used to  e ffe c t changes in  
te ach e rs1 processes with ch ild ren . In bringing about these changes 
the supervisor learned tha t certa in  means could be employed more suc­
c e ss fu lly  in  one area than in  another, and th a t in some areas more 
means could be used than in  o thers; consequently, no fu rth er s ig n if i ­
cance can be attached to  the varying number of means s ta ted  a t the 
beginning of each area .
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Improving Physical S e ttin g  in  the Classroom
One of the f i r s t  areas in  which th e  supervisor began her 
work was th a t of improving th e  physical s e tt in g  of the classroom.
She found, th a t she could be usefu l in  th is  process in  various ways.
The ten  means which she used most successfu lly  are named and i l l u s ­
tra ted*
Planning with the  Teacher. -  One way in  which the supervisor found 
th a t she could help was by planning with the teacher. This means of 
e ffec tin g  change may be i l lu s tr a te d  by quoting notes on one such e f­
fo r t  from th e  su p e rv iso rs  d ia ry .
Miss Joe, today, asked the supervisor how to  improve the 
appearance of her classroom. The supervisor suggested th a t washing 
the woodwork and the windows might be the f i r s t  s tep , and th a t the 
pupils might lik e  to  help with the work. She asked Miss Joe i f  she 
had seen curta ins made of cheap m ateria l. Such curtains would make 
the room seem more homelike. Boxes of growing plants and bowls of 
cut flowers would add to  th e  a ttra c tiv e n e ss> a lso . The teacher want­
ed to  know how these th ings could be secured. The supervisor rep lied  
th a t the  c lass might be consulted about the needs and the ways of meet­
ing them. The teacher was sure that a l l  of the children would want to  
do al-i. the jobs, and so the supervisor suggested th a t committees be 
formed; and th a t each committee consult with the teacher and the home 
economics teacher to  get ideas for th e  d iffe re n t undertakings. Miss 
Joe thought the plan might work; and promised to  in i t i a te  i t  the next 
day.
A week la te r ,  the  supervisor was pleased to  see some g ir ls  
completing curta ins and some boys washing windows. Other children 
were drawing and mounting p ictu res and doing sim ilar ta sk s .
When the supervisor again v is ite d  the school, the pupils 
met her in  the h a ll and ex&laimed, "Uome, see our room, and t e l l  us 
how you lik e  i t . "
In  th is  s itu a tio n , the  supervisor needed only to  make sug­
gestions to  the  teacher. I t  is  no ticeab le , however, that i t  was 
necessary fo r her to  make the  suggestions th a t drew the pupils in to
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the analyzing and planning. The superv isor was ca re fu l to  suggest not 
only su itab le  undertakings and m ateria ls but a lso  lo c a l persons able to  
give advice an the p ro je c t.
Providing Purchased M aterials fo r Teachers. -  The supervisor a ss is ted  
teachers in  improving the classroom s e tt in g  by lending m aterials fo r 
them to  use with ch ild ren . In one s itu a tio n  copies of books for the 
room encouraged the c lass  in  the  beginning of a l ib ra ry .
A teacher asked the supervisor i f ,  on her next v i s i t ,  she 
would have th e  children read to  her to  see i f  they  were improving.
The supervisor agreed and took with her an a t tra c t iv e  reader, new 
to  the p u p ils , When they  had read the s to ry  se lec ted  by the super­
v iso r, they begged to  have the  book awhile longer. This made the 
supervisor th ink , and so she asked the teacher what reading m aterials 
were availab le  in  the  school. When the teach er rep lied  that there 
were none, the supervisor sa id  tha t i f  the  teacher and the  pupils 
would develop a reading corner fo r the room, she would fu rn ish  the  
books. The teacher was delighted  w ith the idea, and a f te r  a b i t  of 
planning as to  ways of using orange c ra tes  fo r  bookcases, ta b le s , 
and ch a irs , the supervisor l e f t .  A few days la te r  the teacher c a l l ­
ed her on the  phone to  say th a t p a rt of th e  equipment had been com­
p le ted , and the ch ildren  were eager for some books. The supervisor 
chose some from her sample sh e lf and took them to  the school. She 
praised the teacher and the  ch ild ren  for t h e i r  e ffo r ts  to  improve 
th e ir  room, and promised to  bring more books when those had been 
read . She mentioned tha t cases of f i f t y  books could be borrowed 
from the S ta te  Library a t very l i t t l e  expense, and th a t f if te e n  dol­
la rs  ra ised  by th e  school would be matched by funds from the  county 
and the  S ta te  toward the purchase of l ib r a ry  books. Before long the 
school had received a case of books from the S ta te  L ibrary and was 
ra is in g  money to  purchase a l ib ra ry  of i t s  own.
Bringing one book, in  th is  instance, opened a new f ie ld  of 
enjoyment fo r ch ild ren , for the supervisor used th e ir  in te re s t  to  
s ta r t  the teacher on a program -which not only improved the appear­
ance of the  classroom but a lso  enriched the liv e s  of the ch ild ren .
The teach e r, on the other hand, was quick to  seize  the opportunities 
which the supervisor pointed out to  her.
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Preparing M aterials fo r Use of the Teacher. -  Sometimes the  supervi­
s o r 's  p a rtic ip a tio n  in  improving the classroom s e tt in g  meant prepar­
ing m ateria ls  for the teachers to  use in  studying th e i r  own s itu a tio n s . 
Such an experience was recorded with regard to  a ra tin g  card.
The teachers in one school needed to  have th e i r  a tte n tio n  
ca lled  to  the poor housekeeping. The supervisor considered ways of 
doing th i s ,  fo r th e re  was need for doing something more than d is ­
cussing the m atter with the teach e rs . She v is ite d  the rooms and 
made note of the conditions which could be improved. She, then , 
made a ra tin g  card, l i s t in g  the  points on which she had made no tes; 
using four headings fo r the  ra ting  -  s a tis fa c to ry , f a i r ,  poor, no 
evidence. The cards were given to  each teacher with the in s tru c ­
tio n s  to  r a te  her own room and those of her fellow -teachers in th a t 
school. As the cards did not requ ire  a s ignatu re , th e re  was no fear 
th a t opinions would be personal, and the teachers  did the job with 
enthusiasm. They were eager to  get the cards back and to  learn  how 
others had ra ted  th e i r  classrooms even though they  did not know who 
had done th e  ra tin g . The experience was worth while fo r  many changes 
were brought about as a r e s u lt  of i t .
In th is  case, the superv iso r 's  con tribu tion  involved more 
organization than teachers a t tha t time could have achieved, but th e ir  
use and appreciation  of the card which embodied ab strac tio n  of p rin c i­
ples revealed th e i r  power to  apply these p rin c ip le s . This inciden t 
a lso  demonstrates how the supervisor can con tribu te  to  the co n tin u ity  
of a te ac h e r 's  e f fo r t  and to  the  cooperation w ithin a group.
Working with a Group of C hildren. -  In many cases, the  supervisor 
h e rse lf  worked with the  ch ildren  in e ffec tin g  some change in  the c lass­
room. In one room the f i r s t  approach was through the small m atter of 
using well th e  flowers which the children had brought.
The pupils had been bringing many flowers to  school. The 
teacher usually  stuck them ca re le ss ly  in to  a f r u i t  ja r  of water or 
in s tru c ted  the  ch ildren  to  do so. One day when the teacher was busy, 
the  supervisor asked i f  she might arrange the flowers tha t had been
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l e f t  on the desk. One ch ild  offered to  help . As they worked, the 
supervisor talked  about ways of making flowers look more a t tra c t iv e  
in  th e  room. Several other children began to  l i s te n  and to  ask ques­
tio n s . The supervisor remarked th a t a c e r ta in  book in  the l ib r a ry  to ld  
about flower arrangements. One ch ild  went to  the  l ib ra ry  for the  book. 
Alien i t  was brought in , they were keenly in te re s ted  in  the  p ic tu res and 
d irec tio n s  fo r the d if fe re n t arrangem m ts. In the days th a t  followed, 
the pupils asked to  take charge of the flowers and achieved some very 
s a tis fa c to ry  re su lts  which they  delighted  in  ca llin g  to  the a tten tio n  
of the superv isor on her v is i t s  to  the dr room.
Here ass is tan ce  to  the teacher appeared in c id en ta l, although 
the supervisor had hoped for ju s t such an opportunity . The demonstra­
tio n  came about n a tu ra lly , for the  supervisor connected what she did 
with other m ateria ls and a c t iv i t ie s  through which the teacher could 
continue the work begun. In th is  work, she took in to  account the liv e  
in te re s t of the children themselves and th e i r  readiness to  follow any 
fu rther suggestions tha t the teacher might make.
Arranging fo r Opportunities to  Plan with the C lass . -  In some cases 
the  supervisor made a more d ire c t approach to  th e  needs of the c lass 
by d e lib e ra te ly  arranging to  plan with the  children them selves.
A ce rta in  classroom was bare although the children had been 
in  school s ix  weeks. There we^no p ic tu re s , no b u lle tin  board d isp lays, 
no evidences anywhere of the work going on. The woodwork and walls were 
d i r ty .  The supervisor arranged with the  teacher to  ta lk  to  the c la s s .
She began by t e l l in g  them about a b eau tifu l room she had seen in  another 
school. She mentioned tha t the pupils had washed the windows, t h a t  they 
had made p ic tu res and maps of the country about which they had been study­
ing. She to ld  how they were keeping up w ith top ics of in te re s t  through 
th e ir  b u lle tin  board news. The teacher looked blank. The ch ild ren  did 
not say much but they  were aroused; they  were "mad as hornets" about 
th e i r  own s itu a tio n  as shown by th e ir  looks and the undertone of grum­
bling  the supervisor heard as she h a s ti ly  l e f t  the room.
When she returned a week la te r ,  the c lass asked i f  they  could 
buy pain t with th e ir  sp ec ia l education funds. And two weeks la te r  when 
she found them b u sily  painting th e ir  room, they wanted to  know how she 
lik ed  i t .
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In  th is  s itu a tio n , neither teacher nor pupils had shown any 
im agination. The supervisor used her f i r s t  opportunity to  challenge 
the group sharp ly . She was agreeably surprised  At the ex tent of th e  
planning done by the teacher and the c lass  as w ell as a t the accom­
plished re s u l ts .
Using Faculty M eetings. -  A meeting of a facu lty  group for th e  d is ­
cussion of problems was sometimes used by the  supervisor to  improve 
the physical s e tt in g  of the  classroom.
The p rin c ip a l of one school asked the supervisor to  meet 
with him and his teachers to  discuss the needs of the school. At 
the meeting severa l teachers mentioned san ita tio n  as the  b ig  need 
of th e  school. One teacher deplored the fac t that the children had 
no f a c i l i t i e s  fo r  washing th e ir  hands. When the supervisor remarked 
th a t children in  other schools washed th e ir  hands, the teachers im­
m ediately wanted to  know i f  the f a c i l i t i e s  were the same. To th i s ,  
the supervisor rep lied  th a t the only d ifference was in the homemade 
equipment. The teachers were fu lly  a le r t  now; the  questions came 
th ick  and f a s t .  "How do they  get the  water?" "What becomes of the 
waste water?" "What does i t  cost?" "Doesn't i t  take a lo t  of water?" 
The p rin c ip a l and the teachers lis te n ed  while the supervisor explain­
ed th a t buckets for bringing water, la rd  tin s  fo r s to rin g  i t ,  and 
others fo r holding the waste water could be had at a nominal cost.
She mentioned more expensive equipment, such as sinks which could 
be ir is ta ile d  by the boys, fo r carrying o ff waste w ater. One teacher 
asked i f  a l l  th is  did not make a'»messyiclassroom. The supervisor re ­
p lied  th a t i f  children were given re sp o n s ib ility , they were reasona­
b ly  ca re fu l; and th a t newspapers could be used to  absorb much of the 
s p ille d  w ater, "What about the time? Doesn't i t  take a lo t  of time?" 
To th i s ,  a teacher rep lied  that the formation of desirab le  habits might 
be worth the tim e. The p rin c ip a l said tha t the plan sounded good to  
him, and th e  teachers pledged themselves to  discuss the problem with 
th e ir  c la sse s . In a few weeks, one grade had discovered an old sink 
in  an unused building and had secured permission from the owner to  
remove i t  and to  in s ta l l  i t  in  th e ir  room, The boys did the  work 
themselves with the supervision of the p rin c ip a l. They also secured 
a container to  hold w ater. I t  was a proud group th a t  inv ited  the 
supervisor in to  wash her hands before lunch. Two other classrooms 
added simple equipment as a re su lt of the fa c u lty  meeting.
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The keen in te re s t  of these teachers in  anything for which 
they saw a d e fin ite  need made the  ta sk  of the  supervisor a l ig h t one# 
She had but to  re la te  the experiences she had had in other schools, 
and to  overcome the prejudices of a few of the teachers by challenging 
them. The group working together with the approval of the p rin c ip a l 
furnished a stim ulation  not always possible fo r  teachers working alone. 
Providing Opportunity fo r Teachers to  Work Together. -  Occasionally 
the  supervisor needed only to  observe and bring together a group of 
a le r t  teachers  in order to  improve the  classroom s e tt in g .
In the county meeting one year, the teachers decided to  
work together in  groups. Each group planned to  se lec t some problem 
of sp ec ia l in te re s t ;  work on i t  ind iv idually  and as a group; t r y  out 
th e i r  ideas in  th e i r  own classrooms; and f in a l ly , present th e i r  con­
clusions in  the  general meeting la te r  in th e  year. One group chose 
Art in  the Classroom fo r th e ir  problem. They made a l i s t  of the  ways 
a r t  could be applied in  the classroom. Then they  asked the supervisor 
to  suggest references from which they could secure help. When they 
had read the references, they  formulated a se t of p rinc ipals and check­
ed th e i r  e a r l ie r  l i s t s  against i t .  In the meantime, they  tr ie d  out 
th e i r  ideas with very good re su lts  in flower, b u lle tin  board, and p ic­
tu re  arrangements. When other teachers heard the f in a l  report and the  
r e s u l ts ,  they , too , t r ie d  the suggestions o ffered . As an outcome of 
the  e ffo rts  of a few teachers who wanted to  experiment, the classrooms 
of the county became much more a ttra c t iv e .
These teachers were already in te re sted  in  the problem of im­
proving the se ttin g  of the classroom. Several of them had mentioned 
some phase of the  subject to  th e  supervisor. When they  had an oppor­
tu n ity  to  meet and choose a top ic  fo r in vestiga tion , they  were e a s ily  
guided in to  selecting  one -which provided an opportunity fo r putting 
th e ir  ideas in to  p ra c tic e . Besides o ffering  guidance in  the formation 
of the group by bringing together persons in te re s ted  in the same 
to p ic , the supervisor acted as consultant fo r them.
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I f  teachers have th e i r  own plans as these teachers had, the superv iso r 's  
ta sk  is  to  encourage them. I f  she sees th a t th e i r  e f fo r ts  are brought 
to  th e  a tten tio n  of a l l  the teach e rs , she may bring about d esirab le  
changes in  other classrooms.
Working through the P rin c ip a l. -  In one school where the  physical en­
vironment of ch ild ren  was both drab and d ir ty ,  the supervisor t r i e d  to  
arouse the in te re s t  of the principal*  How she worked through him to  
improve conditions is  to ld  in the  following inc iden t,
A p rin c ip a l had exhibited  l i t t l e  concern fo r the appearance 
of the rooms in  h is school other than to  see th a t the desks of the pu­
p ils  were screwed to  the flo o r and th a t of the teacher remained a t the 
fro n t of the room. When he asked the teachers fo r suggestions on school 
improvement and they mentioned painting the rooms, he to ld  th e  super­
v iso r of i t  as a so r t of joke. A fter ta lk in g  fo r awhile about the need 
for such th ings as p a in t, the supervisor remarked that children seemed 
to  work b e tte r  in  rooms made a ttra c tiv e  by th e ir  planning and e f fo r ts .
She took out a sheet of advertising  m ateria l showing a corner of a c la ss ­
room and sa id , "This shows trhat a classroom can look l ik e . See how the 
work of the children is  displayed. I  brought th is  fo r  Miss Jack. She 
doesn 't seem to  understand what to  do with the  work of her ch ild ren .
This p ic tu re  doesn 't show the color of the w alls , bub wouldn't i t  be 
nice to  teach  in  a build ing where a l l  the rooms were painted a d if f e r ­
ent color lik e  a home is  painted?" The p rin c ip a l looked surprised  and 
asked i f  she re a lly  thought th is  would be a good plan.
When she made her next v i s i t ,  th e  p rinc ipa l to ld  her th a t  one 
c lass had decided to  pain t th e i r  room rose, and that several other c la ss ­
es were ra is in g  money fo r pain t and were discussing other colors -  b lue, 
yellow, and green. Before the end of the year the school was a place 
of beauty.
This incident shows how a single suggestion can bear f r u i t .
This p rin c ip a l had not thought i t  necessary for the classroom to  be an 
a t tra c t iv e  p lace. When h is a tten tio n  was called  to  th is  idea, he was 
w illin g  to  t r y  an experiment in developing a more homelike atmosphere.
The superv isor, by appealing to  his in te llig en ce  through both p ic tu res 
and desc rip tio n , had been able to  awaken in  him the desire  fo r experi-
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mentation in  school decoration .
Working with P aren ts . -  Sometimes the superv iso r’s conversation with a 
parent served to  secure cooperation which made possible an improvement 
in  the classroom s e t t in g . The following incident i l lu s t r a te s  th is  po in t.
Miss Lent, a f ir s t-g ra d e  teacher, wanted tab le s  and chairs to  
replace the desks in her room# She and th e  supervisor discussed the 
problem; but as there  were no funds availab le  for fu rn itu re , the case 
looked hopeless. However, the supervisor kept pondering on ways and 
means. One day, while attending  a meeting in another county, she hap­
pened to  meet in  a f ir s t-g ra d e  room one of Miss L ent's patrons. The 
parent was exclaiming over the appearance of the room with i t s  tab les  
and ch a irs . The supervisor sa id , "Jun ior’s teacher is very anxious fo r 
tab les  and chairs l ik e  th is  but th e re  is  no ex tra  money in the budget 
th is  y ear."  (She knew now that th is  was the  opportunity fo r which she 
had been looking, and she decided to  make the most of i t . )  When the 
patron asked what the cost of such fu rn itu re  would be, the supervisor 
rep lied  that th e  only expenditure would be for ch a irs , as the ja n ito r  
could make the ta b le s , and th a t the to t a l  cost would not exceed th i r ty  
d o lla rs . When th e  parent appeared sk ep tica l of homemade ta b le s , the 
supervisor inv ited  her to  stop by a school to  see tab les  made by some 
ch ild ren . The parent accepted the in v ita tio n  and was so much impress­
ed by the  e ffo r ts  of the pupils that when she reached home, she to ld  
other mothers what she had seen and of Miss L en t's  desire fo r tab les  
and c h a irs . They began to  plan immediately for ra is in g  funds. In a 
short while they presented Miss Lent with the 1 ong-wished-for fu rn i­
tu re .
This account from the superv iso r’s d ia ry  points out th a t  
parents are u sually  w illing  to  work fo r the school i f  they know where 
they can be of serv ice; and that they can do much to  improve the phy­
s ic a l  s e tt in g  of the classroom i f  th e ir  aid  is  s o lic i te d . I t  was the 
su p erv iso r 's  task  to  make parents aware of the  needed improvements and 
to  d iscuss with them ways in which they could best serve the school. 
Arranging for V is ito rs . -  Another way in  which the supervisor endeavor­
ed to  b ring  about changes in th e  physical environment of the children 
was by bringing a v is i to r  in to  a school. The following incident shows
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th a t pupils can be awakened by outside influences when they have been 
seemingly unresponsive to  those more fam ilia r to  them.
Miss N ., an a r t  teacher, understood children thoroughly.
When she came to  the  county to  v i s i t ,  she asked i f  she could be of 
assis tance  on problems. The supervisor mentioned the problem of one 
school in  p a r tic u la r  where a l l  attempts on the part of teachers to  
develop a fee ling  of re sp o n s ib il ity  in th e  pupils for the c le a n li­
ness and care of the  building and grounds had fa i le d . Miss N. 
thought she would like  to  tack le  th a t problem. When she was in tro ­
duced, (she chose one class with which to  work) she began by compli­
menting the c lass on i t s  behavior h a lf  an hour before. The pupils 
looked surprised  as she had ju s t entered. She explained that she 
had been in the h a ll  and had had an opportunity of hearing what was 
going on. The boys and g ir ls  began to  sm ile. Then she led them to  
ta lk  about th e ir  school and i t s  needs. She to ld  them about a r t  and 
i t s  re la tio n  to  c lean lin ess. F in a lly , they  asked her what they could 
do to  make th e ir  school a b e tte r  place in which to  l iv e .  She suggest­
ed cleaning as the  f i r s t  ob jective. Then she mentioned p ic tu res th a t 
could be drawn. One boy who liked  to  draw asked where he could get 
m a te ria ls . She promised to  send him a se t of paints i f  he would make 
some p ic tu res fo r the bu ild ing , When the v is i to r  had gone, the pupils 
wanted to  begin cleaning a t once. The teaghers had been waiting fo r 
th is  awakening too long to  l e t  i t  passjj/so they gave permission fo r 
the ta sk  to  begin. The children cleaned the  room; they  cleaned the 
h a l ls ;  they cleaned the yard. Other classes saw what was being done 
and they  began to  clean a lso . When the paints came, the boy made 
severa l p ic tu res for the room and some for the lib ra ry . Some of the 
ch ildren  thought tha t flowers would add to  the a ttra c tiv en ess  of the 
bu ild ing , and so flowers were brought. When school began the next 
session , someone thought the cleaning should begin a l l  over. And so 
i t  went year a f te r  year u n t i l  the school had, in  tru th , become a b e t­
te r  place in  which to  l iv e .
The supervisor saw in  the v is i to r  an opportunity to  challenge 
the p u p ils . She f e l t  thafc a stranger might be able to  stim ulate the  
group in  a way that she and the  teachers had not been able to  do. The 
boys and g i r l s  were fascinated  by the v i s i to r 's  appeal and responded 
wholeheartedly to  i t .  The incident shows the  s p i r i t  of close coopera­
tio n  ex is tin g  between the teachers and the supervisor in  that the  pupils 
were perm itted to  carry out th e ir  ideas immediately. I t  im plies, a lso , 
the te ac h e rs1 a b i l i ty  to  keep the work going a f te r  the i n i t i a l  enthusiasm
had worn away.
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Guiding Purposeful A c tiv ity
Another area in  ivhich the  survey revealed change to  be de­
s ira b le  was guiding purposeful a c t iv i ty .  Persuading teachers to  
change from rou tine  page by page assignments with monotonous questions 
and answers to  pupil p a rtic ip a tio n  in  purposeful a c t iv i ty  was a job in 
which the supervisor found h e rse lf  u se fu l. She employed a v a rie ty  of 
means to  bring  about changes in  th is  area. An analysis of her m ateria l 
showed th a t  eleven means had been used su ccessfu lly . These are analyzed 
here .
Planning with the  Teacher. -  In one instance, a teacher had d irec ted  
her pupils in  undertaking many a c t iv i t ie s  in  connection with th e ir  te x t ­
book assignments, but n e ith e r she nor the c lass saw any u n ified  purpose 
in  th e  work. A fter she went to  the supervisor for help and they  had 
planned to ge ther, she became qu ite  a live  to  the p o s s ib i l i t ie s  open to  h e r.
Miss G. was doing a good job with her pup ils , for they  were 
carrying on many a c t iv i t ie s  and planning o thers, and yet they  made no 
attem pt to  connect the pieees of work or to  use them fo r any purpose.
Miss C. asked the supervisor to  come in  and help them end the u n it .
The supervisor went in  to  observe. As she looked around the room, she 
jo tted  down points which showed p o s s ib i l i t ie s .  When she and Miss C. 
had a conference th a t afternoon, she suggested that the  class prepare 
a broadcasting program on th e i r  work. Miss G. was in s ta n tly  on the  
a l e r t .  "How could th is  be done?" The supervisor took out her notes 
and said : "The pupils have made reports about p laces. These could be 
used in a travelogue. The repo rts  they  have prepared on people could 
become "Famous People in the News." I  see the c lass has w ritten  some 
poems. Why not c a l l  them Thoughts fo r  the Day? The fa c tu a l m ateria l 
which I  heard yoru discussing with them today could be put in  the form 
of a quiz. You might even use the p ic tu res which they have made as 
posters to  advertise  the  program." Miss C. said she ju s t knew the 
pupils would lik e  the idea. She could see one boy who would want to  
make the  microphone. The supervisor suggested th a t the c lass  be guid­
ed in  working out fu rther d e ta i ls .  Miss C, promised to  do th is  and 
began making potes for the next day’s lesson . When the supervisor
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returned, a week l a t e r ,  she learned th a t th e  program had been su ccessfu lly  
given fo r another grade.
Here was an opportunity  fo r th e  supervisor to  be of ass is tan ce  
to  th e  teacher by poin ting  out to  her a way of drawing together the pieces 
of work which th e  pupils had already completed in to  an a c tiv i ty  which would 
be both in te re s tin g  and in s tru c tiv e  to  them. Here, to o , was an opportunity  
to  include ch ildren  in  th e  planning. I t  is  no ticeab le , to o , th a t th is  teach­
er sought assis tance  and, th e re fo re , was ready to  put in to  p rac tice  the sug­
gestions o ffered .
Analyzing w ith th e  Teacher. -  Learning to  use the Course of Study was an 
important p a rt in  planning fo r purposeful a c t iv i t ie s  in  some classrooms.
The superv iso r 's  ta sk  in  th is  connection was to  guide the teacher in  the 
study of th is  piece of m ateria l and to  a s s is t  her in analyzing the sug­
gestions offered th e re in ,
When the  supervisor went to  school one morning in November, a 
teacher asked her to  ta lk  with the pupils to  see i f  she could discover 
some of th e ir  needs as a possible basis fo r the next u n it of work. The 
teacher said  th a t she had already made a l i s t  of th e i r  in te re s ts ,  but 
she f e l t  th a t she should consult the Course of Study before making a 
decision; she would lik e  to  d iscuss the work for the grade with the 
supervisor to  learn  how to  f i t  the  needs and in te re s ts  in to  the grade 
m ateria ls suggested in  the  Course of Study. The supervisor talked with 
many of the pupils th a t day and wrote down any fa c t which she thought 
pointed to  th e ir  needs. That afternoon the teacher and the supervisor 
s a t  down to  analyze the s i tu a tio n  in  the l ig h t of th e ir  f in d in g s . They 
studied  the suggested problems in  the seventh grade section  of the Course 
of Study. One of these  d ea lt with church and community l i f e .  This re ­
minded the  teacher tha t some of the children had l is te d  Sunday School 
as an in te re s t .  The su p erv iso r 's  notes contained the  fa c t  th a t  some 
of the ch ildren  were not attending any church or Sunday School. This 
might be the problem to  s e le c t ,  but the  supervisor f e l t  th a t they should 
consider other problems before making a decision . The teacher said  th a t 
the c lass had already worked on safe ty  and re c rea tio n . She had planned 
to  use the m ateria l dealing with education when the  S ta te  L egislature 
began i t s  session , as the  question of education was sure to  come up then . 
Since Christmas was near,ahd muslc^x which was also  one of the in te re s ts
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of the p u p ils , could become a p a rt of such a u n it ,  the  lo g ic a l problem 
fo r th is  time seemed to  d eal with the church in  the community. And so 
the teacher and the  superv isor se t a date to  make d e f in ite  plans for 
the work.
Three jobs were se t up fo r th e  supervisor by the  teacher who 
knew what assis tance  she desired# The supervisor was to  discover the  needs 
of the pupils through conferences with them; she was to  discuss the scope 
of work fo r the  grade with the  teacher; she was to  point out to  th e  teach­
er ways of using the Course of Study in  planning to  meet th e  needs of boys 
and g i r l s .  Such d e f in ite  requests made the ta sk  of th e  supervisor both 
easy and p leasan t, fo r she f e l t  th a t she was serving in  a very re a l  capac­
i t y  a teacher who was not only conscientious but a lso  a l e r t .
Demonstrating fo r th e  Teacher. -  In d iscussing ways of securing pupil 
p a rtic ip a tio n  in  purposeful a c t iv i t ie s  a teacher sometimes requested the  
supervisor to  teach  fo r her. This sim plified  the work of the  supervisor 
as i t  was often  eas ie r to  demonstrate a procedure than i t  was to  attempt 
to  explain the  process.
A teacher with severa l grades asked the supervisor to  show her 
how to  keep a l l  grades working together on a to p ic . The supervisor sa id , 
"L et's  trad e  p laces. You help me plan the  work; I ' l l  teach . You observe; 
and we w ill  ta lk  about the lesson a f te r  school. You can t e l l  me what you 
learned from th e  c la s s . F i r s t ,  t e l l  me in  what are the children most in­
te re s te d ."  The teacher sa id  th a t the pupils had been reading Indian s to r ie s  
and liked  them. And so the  supervisor and the teacher began to  l i s t  ac tiv ­
i t i e s  around the theme of Indians. They made a carefu l plan which includ­
ed handwork, reading, w ritin g , sp e llin g , drawing, and geography. This led 
to  planning fo r a presen tation  of Indian scenes. The supervisor laughing­
ly  to ld  the  teacher she would not cover a l l  th is  m ateria l in  one day. I t  
might la s t  several weeks, but th a t she would s t a r t  the groups ta lk ing  and, 
she hoped, planning fo r  other days. When the lesson began, she gave th e  
teacher an ou tline  of the th ings she hoped to  accomplish th a t day; namely, 
to  stim ulate the in te re s t of the group; to  g e t the pupils to  t e l l  what they  
would l ik e  to  do; to  get each group s ta r te d  under a leader on something th a t
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would, carry  over u n t i l  the next day or lon.ggg. The children responded 
w ell, o ffering  some ideas the teacher and/supervisor had overlooked in  
th e ir  planning. Before the c lass was over, each group had se lec ted  a 
job and. had chosen a leader to  be responsible fo r  a rep o rt of i t s  work. 
When the c lass was dism issed, th e  teacher said that she understood now 
how groups could work together on a problem and that she thought she
could carry  on the  program u n t i l  the whole plan had been completed.
She lik ed  the ideas expressed by th e  pupils and would lik e  to  modify
the  plan to  include th e ir  p o in ts .
The supervisor was able by demonstrating to  get across to  the 
teacher the  idea of purposeful a c t iv i ty . By asking the teacher to  plan 
With her, she had been ab le to  show her how to  se le c t a c t iv i t ie s  of vary­
ing d i f f ic u l ty  fo r  the d if fe re n t age groups and to  emphasize the n ecess ity  
of an ov era ll plan fo r  successfu l teaching . In asking the teacher to  trade 
p laces, she had suggested the value of conference as a follow up. The 
teacher learned tha t ch ildren  have worth-while ideas, and she was wise 
enough to  wish to  include them in  her fu tu re  plans. She saw, to o , how 
work on a to p ic  or problem could be a continuous and growing p ro je c t. 
Providing Purchased M aterials for the Teacher. -  P/hen the supervisor 
fa ile d  to  awaken an in te re s t  in  a teacher through explaining to  her, she 
t r ie d  to  do so by supplying her with pertinen t m a te ria ls , for she found 
th a t some teachers could comprehend the meaning of purposeful a c t iv i ty  
e as ie r when they read what other teachers had done. Ghoosing the book 
which would f i t  the  p a rtic u la r  needs of a teacher was the ta sk  of the  
superv isor.
Miss Y. was a formal teach er. She spent her days d r i l l in g  
on reading, a rith m etic , and sp e llin g . The children were noisy  and r e s t ­
le s s .  When the supervisor asked Miss Y. about adding some a c t iv i t ie s  to  
her work, and allowing the pupils to  prepare th ese , she promised to  t r y  
out the suggestions. When the supervisor returned and found th a t nothing 
had been done, Miss Y. said th a t she did not know how to  add a c t iv i t ie s .
The supervisor offered to  help her and toge ther they  planned some simple
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work for the grade. L ater v is i t s  showed nothing other than d r i l l#  The 
supervisor then asked Miss Y. i f  she would lik e  to  see a book th a t to ld  
tohat some other teachers had done in  th e ir  classrooms. She said tha t 
she would, fo r she believed th a t she could understand b e tte r  by reading 
what someone e lse  had t r i e d .  The next time the  superv isor went by the  
school, she took a copy of Gustin and Hayes -  A c tiv itie s  in  the Public 
School. She marked severa l pages and asked Miss Y. to  read them, a 
week la te r  she found an advertisement th a t  gave fin e  p ic tu res  of work 
being done by p u p ils . She took th is  to  Miss Y. a lso , Vftien she next 
v is ite d  th e  room, the ch ildren  were making some drawings and were w rit­
ing some paragraphs which, Miss Y, sa id , would be used in  a movie for 
the room.
This i s  an example of perseverance on the p a rt of the  super­
v iso r. She f e l t  th a t  she must reach the teacher in  some way. The teach­
e r , on the o ther hand, although neb w illin g  to  ask fo r help, but adm itting 
her in a b il i ty  to  plan fo r  her ch ild ren  or to  carry  out the suggestions of 
another, was w illin g  to  read . Through the reading and p ic tu res the super­
v iso r was able to  b ring  to  the teach er some conception of the idea of f re e ­
dom fo r ch ild ren  and, having gained th is  conception, she was w illin g  to  
t r y  i t  ou t,
Preparing M aterials fo r Use of the Teacher. -  Sometimes when the super­
v isor prepared a l i s t  of a c t iv i t ie s  which could be undertaken by the  c lass 
she thereby provided the teacher with m ateria l which brought renewed in te r ­
e s t and created  more purposeful work in  th e  classroom. Such was the case
in  the inc iden t given below.
The s ix th  and the seventh grades in one school v*ere making a 
study of V irg in ia . The teacher asked the supervisor to  o ffe r suggestions 
fo r a c t iv i t ie s  which would strengthen the work, as the c lass  was doing 
l i t t l e  other than reading and asking questions. While the supervisor 
lis te n e d  to  the r e c i ta t io n , she made notes as follows: "These boys
and g ir ls  d o n 't seem to  have made any maps. One,showing the products
which they have ju s t named- might prove in te re s tin g , or one- showing
the lo ca tio n  of famous places, could be the foundation of an imaginary 
t r i p .  They are  ta lk in g  about the h is to ry  of the ea rly  s e t t l e r s .  I
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wonder i f  they  re a liz e  th a t h is to ry  is  being made now. I ' l l  suggest a 
pageant to  show V irg in ia  Then and Now," That n igh t she made a l i s t  of 
a c t iv i t ie s  which she thought the class might enjoy undertaking or which 
would s e t  them th ink ing  of something to  do. She sent th e  l i s t ,  together 
with some m ateria l p e rtin en t to,some of the a c t iv i t i e s ,  to  th e  teach e r. 
These suggestions s ta r te d  the  children on a new lin e  of thought which 
they were eager to  explain to  her when she went by again . They a lso  
asked for help in  w ritin g  the  pageant which th ey  l a t e r  presented fo r  
the whole school.
In th is  case, the teacher lacked the a b i l i ty  to  guide her 
pupils in planning a c t iv i t i e s .  She was probably aware of th is  when she 
appealed to  the supervisor fo r a ss is tan ce . C erta in ly , the  supervisor 
was aware of the fa c t when she v is ite d  the  c la s s . She saw, to o , the  
p o te n tia l power of the  pupils under proper guidance. Therefore, she 
l i s te d  a c t iv i t ie s  which would requ ire  planning on the part of the 
teacher and the  pupils but which would furn ish  d e f in ite  jobs to  be 
undertaken.
Working w ith a Group of C hildren. -  Mien a large grade presented d if ­
f ic u l t ie s  fo r  a teach er, the supervisor was of serv ice  by finding  the 
in te re s t  of one group in  the c la ss . Such was the  s itu a tio n  in the 
classroom described here .
Miss A. had such a crowded classroom th a t she complained of 
being unable to  work w ith a l l  the children and to  get them s ta r te d  on 
indiv idual jobs so that they could work independently. When the super­
v iso r , in  response to  Miss A .'s  request for help with the  d iffe re n t age 
le v e ls , mentioned block p rin tin g  as an a c tiv ity , Miss A. sa id , "Would 
you mind coming in  and working with the slow group on th a t?  I  d o n 't 
have much s k i l l  along tha t l in e . I  can get some of the others s ta r te d  
during tha t period, maybe." On the next day the supervisor took some 
to o ls  and a small piece of linoleum to  th e  room. She gathered the slow 
pupils in to  a group and began to  t e l l  them about some books which were 
being made in  th e  room and fo r  #iich they  needed covers. She to ld  them 
th a t designs could be drawn on paper, then  copied on the linoleum, cut 
with the  to o ls , and again put on paper for the covers of the books.
Miss A. soon found tha t th e  children with whom she was working were
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l is te n in g  to o . F in a lly , the whole c lass  was drawn in to  the  plan.
Everyone wanted to  make a design but the  supervisor said th a t th e re  
was not enough m ate ria l fo r a l l  to  work and th a t the  to o ls  were few.
The ch ild ren  agreed to  make a schedule of time fo r using the  to o ls , 
and to  sign up in  pa irs  fo r  the  m a te ria ls , but they  thought they 
could bring some m ateria l of th e i r  own. Miss A, agreed to  th is  plan 
as a l l  th e  pupils needed covers fo r books. The superv isor then said 
tha t the designs would have to  be drawn and approved by Miss A. be­
fore any one could begin, in  order not to  waste m a te ria l. Soon the  
whole c lass  was making designs and Miss A, was busy approving them.
The superv isor offered  suggestions. To keep the slow group from 
being crowded out by the more a le r t  p u p ils , they were given charge 
of the to o ls  and the schedule. The group which fin ished  a design 
and had i t  aporoved f i r s t  was taught the  use of the  to o ls .  They 
taught o thers . F in a lly , children began working with pocket knives.
In th e  days tha t followed the room was lik e  a beehive with every one 
busy. When the covers were completed,the pupils discovered other uses 
for block p r in tin g . From th is  beginning,some of the children develop­
ed an a b i l i ty  to  plan th e i r  own a c t iv i t ie s .
This incident shows how the supervisor can render assistance  
to  th e  teacher by arousing th e  c u rio s ity  of ch ild ren  and by s ta r t in g  
them on something fo r which they  see a need. The supervisor and thecfeeach- 
er had planned the  work for one group b u t, by allowing the others to  be 
drawn in , some of them developed independent h ab its , The supervisor in­
cluded the teacher in the plans by te l l in g  the pupils that the design 
must be approved. She made th is  seem a n a tu ra l s itu a tio n  by s ta t in g  
th a t i t  was necessary to  save m ateria l.
Arranging for Opportunities to  Flan with the  C lass. -  The supervisor 
sometimes drew a whole c lass in to  undertaking some purposeful a c tiv ity  
by keeping her eyes open for any s tra y  lead . Such was the  case when 
she found some a r t ic le s  w ritten  by members of a class and seized on 
these papers as a foundation fo r  worth-while performance by the "whole 
c la s s .
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A teacher in one school was asking the  pupils to  w rite  a few 
iso la ted  paragraphs which were of l i t t l e  in te re s t  to  the group. One 
day when th e  supervisor read some of th e  papers which had been w ritten , 
she thought th a t here was an opportunity to  begin some re a l ly  purpose­
fu l  a c t iv i ty .  She asked the  teacher why she did not encourage the  pu­
p ils  to  make a newspaper to  motivate th e i r  w ritten  work. The teacher 
said  that she would be glad i f  the superv isor would ta lk  to  the c h il­
dren about the idea. And so th e  next day, armed with some copies of 
papers made by other schools, the supervisor went to  to  the  room. She 
complimented the pupils on th e i r  w ritten  work of the day before and 
asked i f  they  would lik e  t o  read some papers she had brought fo r them 
to  see . They were ra th e r curious as they examined the copies and want­
ed to  know more about how to  do the job. The supervisor explained th a t 
a newspaper had a s ta f f  composed of an e d ito r and others to  help make 
plans and th a t every one in  the c lass  could have a p a rt in  the  work by 
doing some w ritin g . The ch ild ren  immediately wanted to  know who would 
be the  e d ito r . The superv isor said  th a t  the c lass  should e lec t an ed i­
to r  and a business manager; those people could se le c t others to  help 
them; and tha t th e  teach e r should be the proofreader. She picked up 
some of the a r t ic le s  they had w ritten  and suggested th a t here was a 
good s ta r t  toward m ateria l fo r the  f i r s t  issu e . Soon the c lass was 
busy preparing for the  e lec tio n  of an e d ito r . When the  s ta f f  had been 
se lec ted , the  enb i r e  group turned to  the w riting  of a r t ic le s  th a t could 
be used in  th e ir  f i r s t  paper. On the sup erv iso r 's  next v i s i t ,  the  pu­
p ils  had a paper to  shoxv her and were making plans to  s e l l  add itional 
copies to  the  school,
Seeing an opportunity  Of turn ing  a d u ll  and perfunctory task  
in to  a liv e  and ongoing a c t iv i ty  which pupils and teacher could contin­
ue w ith p ro f i t ,  th e  supervisor approached the teacher on the su b jec t. 
Although the l a t t e r  had used l i t t l e  in i t ia t iv e  h e rse lf , she was qu ite  
w illing  fo r the supervisor to  propose the plan to  the  ch ild ren . In 
making the proposal, the supervisor included the teacher as proof­
reader which made th e  pupils fe e l that the work was a part of th e ir  
regu lar program.
Providing Op port u n it ies fo r th e  C lass . -  O ffering some incentive to  
the c lass  was another way by which the supervisor s ta r te d  the  teacher 
and pupils on the  way toward purposeful a c t iv i ty .  An i l lu s t r a t io n  of 
th is  means follows:
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The pupils were studying tubercu losis  in  the  usual textbook 
way# The superv isor remembered tha t she had some large charts on th is  
sub ject which she thought could be used to  advantage by the  group# She 
asked the teacher i f  she thought the pupils would lik e  to  prepare ta lk s  
to  present to  another school and i f  she would help them. The teacher 
said tha t she lik ed  the  plan and that she was glad to  find  a way to  
make the work more purposeful. The charts were given to  the children 
with th e  in s tru c tio n s  to  prepare a ta lk  for each c h a rt. The supervisor 
to ld  the  c lass th a t the two pupils making the best ta lk s  would be chosen 
by the teach er and th e  c lass to  present the  charts to  another school.
On th e  sup erv iso r’s next v i s i t ,  the  ch ildren  were ready to  t e l l  what 
they had composed for each chart and wanted to  know what other prepara­
tio n s  were necessary and the date of the tr ip #  The teacher said that 
some of the boys and g i r l s  had worked very hard and she se t a day fo r 
making the choice of rep re sen ta tiv e s . Two boys won and were taken to  
the neighborliag'’- school where they received a very warm welcome from 
an a tte n tiv e  audience.
In o ffering  members of the c lass  a t r i p  to  another school, the 
supervisor sought to  add in te re s t  to  an otherwise rou tine  assignment. 
However, by f i r s t  proposing th e  plan to  the teacher and including her 
in the  undertaking as a member of the evaluation committee, the super­
v iso r provided an opportunity for the teacher to  carry  through other 
purposeful a c t iv i t ie s  with the c la ss .
Froviding Opportunities fo r Teachers to  Work Together. -  I t  was often 
eas ie r for the supervisor to  develop ideas of purposeful a c t iv i ty  with 
a group of teachers ra th e r than with one, fo r the questions brought out 
by d if fe re n t members stim ulated  the th inking of the whole group.
One session the f i r s t  grade teachers asked i f ,  instead  of 
meeting vdth the county group, they  could come together inform ally 
and discuss th e i r  problems which seemed s im ila r . The supervisor who 
saw in  th e  plan an opportunity to  work qu ite  c lo se ly  with a small 
group arranged fo r the meetings. In the course of the f i r s t  meet­
ing, the question of a c t iv i t ie s  was brought up. One teacher said  
she would lik e  to  know how to  w rite  a plan fo r  a u n it . Another 
teacher remarked that she did not know any too much about i t  but 
she thought i t  might be help fu l i f  they t r ie d  to  w rite  one to g e th er.
The others agreed. They thought d e f in ite  readings on a c t iv i ty  work 
would help them, consequently, they  asked the supervisor to  suggest
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books fo r th is  purpose, and each teacher read the m ateria ls l i s te d  by 
the superv isor. The teachers  brought to  the meetings l i s t s  of pupil 
re ferences, a c t iv i t i e s ,  and outcomes. They pooled id eas , c r i t ic iz e d  
the work of each o ther, and wrote th e ir  conclusions. When the work 
was completed, each teacher t r i e d  out th e  u n it with her p u p ils , mak­
ing the  necessary m odifications required fo r d if fe re n t a b i l i t i e s  and 
experiences of pupils in  the various communities.
The supervisor saw in  the request of th ese  teachers a chance 
to  d ire c t th e i r  th inking in to  usefu l channels. Here was the p o ss ib il­
i ty  of using th e i r  in te re s ts  in shared experiences to  develop th e i r  
knowledge of purposeful a c t iv i ty .  The fa c t tha t they were working to ­
gether would serve as a challenge to  each to  put fo r th  her best e f fo r t s .  
Furthermore, i f  a teacher t r i e d  out th is  type of teaching under the spur 
of group e f fo r t ,  i t  would never be as d i f f ic u l t  for her again. There­
fo re , the supervisor welcomed the opportunity to  work 7dth th is  group
*
of teach e rs .
Working through the P r in c ip a l. -  The supervisor discovered th a t pur­
posefu l a c t iv i ty  centering around some pro jec t could be developed in 
the whole school program i f  the p rin c ip a l could be led  to  see the need 
fo r such a program.
The supervisor was eager fo r one school to  undertake a lunch­
room program. She explained to  th e  p rin c ip a l the  working of the plan 
in  a small school. She to ld  how the children helped with the serving; 
how they were more in te re s ted  in n u tr i tio n ; and how they got a nourish­
ing meal a t small co st. The p rin c ip a l did not seem to  be impressed with 
the idea. Then one day she asked him if  he would v i s i t  another school 
with her a t lunch tim e. She did not t e l l  him that she, the  teachers, 
and the ch ild ren  in  th a t  school had planned a lunch fo r  his b e n e f it.
He agreed to  go; and wheh they arrived at the  school, some of the c h il­
dren in v ited  him to  th e  lunchroom . where other children were s e tt in g  
the tab le s  and preparing to  serve the lunch. The p rin c ip a l asked many 
questions as he a te  the delic ious food served by the p u p ils . He ex­
pressed him self as being much pleased with the value of the program.
Mien he reached his own school, he said to  the supervisor, "Don't you
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th ink  th a t we can plan fo r  a lunchroom next session? I  want our boys 
and g i r l s  to  get the experiences those ch ild ren  were ge ttin g  today*"
I t  is  needless to  say th a t the lunchroom was opened the  next September,
When th e  p rin c ip a l saw the  splendid opoortun ities fo r purpose­
fu l a c t iv i ty  afforded by the lunchroom and understood how pup il growth 
could accrue from such a program, he wanted to  t r y  the plan in  h is own 
school. The superv isor had made every e f fo r t  to  have the day a success 
to  show the  p rin c ip a l the teamwork which prevailed in  the small school 
in  connection with th e  program. The l a t t e r  fa c t was probably one of the 
determining fac to rs  in  the p r in c ip a l 's  decision .
Arranging fo r V is i to rs . -  A v is i to r  sometimes challenges the pupils of 
a classroom and provides an opportunity fo r purposeful a c t iv i ty .  When­
ever the supervisor discovered some person who could make a contribution 
to  th e  l i f e  of a c la ss , she arranged to  have th a t person go with her to  
v i s i t  the school,
In one school where few v is i to rs  had come, the pupils t r ie d  to  
show o ff when any one came. The supervisor and the teacher decided th a t 
the ch ildren  needed to  meet more strangers and that whenever i t  was possi­
ble to  do so, the supervisor would bring a v is i to r  to  the school. One day 
the supervisor met Miss F, who had traveled  a great deal and who had a love­
ly  co llec tio n  of cu rio s . She asked Miss F. i f  she would be w illing  to  v i s i t  
some of the schools and ta lk  to  th e  boys and g ir ls  about her tra v e ls . Miss 
F. rep lied  th a t she would g ladly  go and would take some of the cu rio s . The 
supervisor to ld  the boys and g ir ls  about Miss F. and asked i f  they-would 
lik e  to  in v ite  her to  th e i r  school. The e n tire  c lass wanted to  w rite  the 
in v ita tio n , but f in a l ly  they decided to  send the  best l e t t e r  from each 
grade. Then they  made plans as to  what would have to  be done in  prepara­
tio n  fo r th e ir  v is i to r .  When Miss F. a rrived , everything was in  read i­
ness; the decorations, the  welcoming committee, and the l i s t  of questions 
which they  hoped she would answer concerning her tra v e ls .  The day went 
lik e  clockwork and each child  tr ie d  to  show what a good host or hostess 
he or she could be. They lis te n ed  to  Miss F.'s ta lk  and apparently en­
joyed handling th e  cu rio s . As Miss F. had never been in a country school 
before, she seemed to  enjoy the day as much as the ch ild ren . On the  super­
v is o r 's  next v i s i t ,  she learned th a t the pupils had w ritten  le t te r s  of
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thanks to  Miss F. fo r  her ta lk  and fo r her e x h ib it.
In th is  in s ta n ce ,, th e  supervisor had discussed with the teacher 
the needs of the pupils and the two of them had decided on a v is i to r  as a 
possib le means by which at le a s t  one need could be met. She was able to  
s ta r t  the c lass in  planning by te l l in g  them about an in te re s tin g  person 
whom they  couM in v ite  to  th e i r  school. This approach enabled the teach­
er to  continue with th e  pupils a c t iv i t ie s  in which they were in te re s ted ; 
‘namely, preparations fo r th e i r  v is i to r .
Developing Mastery of S k ills
A th ird  area in which the supervisor found tha t she could be 
he lp fu l was in  developing mastery of s k i l l s ,  fo r guiding children in the 
mastery of s k i l l s  is  one of the  most important tasks of the school. I t
is  in  th is  area tha t the teacher usually  fee ls  a need for a l l  the a s s is t ­
ance th a t she can g e t, th e re fo re , supervisory a id  is  generally  appreciated . 
An examination of the su p erv iso r 's  d iary  revealed th a t eight means were 
used advantageously in  th is  area .
Planning ¥/ith the  Teacher. -  One means by which the supervisor rendered 
serv ice  to  a teacher was in  planning with her an experience for her pupils
which enabled her to  a s s is t  them in improving th e ir  s k i l l .
a teacher was discouraged because she could not get her pupils 
to  express themselves in  w riting . They made no attempts to  w rite s to r ie s  
or to  do any form of c rea tiv e  work. The supervisor to ld  her tha t since 
the children had done l i t t l e  w riting the year before and, th e re fo re , had 
had no experience in expression themselves, they would have to  be chal­
lenged, She reca lled  th a t these pupils had been keenly in te re s ted  in 
the typew riter she had brought w ith her tha t day. She mentioned th is  
to  the teach er and asked i f  she thought the pupils would lik e  to  have
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some work typed. The teacher was sure tha t th i s  would please them 
very much. As one ch ild  had t r ie d  a few lin e s  th a t morning, the  super­
v iso r decided to  type them fo r the teacher to  exh ib it when the class 
came in  from recess . I f  the  children liked  the idea, as the super­
v iso r surmised they would, the teacher was to  ask i f  they  wanted 
s to r ie s  typed and put in to  an i l lu s t r a te d  book. The children  were 
q u ite  excited  when they saw the typing and lis te n e d  eagerly to  the  
te ac h e r’s explanation of th e  p lan. They began to  w rite  a t once. As 
each wanted his s to ry  typed f i r s t ,  th e  supervisor had to  say th a t  
s to r ie s  must be co rrec t before she began to  type them. This requ ire ­
ment s e t  the c lass  hunting fo r e rro rs , and soon they were exhib iting  
f a i r ly  correct copies of m a te ria l. The day was too sho rt for the 
supervisor t o  copy a l l  of the  s to res handed in , and so she had to  
promise to  bring her typew riter when she came again. This did not 
k i l l  the in te re s t ,  fo r s to r ie s  continued to  pour in  u n t i l  she had 
to  turn .them  over to  a typing c lass in  another school in  order to  
have them completed,
\
In th is  case, the  supervisor provided a new experience fo r 
the children which helped the teacher guide them in  the mastery of 
s k i l l s .  She se t up, too, fo r  the children ce rta in  standards which, 
in  th e ir  eagerness to  have s to rie s  typed, they w illin g ly  accepted,
As they p racticed  to  p e rfec t th e ir  s to r ie s ,  they  grew in power of 
expression and th e ir  former d is lik e  fo r  the ta sk  was soon overcome. 
Analyzing with the  Teacher. -  Sometimes the supervisor was of service 
by helping the teacher analyze the d if f ic u l t ie s  of the ch ild ren . Such 
analysis  together w ith a few suggested techniques was a l l  th a t was need­
ed in some cases as the following incident from the superv isor’s note­
book in d ic a te s .
Miss M. said  th a t her pupils were not ge tting  fa r  in  arithme­
t i c  and asked i f  the supervisor would observe fo r a period. During the 
observation, the  supervisor found th a t a few of the children did not 
know the m u ltip lica tio n  fa c ts ;  many of them had not made hab itua l the 
fa c ts ;  many saw no re la tio n  between d iv is ion  and m u ltip lica tio n . They 
knew nothing of the steps in  long d iv is io n . The teacher was going from 
one child to  another checking examples although the same mistakes were 
made again and again. At the  end of the day, when the teach er and the
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supervisor s a t down fo r a conference, the supervisor sa id , “Why do 
you say th a t your pupils are not g e ttin g  along w ell?” “They d o n 't 
seem to  be ab le  to  understand long d iv is io n ,"  said  the te ach e r.
"Do th ey  know the m u ltip lica tio n  fac ts?"  " I  am not sure tha t they 
do ,"rep lied  the te ach e r. "Then why not give a t e s t  on m u ltip lica tio n  fac ts  
and find out?" I ' l l  put down some of the more d i f f ic u l t  ones and you
can give them tomorrow. I f  they  know th e se , t r y  them on the d iv ision
f a c ts ,  When they have checked th e  answers, l e t  each ch ild  mark his 
e rro rs  so th a t he may study the  fac ts  he does not know. This w ill 
help as w ill  a carefu l arrangement of s te p s . "That do you c a l l  a 
step?" asked the teach er. "Steps are the d iffe ren t processes used 
in  th e  example. Step one, d iv ide; step  two, m ultiply; s tep  th re e , 
subtractjxE^ep four, bring down. I f  a pupil learns the m u ltip lica ­
tio n  and/d iv ision  fa c ts  and the  steps in  the order in  which they  
come, he w ill  have no d if f ic u l ty  in doing long d iv is io n . Here is  
a l i s t  of fa c ts  for you to  t r y  ou t."  "I have never thought of i t  
as being as easy as th a t ,"  said  the teacher. " I ' l l  begin r ig h t 
away." On her next v i s i t ,  th e  supervisor found the children work­
ing with more ease. Some of them showed her cards which they  had
made to  check themselves on m u ltip lica tio n . The teacher said th a t
th e re  was much improvement in the class as a whole,
although the teacher was discouraged over the in a b ili ty  of 
her pupils to  do th e i r  work, she had not analyzed th e i r  d i f f ic u l t ie s .
The supervisor helped her not only to  see the fac to rs  involved in f a i l ­
u re , but also  to  plan ways of helping the  pupils overcome th e ir  d i f f i ­
c u ltie s  and thereby a t ta in  mastery of s k i l l s .
Demonstrating fo r the Teacher. -  A demonstration was a l l  th a t was 
needed in  some instances to  s ta r t  the teacher developing s k i l l s  with 
her c la s s . The supervisor found th is  to  be tru e  in connection with the  
in troduction  of the  physical education program.
When the S ta te  Department of Education sent out m ateria ls  for 
the physical education program and requested th a t teachers follow a 
schedule of ex erc ises , t e s t s ,  games, and rhythmic a c t iv i t ie s ,  many of 
the teachers expressed a fee lin g  of helplessness espec ia lly  in  con­
nection with th e  rhythm work. They aaid  th a t they did not know rhythms 
su ita b le  for interm ediate and upper elementary grades. On every side , 
the supervisor received requests for ass is tan ce . She decided to  learn  
severa l of the suggested singing games and teach  them to  the various
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groups. Wherever she went the children were en th u sias tic  about th is  
part of the  program. In teaching the games she found th a t some of 
the group could follow d irec tio n s  e as ily ; others had to  be taught 
in d iv id u a lly  to  do c e r ta in  p a r ts . Frequently, i t  was necessary to  
repeat the game severa l tim es before a l l  the c lass could carry  on 
without m istakes. However, they had re a l  fund -  teacher, pup ils , 
and supervisor -  learning to g e th e r. I f  the teacher could not sing , 
the c lass learned the  song and sang anyhow. They begged for more 
singing games and th e i r  enthusiasm made the next performance of the 
game e as ie r  fo r the  teach e r.
In teaching the game, the supervisor saw to  i t  th a t several 
th ings were accomplished. The teacher as w ell as the pupils learned the 
ru le s .  By working ind iv idua lly  with several ch ild ren  she emphasized the 
fa c t th a t  the  methods used in  teaching physical education were not d if f e r ­
ent from those employed in other c lasses; consequently, the teaching of 
i t  need nob be more d if f ic u l t  than the teaching of any other sub jec t. 
F in a lly , she tr ie d  to  have every one find  enough pleasure in the learn ­
ing to  insure re p e titio n  of th a t or s im ilar a c t iv i t ie s .
Providing Purchased M aterials fo r the Teacher. -  Some teachers can find  
help in developing a ce rta in  s k i l l  i f  they  have an opportunity to  read 
books or a r t ic le s  dealing w ith the  s k i l l  which they wish to  teach . The 
supervisor can aid those teachers by securing such p rin ted  m aterials for 
them.
Miss 0. said  th a t her pupils had no idea of the sounds of 
l e t t e r s ,  and th a t  she f e l t  th is  was a hindrance to  them in learning to  
s p e l l .  She asked the supervisor i f  th e re  were any books on the  subject 
which she could read . The supervisor mentioned two which were in  the 
p rofessional l ib ra ry  of the county. She promised to  send them to  the 
teacher a t once. Several weeks la te r ,  when she again v is ite d  the 
school, the supervisor found th a t the teacher had
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read, the m ateria l and was making progress In developing the sounds of 
i n i t i a l  consonants with her p u p ils .
W illing to  spend time in  study in  order to  guide her pupils 
in te l l ig e n tly , t h i s  teacher sought advice from the  supervisor who was 
always ready to  respond to  a request of th is  kind. The l a t t e r  s e le c t­
ed the best availab le  m ateria l on the  sub jec t for she wished to  con­
serve the  te a c h e r’s time and to  encourage her to  continue to  seek help 
from books.
Preparing M aterials fo r Use of the Teacher. -  I f  th e re  are no p rin ted  
m aterials av a ilab le , the supervisor may have to  develop some for the 
teacher who wants sp ec ific  d irec tions fo r a piece of work. In the fo l­
lowing inciden t taken from her d ia ry , the supervisor wrote out d irec ­
tio n s  or steps which the teacher could follow in  teaching her pupils 
to  w rite .
The children in  one th ird  grade were p a r tic u la r ly  weak in 
w ritin g . They had learned to  w rite  th e ir  names but nothing e ls e . The 
teacher wanted to  know what she could do to  help them improve th e ir  
s k i l l  or develop i t .  The supervisor asked i f  the teacher would lik e  
some sp ec ific  d irec tions fo r the purpose. When the teacher expressed 
approval of the idea, the supervisor wrote out a se r ie s  of steps to  
be followed progressively , u n t i l  the pupils could -write. The steps 
were as follow s: Since the  c lass had not learned to  copy, the f i r s t
step  was a sentence composed by the c la ss , w ritten  on th e  board by 
the teacher and copied by the ch ildren . The best copy was to  be 
posted on th e  b u lle tin  board as news from the room. The next s tep  
was a sentence w ritten  by the  pupil, composed of words w ritten  in 
l i s t  order by the  teach er and selected from, words used by the pupils 
in  te l l in g  the news of the day. Again, the best paper was to  be 
chosen by the pupils fo r the  b u lle tin  board. A th ird  step  was the 
w riting  of a sing le  sentence by the pup ils , the teacher helping with 
the  words. A f in a l  step  was the w riting  of the news instead  of t e l l ­
ing i t .  Along with th is  would go the making of a p ic tu re  d ic tio n ary .
The c lass  could make th i s ,  pu tting  in words they needed with p ic tu res 
fo r  i l lu s t r a t io n .  Some children would soon be able to  look up words 
in th is  d ic tionary , thus gaining power in s e lf -d ire c tio n . As the c lass 
was esp ec ia lly  delighted to  t e l l  the news, the supervisor suggested th a t
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news be made the  incen tive for the work. She a lso  suggested th a t when 
a child  could complete one s tep , he be encouraged to  t r y  the  nex t. Be­
fore the end of the sessio n , th e  teacher reported th a t th e  plan had work­
ed w ell and th a t some of the pupils had learned to  w rite  whole paragraphs.
These d irec tions prepared by the supervisor, although simple 
enough for the  children to  accomplish, provided fo r  growth which the 
teacher and the ch ild ren  could see. The ta sk , to o , was d e f in ite , fo r  
the supervisor se t standards which could be followed through by the 
c lass in easy stages. In th is  way, she enabled the teacher to  a s s is t  
the pupils in the mastery of a necessary s k i l l .
Arranging for Conference with One C hild. -  When the s k i l l  to  be master­
ed concerned only one c h ild , the supervisor found th a t she could be of 
serv ice to  th e  teacher by having a conference with th a t ch ild  to  discover 
h is needs.
Jim came in to  school from another system. He was fa ir ly  well 
prepared in  a l l  subjects except a rithm etic . The teach e r, who considered 
th is  subject of v i ta l  importance, in s is ted  th a t Jim be put back in another 
grade. She said th a t  he was so far behind that she could not teach  him 
with her c la ss . The supervisor asked i f  she might ta lk  to  Jim. She found 
him very much discouraged. He said tha t he just could not learn  a rith m etic . 
A fter working with him fo r awhile, she found where sons of h is  d if f ic u l t ie s  
lay . He had no conception of numbers. She got some pieces of crayon and 
showed him how to  do sub traction  by moving the crayons. He was pleased to  
fin d  th a t he could understand numbers. "Gee! That’s the f i r s t  time I  ever 
saw any sense to  i t , ” he sa id . The supervisor suggested tha t he use objects 
in  working his examples fo r  awhile, and th a t he might learn  the combinations 
th is  way. Jim said he believed th is  would help and would she please check 
h is paper when she came again. She told the teacher what she had d iscover­
ed, and what she had suggested. The teacher said th is  procedure might help 
and th a t th e re  was a box of b o ttle  tops in the cabinet which she would give 
Jim the  next day. The next time the supervisor saw Jim, he informed her he 
was working with the tops and was ge ttin g  th e  "hang of a rithm etic” a l i t t l e  
b e t te r .  He showed her h is paper which had fewer mistakes than on the f i r s t  
day. She praised h is e ffo r ts  and soon her v is i t s  to  the room were farced to  
include a v i s i t  to  Jim’s desk; he always invented some excuse to  get her to  
work with him. The teacher reported th a t  Jim was learn ing  fa s te r  and was 
try ing  harder.
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Although the  supervisor worked d ire c tly  with the ch ild  in 
helping him to  improve h is  s k i l l  in  arithm etic , she conferred with th e  
teacher concerning her findings and the suggestions which she had made 
to  him. The teach er, in  sp ite  of her early  discouragement over the 
c h ild 's  lack of a b i l i ty ,  w illin g ly  carried  out the  su p erv iso r 's  sug­
gestions in her work w ith  the pup il. In aiding the pupil in  overcom­
ing his d i f f ic u l t i e s ,  the  supervisor gave him confidence in  himself 
which a lso  helped him to  improve h is  s k i l l ,
dor kino; with a Small Group of Children . -  Discouragement frequen tly  
hinders children in th e ir  mastery of s k i l l s .  Sometimes when the super­
v iso r sensed th is  fe e lin g  on the part of the pup ils , she sought per­
mission from the  teach e r to  work d ire c tly  with the group to  help them 
gain confidence as w ell as s k i l l .
In a c lass  where a newspaper was being published by the pupils, 
one-half of the  c lass  was taking no part in  the w riting . They were d is­
couraged and inc lined  to  s i t  back and le t  the more capable vjorkers go 
ahead. The supervisor ta lked  to  a few of these weaker pup ils , and j^ound 
th a t they  re a l ly  wanted to  help but th a t they  thought they had nothing to  
con trib u te . A fter ta lk in g  to  the teacher about a plan fo r ge tting  these 
pupils p a r tic ip a tin g , the supervisor to ld  the c lass th a t a t college d i f ­
fe ren t groups sometimes had f u l l  charge of the newspaper. She asked why 
they did not divide in to  .groups and take tu rns a t w riting  for the paper. 
She sa id , "One-half of you have already published a paper. Now, I ' l l  
be back next week and I ' l l  work with the other h a lf  of the c la ss , i f  
you w ill 'd o  some w riting  while I  am away." They agreed and when she 
returned th e re  were many pieces of m ateria l for her to  help them cor­
re c t and arrange. There were man:/ e rro rs  but the children read and re ­
read the  a r t ic le s  in  order to  have perfect copies in p r in t . At the 
close of the week, a very creditable newspaper was published by the 
formerly discouraged group of boys and g i r l s .
Here was a s itu a tio n  in which ch ild ren  who needed to  master 
s k i l l s  were ge tting  no p rac tice  because of lack of confidence. The 
supervisor faced th is  oroblem with the  teacher and outlined a plan
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whereby confidence would be res to red . She stim ulated the group s u f f i ­
c ien tly  to  produce immediate ac tio n  which resu lted  in improved s k i l ls  
and opened a way fo r continued work under the d irec tio n  of the teach er. 
Arranging for Opportunities to  Flan with the C lass. -  Instead of plan­
ning with a few/ children to  enable them to  improve th e ir  s k i l l ,  the 
supervisor sometimes included the en tire  c lass in  the planning. One 
teacher requested tha t the supervisor work with the  c lass in  develop­
ing s k i l l  in  w riting a play.
The teacher said th a t she would lik e  to  begin some a c t iv i t ie s  
with her pupils but they  had textbooks and wanted to  study from them.
The supervisor asked why she did nob base the a c t iv i t ie s  on the te x t ;  
h is to ry  would make an excellent source for p lays. The teacher asked 
the superv isor i f  she would begin a play with the  pupils in order to  
show them how they could study h isto ry  in  an in te re s tin g  way. I f  they 
once caught the idea she thought th e re  would be no fu rth e r tro u b le .
When the supervisor vrent into th e  room and began questioning the c la s s , 
she found th a t they had ju s t fin ished  a chapter on Pocahontas and John 
Smith and were eager to  t e l l  her about i t .  When she asked i f  they would 
lik e  to  make up a play about these people, every hand went up. But she 
had to  ask raan7/  questions as to  what characters to  use, what the char­
ac te rs  were to  say, and where the scenes were to  be la id ,b e fo re  she re ­
ceived more than  vague answers. After a period of questions and answers, 
the  c lass began to  catch the s p i r i t  of w riting  and composed some very 
good m ateria l which th e  supervisor wrote on the board. One idea pro­
duced another and before the class was dismissed, two scenes had been 
w ritten  and a th ird  was under way. The next day, under the te a c h e r 's  
d ire c tio n , they  fin ished  the th ir d  scene and completed two more. L ater, 
the class produced the play  and inv ited  the supervisor to  see i t .  The 
play idea gave new in te re s t  to  h is to ry  and throughout the year the pupils 
continued to  w rite plays and give them.
In th is  case, the  teacher requested the superv iso r 's  assistance  
in  guidirg the pupils in  developing a new technioue. The supervisor was 
able to  challenge the c lass  to  develop the s k i l l  and to  show them the 
p o s s ib i l i t ie s  of using th e ir  textbooks in a way which would contribu te  
to  tha t s k i l l  and to  th e i r  enjoyment.
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Fostering Development of a Well Rounded Individual
A fourth  area of importance where supervisory assistance  could 
be u sefu l as ind icated  by the survey was in fo s te rin g  the development of 
a well rounded ind iv id u a l. The supervisor t r ie d  various means of a s s i s t ­
ing teachers in th is  f ie ld .  The nine which she found most u sefu l are i l ­
lu s tra te d  in th is  section  of the  chapter.
Planning with the Teacher. -  One way in which the  supervisor a ss is ted  the 
teacher in fo s te rin g  the development of a well rounded ind iv idual was by 
planning with her a case study. The following incident ind icates how tills  
was accomplished.
Jim had been in school for two weeks, but he had refused to  
ta lk  or to  take any part in  the l i f e  of the c la ss . The teacher was d is ­
turbed over th is  condition and asked the superv isor’s ass is tan ce . "Vi/hy 
don 't you make a study of the child? I t  w ill help you to  understand him 
b e t te r ."  " I  w ill t r y  i f  you w il l  help me',' rep lied  th e  teach e r. That a f te r ­
noon the teacher and the supervisor planned a case study. They discussed 
what the teacher should t r y  to  learn  about the ch ild  and what she should 
record . They decided the teacher should have a conference with the mother 
to  learn  the habits of the ch ild  and h is early  h is to ry . The supervisor said 
th a t the teacher should watch for any sign of w illingness to  take part in 
the l i f e  of the c lass and record i t  in the form of an anecdote with the 
d a te . This would show a continuous lin e  of development. The teacher re ­
ca lled  a b i t  of evidence th a t had come up th a t day; she began a page with 
th is  incident and sm iling, sa id , "I believe I  am going to  get a lo t  of fun 
out of t h i s . "  When the supervisor saw her again, she proudly displayed 
severa l notations about Jim. One s ta ted  th a t he had brought a p ic tu re  to  
school and held i t  for the  c lass to  see . On la te r  v is i t s  of the superv isor 
i t  was revealed th a t Jim had spoken, had asked permission to  help the teach­
e r; and before the year was over Jim was taking part occasionally  in  c lass 
d iscussion .
In th is  case, the  superv iso r 's  suggestion was just what the teach­
er needed to  enable her to  solve her problem. The supervisor was carefu l to  
c a l l  a tte n tio n  to  any sign of response from the child  and to ask to  have th is  
dated fo r , through such a plan, the teacher could see a line of development
and fe e l  th a t she was accomplishing something.
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Analyzing with th e  Teacher, -  Another means employed by the supervisor 
in  aiding a teacher in her e ffo r ts  to  guide a ch ild  in becoming b e tte r
adjusted  was analyzing w ith her the c h a ra c te r is tic s  of th e  ch ild .
Sam did l i t t l e  of th e  assigned work. The teacher complained 
of his wandering around the room, and asked the supervisor what could 
be done to  help him. 'The supervisor remarked th a t making a l i s t  of a l l  
the c h a rac te ris tic s  which he had shown might give some clue on which to  
b u ild . ‘Alien the supervisor returned to  school, she asked about Sam. 
Apparently, he was as wayward as ever but th e  teacher did not seem to  
th ink  so. She sa id  th a t he had shown some lovable t r a i t s  and she d is ­
played the m ateria l she had begun to  c o lle c t . They analyzed what the  
teacher had w ritten  -  ’W illing  to  help o th e r s ',  ’good-natured1, 'fu n - 
lo v ing1, 'exce llen t in a rith m etic ' were put in one column as strong 
p o in ts . 'Wandering about the room', 'not stick ing  to  a jo b ',  ’ge tting  
in to  m is c h ie f , 'not dependable' were l is te d  as weak po in ts . The super­
v iso r thought they could bu ild  on his strong points and in th is  way help 
to  overcome his weaknesses. "Why not give him some arithm etic  for which 
he saw a reason and for which he f e l t  a re sp o n s ib il ity . He could make 
out the milk repo rts  for th e  school i f  the teacher and the p rinc ipa l did
not o b jec t."  The teacher was q u ite  w illin g  and so was the p rin c ip a l whm
he heard of the plan . Armed with the re p o rts , the supervisor went to  
Sam's room and said she would lik e  to have some one who could re a lly  do 
arithm etic  volunteer to  make oi& some repo rts  fo r the school. Sam was 
the f i r s t  to  ra ise  his hand. He chose another boy to  help him. The 
supervisor explained the importance of the work. The two boys figured 
fo r  some tim e an d ,a fte r checking against each o ther, they  brought th e ir  
papers to  the supervisor for a f in a l  checking. They asked i f  they could 
make the rep o rts  each month and were to ld  they would have to  take the 
m atter up w ith the p rin c ip a l. They wanted to  secure h is  permission at 
once. The teacher, when asked about Sam, said  th a t he had given no 
troub le  a l l  day, having spent most of the time checking and re-checking 
his work. She said  apparently he would work i f  he were in te rested  -  
a fac t she would t r y  to  remember. As the year passed, Sam and the 
teacher grew c lo ser to g e th e r. He would laugh and t e l l  the supervisor 
when she went in to  the  room, "I am Kiss A’s pet. She c a n 't get along 
without me," The teacher and the supervisor had repeated conferences 
about Sam and each conference revealed some new t r a i t  of character 
which was analyzed by teacher and. supervisor, lo s t  of the recordings 
about Sam were decidedly on the upgrade. I t  is  in te restin g  to  note 
th a t by the following session  Sam had s e tt le d  down and become a much 
more responsible person.
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This i s  an i l lu s t r a t io n  of how a supervisor led a teacher to  
search for and use the  good points in a pupil who was proving a d is tu rb ­
ing influence in  the room. As the teacher became conscious of the c h ild 's  
strong po in ts, she was able to  build  a b e t te r  re la tio n sh ip  with him and 
through such re la tio n sh ip  to  help him to  overcome his desire  fo r m ischief. 
Providing P rin ted  M aterials for the  Teacher. -  a supervisor can be of 
service to  teachers in  th e ir  study of ch ild ren  by making available to  
them s c ie n t i f ic  m a te ria ls . The su perv iso r 's  d ia ry  contains an account 
which re la te s  how a b u lle t in  from the S tate Department was u sefu l to  
teachers in  providing for the development of a w ell rounded in d iv id u a l.
The teachers in  one school had been asked by the p rin c ip a l to 
se t up plans for ch ild  study . The supervisor, who was acting as consul­
ta n t  for the elementary teach e rs , remembered tha t she had m ateria l con­
ta in in g  s c ie n t i f ic  data compiled by the S ta te  Department of Education, 
Although some of the teachers had seen th is  b u lle tin , i t  had, apparently, 
meant l i t t l e  to  them and could be used again with p ro f i t .  The supervisor 
sorted  the m ateria l according to  grades, l i s te d  the  names of teachers to  
receive i t ,  and handed i t  to  the p rin c ip a l with, an explanation of i t s  
content, A few days la te r ,  she found th a t  some of the teachers who had 
not been in te re s ted  before now asked for help in  in te rp re tin g  the informa­
tio n  which evidently  was of value in solving th e ir  problems.
The superv iso r’s serv ice , in th is  instance, consisted in being 
able to  supply s c ie n tif ic  data vhich was applicable to  a sp ec ific  problem 
a t  a tim e when teachers f e l t  the need for re liab le  inform ation. As th is  
data d ea lt with the  problons which the teachers were ca lled  upon to  face 
immediately, they turned to  the  supervisor for aid in i t s  in te rp re ta tio n  
and applic a t i  on,
Preparing M aterials for Use of the  Teacher. -  The supervisor can prepare' 
m ateria ls  which w ill  not only ligh ten  the ta sk  of the teacher, but also  
enable her to  do a b e tte r  piece of work in guiding her p u p ils . Such
m ateria l may be in  the form of blanks to  be used for c lass ify in g  ch ild ren .
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The teachers had been asked to  l i s t  the handicapped children 
in  th e ir  classrooms. As an aid in doing t h i s ,  they had been given the 
name of a b u lle tin  in  the p r in c ip a l 's  o ffice  which described classes of 
handicapped ch ild ren . When the l i s t s  were handed in , the p rin c ip a l f e l t  
th a t teachers had put down th e  names of ch ild ren  without su ff ic ie n t study 
or consideration . After the p rin c ip a l discussed th is  problem with the 
superv isor, she decided th a t i f  forms giving d e fin ite  headings were fu r­
nished, the teachers could keep more accurate records of these children 
and could make a c loser check on th e i r  development. She prepared the 
forms with w ritten  d irec tions for th e i r  use and d is tr ib u te d  them to  the 
teach ers , who found them not only e a s ie r  but a lso  more sp ec if ic  for use 
with handicapped p u p ils . At the d o se  of the  year, the teachers dedided 
th a t they had done a b e tte r  job of c lass ify in g  these  pupils than they  had 
ever done before and th a t the pupils had received more d e f in ite  guidance 
because of i t .
The teachers needed to have sp ec ific  m ateria ls  as a guide in 
making accurate c la s s if ic a t io n  so necessary to  the s a tis fa c to ry  adjustment 
of the ch ild . The supervisor rea lized  th is  need; therefo re  she prepared 
forms giving d e fin ite  c la s s if ic a t io n  together with w ritten  d irec tio n s  for 
th e i r  use, and d is tr ib u te d  them to  the teach e rs . In th is  way she sought 
to  enable them to get a p ic tu re  of th e i r  pupils in order to  more e a s ily  
modify procedures to  meet the  needs of those p u p ils .
Arranging for Conference with One C hild. -  Sometimes the supervisor can 
help the  teacher in  fo s te rin g  the development of a w ell rounded indiv idual 
by having a conference with th a t individual and helping him to  get hold of 
h im self. Through the conference, the supervisor often gains an insight in to  
to  the  s itu a tio n  and can, th e re fo re , guide the teacher in  understanding the 
c h ild 's  problem.
As the supervisor was coming down the h a ll ,  she saw Dan, a th ird  
grader, coming in to  the b u ild ing . Noting h is  flushed face, she asked him 
what was wrong. He h esita ted  but f in a l ly  bu rst in to  te a r s ,  saying th a t he 
d id n 't  mean to  say the things he had said to  the te ac h e r. The supervisor 
t r i e d  to  quiet him and when his sobs grew le s s , she was able to  piece to ­
gether h is s to ry . "He was always ge ttin g  in to  tro u b le , and today he and
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the teacher had. an argument and he said she must be crazy. She got mad;
and v«hen he said he did  nob mean i t ,  she wouldn't believe him. Then he
s ta r te d  home but thought b e t te r  of i t  and came back and now he d id n 't  
know what to  do, fo r she had gone to  t e l l  the p rin c ip a l."  The supervisor 
suggested th a t  he re tu rn  to  the room and t e l l  the teacher he was sorry, 
and th a t he would t r y  to  remember not to  ta lk  so again. She to ld  him 
also  th a t she would lik e  to  ta lk  to  him about his problems. After a 
ta lk  with the p rin c ip a l in  regard to  the s itu a tio n  and i t s  so lu tio n , and 
a conference with the  teacher in  which the supervisor made an e f fo r t  to  
have the teach e r understand the c h ild 's  problems, she ta lked  with Dan.
He was s t i l l  try in g  to  hold h is  temper. She suggested some things he 
could do to  keep out of m ischief. On her next v i s i t  she brought him a 
book which proved so in te re s tin g  to  him he re a l ly  t r ie d  to  keep out of 
troub le  u n t i l  the end of school, although a poor reader, he read the 
book continuously and kept a f te r  the teacher to  l i s te n  to  him.
Viewing the case in  an impersonal way can help to  improve 
pupil-teacher re la tio n sh ip s , which is  an important fac to r in ch ild  
development. The supervisor saw the teacher and t r ie d  to  s tra ig h ten  out 
the tan g le ; she appealed to  the c h ild 's  sense of r ig h t;  and she conferred
with the p rin c ip a l to  find a so lu tion  for the problem and a way of ad just­
ing the  s itu a tio n  for both pupil and teach er.
Arranging fo r  Opportunities to  Flan with the C lass. -  Planning with a 
c lass often  helps them to  become more responsible individuals as w ell as 
a more cooperative group. The supervisor t r i e d  th is  method quite  success­
fu lly  with a high school c la ss .
A Bond Drive was on in  a l l  the schools except one. The super­
v iso r asked the p rin c ip a l why his school was not p a rtic ip a tin g . He said, 
tha t every one was so busy he d id n 't  see how i t  could be done. F in a lly , 
he said th a t she could discuss the program with the fourth-year high 
school teach er. When the supervisor approached the teacher on the sub­
je c t ,  she found a responsive listener:." who was seeking an educational 
experience to  develop re sp o n sib ility  in  her pup ils . She inv ited  the  
supervisor to  t a lk  to  the class at two o 'c lock . A t  th a t time the teacher 
said  to  the  pup ils , "Miss J .  w ill t e l l  us about the Bond Drive which I  
mentioned to  you th is  morning," The supervisor then outlined the plan 
for schools. She to ld  what other schools were doing and asked i f  the 
c lass  would be w illing  to  sponsor the sale in  th e ir  school. The pupils
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said  they would but they  had no money to  buy stamps for stock with which 
to  begin. The supervisor offered to  finance the plan to  the extent of 
ten d o lla rs . The group became in te re s ted  and began making plans as to  
ways of handling the s a le .  The supervisor reminded them th a t the period 
se t fo r the Drive was nearly  h a lf  over and th a t they would have to  work 
hard. This did not dampen th e ir  enthusiasm, fo r in  two weeks they sold 
over two thousand d o lla rs  worth of stamps and bonds and had returned 
th e ir  borrowed c a p ita l ,  with a ncte of thanks, .'/hen, as a r e s u lt  of 
th e ir  e f fo r ts ,  the school received the Schools-at-War award, they  sw ell­
ed with p rid e . And at the  beginning of the next Drive they made th e ir  
own plans and went to  work.
The supervisor challenged th is  c lass  by placing on them a re ­
sp o n s ib ility  which called  for cooperation and leadersh ip . No class in 
school had ever taken an active  part in community a f fa ir s ,  and the fa c t  
th a t  they  had been chosen to  do so spurred them to  put fo rth  great e f fo r t .  
The teacher re a lize d  the p o te n tia l leadership  of these boys and g i r l s  and 
arranged with the  supervisor to  develop i t .  On the other hand, the super­
v iso r saw in  the a c t iv i ty  an opportunity to  develop leadership  in some 
group in  th e  school and brought the program to  the a tten tio n  of the  facu lty . 
Using Faculty Meetings. -  Faculty meetings may become an instrument in 
providing fo r th e  development of a well rounded ind iv idua l. The super­
v iso r discovered th a t she could be of serv ice  by p a rtic ip a tin g  in these  
meetings as one of the  group.
In one school the  facu lty  was asked to  meet once a month to  
study guidance. Each teacher decided to  choose one pupil in  her room 
and prepare a case study of th a t ind iv idual. The teachers planned to  
gather m ateria l and discuss some phase of the  work a t each meeting.
They asked the su p erv iso r 's  advice in the se lec tio n  of pupils to  be 
studied  and in  the choice of references on child  study. The supervisor 
brought them severa l professional books and some mimeographed m aterials 
which she had co llec ted . When the day for the meeting came, the super­
v iso r and one of the teachers decided to  serve te a . A fter the so c ia l 
period, there  was a discussion on pupil needs; each teacher reported 
what she had learned about the  object of her study. They then made 
d e f in ite  plans fo r the  y ear 's  work and accepted c e r ta in  assignments
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fo r each month. Again, th ey  requested the superv iso r’s assis tance  in 
the preparation  of the assignments. The p rin c ip a l wanted to  know who 
would fu rn ish  te a  fo r the next meeting fo r te a  had helped g rea tly  he 
sa id . The teachers agreed and two members of the group volunteered 
to  be responsible fo r the so c ia l hour the next month. At th e  close 
of the session , every one remarked th a t the meetings on child  study 
had proved a valuable experience.
The supervisor worked with th e  teachers on th e ir  program of 
guidance in various ways. She took p a rt in  the d iscussions; she sug­
gested help fu l references and brought to  th e i r  a tte n tio n  research ma­
te r i a l s ;  she gave counsel in  the  preparation of s tu d ies; she cooperated 
in arranging a so c ia l hour which served to  develop among the teachers 
a fee lin g  of group consciousness. Through the combined e ffo rts  of the 
supervisor and the teachers the meetings were successfu l enough to  create 
a fee lin g  of s a tis fa c tio n  on the part of a l l  th e  p a r tic ip a n ts ,
Working Through the  P rin c ip a l. -  Another way in which the supervisor 
found h e rse lf  u sefu l in  th is  area was by e n lis tin g  the aid of the p rin ­
c ip a l in  helping a ch ild  make a sa tisfac to rjr  adjustment In school work.
The teacher complained th a t John, who was over age fo r his 
grade because of i l ln e s s ,  gave much troub le  in school by continually  
u psetting  the c lass  ro u tin e . He fin ished  assignments quickly and look­
ed about fo r  m ischief. He had been sent to  the p rin c ip a l repeatedly  
and f in a l ly  he had been sent home for a few days. Conferences with the 
parents did no good; John continued to  misbehave. The supervisor asked
the teacher i f  she thought John was being challenged. She rep lied  th a t
the  work was too easy to  o ffe r much of a challenge to  him. The super­
v iso r then ta lk ed  with John about his work which was not done excep­
t io n a lly  w ell. He sa id  he would be glad to  work i f  he had anything
worth-while to  do. She ta lked  with the  teacher again. They decided
to  ask the  p rin c ip a l to  move the boy to  another grade and give him a
chance to  make up back work. At f i r s t ,  the p rin c ip a l refused to  con­
s id e r  the  plan, but as the supervisor re la te d  the boy’s past h is to ry  -  
ha? he had been a splendid worker who never gave any troub le  u n t i l  his 
i l ln e s s  two years before and ha? he had worked very hard the f i r s t  year
he returned u n t i l  h is  c lass  work was of the best -  he decided to  l e t
him move up i f  the parents agreed. The parents consented, fo r  John’s
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ch ief top ic  of conversation a t  home had been th a t h is i l ln e s s  had kept 
him back. In a few weeks, John was so busy making up work in  add ition  
to  h is assignments he forgot to  look fo r m ischief, and a t the end of 
the year he passed a l l  of h is subjects s a t i s f a c to r i ly .
The supervisor knew th a t th is  p rin c ip a l was in  sympathy with 
ch ild  development and that he believed th a t each child  develops most 
when he is  challenged. She pointed out to  him th a t John's work had been 
outstanding u n t i l  h is i l ln e s s ;  that conferences with the teacher reveal­
ed that John's work was too  easy; and tha t John himself was discouraged. 
The p rin c ip a l was convinced and decided to  t r y  the surer v iso r 's  p lan. 
Although the supervisor was able to  e ffe c t the clan through the p rin c i­
pa l, she had already consulted with the teacher and secured her approval. 
Working with the  p a ren t. -  The supervisor can be of serv ice  to  the teach­
er by arranging for the parent to  v i s i t  the school to  discuss with the 
teacher and the supervisor the problem of helping the ch ild  adjust to  the 
school program. An account of such a conference was taken from the  super­
v is o r 's  d ia ry .
Mary entered school in  the la s t  ha lf of the session as a t ra n s ­
f e r .  She quarreled with her s i s t e r ,  fought the other ch ild ren , and f in a l­
ly  refused to  take part in  the fo lk  dances in the physical education pro­
gram. The teacher reported th is  behavior to  the supervisor and asked what 
could be done. A fter ta lk in g  to  iiary and try ing  unsuccessfully  to  ge t her 
to  cooperate, the supervisor asked the mother to  come to  the school fo r a 
conference. The mother, qu ite  aware of Mary's a t t i tu d e , w illin g ly  answer­
ed the  questions of the  teacher and the supervisor who sought to find  a 
cause fo r Mary's behavior. She said th a t Mary was an adopted child  with 
an unfortunate early  background, which made her very shy; th a t she had 
tra n s fe rre d  several times when the fa th e r 's  work made i t  necessary for 
him to  move; and that she had heard the  m in ister say tha t dancing was a 
s in . Mary had reached the adolescence stage and was very re lig io u s .
The supervisor explained that fo lk  dancing was a part of the physical 
education program and was qu ite  d iffe ren t from Mary's idea of dancing.
She asked the mother to  explain th is  to  Mary. She agreed to  do so and 
the next time folk_dancing was begun, Mary took her place with the o thers.
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This conference arranged by the  supervisor brought about a 
b e tte r  understanding of th e  schoo l's  program on the  p a rt of the mother 
and the ch ild . I t  gave the teacher a deeper in s ig h t in to  the nature 
of the c h ild . I t  produced, to o , a c loser cooperation between the home 
and th e  school, which is  so necessary i f  children are to  become well 
rounded in d iv id u a ls .
Flanning for Cooperation Among Schools
The survey made by the  supervisor indicated  the  need fo r 
cooperative undertakings among the schools. And so th is  area was a 
f i f t h  one in which th e  supervisor sought to  e ffe c t change. An analysis 
of her d iary  as a basis  for th is  report revealed tha t cooperation among 
the schools was brought about successfu lly  in the  nine ways which are 
presented in  the next few pages.
Flanning with the  Teacher. -  Helping the teacher plan fo r p a rtic ip a ­
tio n  with other schools in  some cooperative program was often the task  
of the superv iso r.
In the  county The Student Cooperative Association was w ell 
developed but one school had never been asked to  take part in the  meet­
ings u n t i l  the  supervisor asked a teacher in th a t school to  arrange a 
number fo r th e  program. "7/hat could we give?" asked th e  teacher.
The superviscr rep lied  -
"The most e ffe c tiv e  program is  one tha t grows out of the 
reg u la r c lass  ■work." The teacher did not see how any work they  were 
doing could be used fo r a program u n t i l  the supervisor mentioned th a t 
the ch ild ren  seemed to  know l i t t l e  about Mother Goose. The teacher 
wanted to  know i f  th is  could be made in to  a program. The supervisor 
sa id  th is  was an exce llen t opportunity fo r children to  gain much use­
fu l  learn ing  as w ell as to  take part in a program. The teacher wanted 
to  know how to  begin. "Why not read some of the verses to  the  children 
to  see which they  l ik e .  They w il l  want to  learn  th e se , I  am su re . You 
might choose the  best reader to  read the poems as the  other children 
ac t th en ."  "Since some of the pupils have never been to  the town where
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the  meeting is  to  be held -  th a t in  i t s e l f  w il l  be a learn ing  experience 
fo r them," said  the teach e r. "What sh a ll  we do about costumes?" "Why 
not l e t  the ch ild ren  see the p ic tu res and ta lk  about what they can bring 
from home? They w il l  enjoy helping to  plan as much as they w ill  enjoy 
p a r tic ip a tin g , and please see th a t every child  has some p a rt. I t  w ill  
mean so much to  them." "How would, we begin?" "Why not have one child  
for Mother Goose ju s t l ik e  the p ic tu re  on the back of the book? The 
characters could come across the stage as th e  reading is  done; some­
th ing  lik e  turning th e  pages in  a book. For a f in a le  a l l  the characters 
could come on the s tage ,"  said the  superv isor. The teacher ivas now a le r t  
to  the idea. "I th ink  we could do th a t very w ell, and I  believe the c h il­
dren w ill  be deligh ted  when th ey  hear of the proposed t r i p .  Suppose I  
get the book and we begin to  se le c t the rhymes," she said . "The children 
might help in  the f in a l  se lec tio n  but you should have some plan in mind.
I f  you get the book, we can make some se le c tio n s ,"  rep lied  the super­
v iso r . The program was a success in every way; th e  children gave a fin e  
performance and had a very worth-while experience in working together a t 
school as well as in  taking p art with other schools.
P reparation  fo r a program often becomes a se r ie s  of rehearsals  
to  produce a c red itab le  performance with l i t t l e  thought expended to  se ­
cure other outcomes. Such was not the case in  th is  in c id en t. The plan­
ning done by the supervisor and the teacher was such as to  provide re a l  
learning s itu a tio n s  fo r th e  pupils as well as to  enable them to  grow 
through p a rtic ip a tio n  with other schools.
Providing Purchased M aterials fo r Teachers. -  when each school is  expected
to  take a p a rtic u la r  p a rt in  a county program, the teacher is  often a t a 
as
lo s s / to  vihere to  locate  the necessary m ate ria l. The supervisor can render 
valuable assis tance  to  the teacher by putting  in to  her hands books con­
ta in in g  the desired  d ire c tio n s .
Each school had been asked to  present a dance fo r the May Court 
of a county f ie ld  day. In one school, the  teacher to  whom the responsi­
b i l i t y  had been assigned came to  the supervisor fo r advice. The super­
v iso r mentioned severa l dances but none of them seemed su itab le  as they 
had been used a number of times before on such occasions. This teacher 
wanted something d if fe re n t. F in a lly , the supervisor remembered th a t a
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new book containing music and dance d irec tions had ju s t been added to  
the p ro fessional l ib ra ry . She described the book to  the teacher who 
expressed a vd.sh to  see i t .  Next day, the superv isor took the book 
to  the teacher and ca lled  a tte n tio n  to  a Spanish dance which was new 
in May Court programs. The teach er liked the m ateria l and soon two 
of her pupils were busy learn ing  the dance.
Knowing the  books in  the professional l ib ra ry  is  c e r ta in ly  
a part of the  supervisor 's  job, fo r in th is  way she can be of serv ice  
to  the teachers who have l i t t l e  time fo r  research and yet need to  be 
put in  touch with sp ec ific  pieces of m ateria l a t  once.
Preparing M aterials for the Use of the Teacher. -  a s  was shown in  the 
preceding in c id en t, production of the r ig h t m ateria l is  an important part 
in  supervising fo r a cooperative program among schools. The supervisor 
sometimes found i t  necessary to  outline  plans to  insure successful cooper­
a tion  among the  schools of the county.
A program which would bring to  a climax the music a c t iv i t ie s  
seemed d esirab le  when music was f i r s t  introduced in  the schools of th e  
county. The superintendent suggested a county music f e s t iv a l .  Nhen the 
teachers heard th is  suggestion, they asked the supervisor how the schools 
would p a r tic ip a te , 'would the ch ildren  come together and sing? I f  so, 
what songs would they sing? The supervisor asked i f  an ou tline contain­
ing a l i s t  of songs which everjr one could learn  would help. The teachers 
thought i t  would and requested the supervisor to  prepare such a l i s t  as 
soon as p o ssib le . Before beginning the o u tline , she conferred with sever­
a l  supervisors who had been successful In arranging music fe s tiv a ls  and 
w ith a music dem onstrator. She shared with th e  teachers the information 
she had gathered from these  conferences and, as a r e s u lt ,  se ts  of books 
were bought fo r  every school and songs from these  books were selec ted  
fo r the ch ild ren  to  le a rn . These songs were l i s te d  in the outlines which 
were d is tr ib u te d  to  the teach e rs .
The supervisor rea lized  that her g re a te s tt contribution  to  the 
music f e s t iv a l  would be to  provide each teacher with an ou tline  upon which 
to  base her work. The ou tline  contained the  names of songs to  which equal 
emphasis could be given throughout the session . The ou tline  prevented a
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long period of p rac tice  ju s t  p r io r  to  the f e s t iv a l .  She f e l t ,  to o , that 
the  teachers would be b e tte r  s a t is f ie d  i f  they  knew that the plans fo r 
th e i r  music f e s t iv a l  were s im ila r to  those used in other counties; she 
sought information and advice in  the  work from other supervisors and was 
carefu l to  share what she learned with the teach e rs .
'Horking with a Group of C hildren. -  Sometimes the supervisor may help 
the teacher and the ch ildren  in  carrying out a county-wide p ro jec t by 
working d ire c t ly  with the pupils a f te r  she and the  teacher have mapped 
out th e  d e ta i ls .
The children had learned a dance fo r the county f ie ld  day, 
but they needed costumes which the  teacher Yiias planning to  make alone.
The superv isor, re a liz in g  what th is  meant to  the teacher and seeing 
an opportunity fo r  pupil learn ing  through p a rtic ip a tio n , asked why the 
pupils did not make th e ir  own dresses as a part of th e ir  work* The 
teacher said  th a t i f  the  supervisor would d ire c t the ch ild ren  to  see 
tha t the costumes were a ttra c t iv e  when fin ished , she had no objection 
to  th e i r  doing the  work, but she wanted something p re tty  in the  way 
of dresses even i f  she did have to  do the work h e rse lf . The super­
v is o r ,  hoping to  show the teacher the value of pupil a c t iv i ty  which 
was meaningful and that children are capable under guidance of accom­
p lish ing  much, accepted the  challenge and began to  plan with the pup ils . 
The ch ild ren  were delighted  with the idea and agreed to  work hard to  
produce cred itab le  costumes, They asked the supervisor what they would 
need and se t a day for her to  come and help them. With the assistance 
of the supervisor the g ir ls  cut and made th e ir  dresses which,when f in ish ­
ed, looked id e n tic a lly  lik e  the one made by the  teacher.
The supervisor rea lized  that th is  teacher needed assis tance  
both in sewing and, which was more im portant, in creating  independence 
in  her p u p ils . By working with the  ch ildren  the  supervisor f e l t  that 
she could not only be of serv ice  to  the teacher by re liev in g  her of 
the ac tua l burden in  the  preparation of th e  costumes but she could a lso  
show her th a t children when given re sp o n sib ility  and guidance are q u ite  
capable of preparing Bor th e ir  part in  a program.
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Arranging for O pportunities to  Plan with the C lass . -  The superv isor, 
a t  the  request of a teacher, may plan d ire c tly  with the children a pro­
gram in  which they are to  p a rtic ip a te  with other schools. The incident 
below i l lu s t r a te s  th is  p o in t•
When the  school was asked to  present some scenes from Indian 
l i f e  fo r  the D is tr ic t  S. C. A. meeting, th e  teacher came to  the super­
v iso r to  know what she should do. The supervisor suggested th a t she 
consult the  ch ild ren  to  get th e ir  ideas f i r s t .  The teacher asked i f  
the supervisor would help her present the proposition to  the c la ss , 
and the  supervisor agreed. When the c lass heard th a t they had been 
asked to  take pa rt on the program, th ey  appeared much pleased. One 
ch ild  remarked th a t  they could study Indians and find out something 
th a t they did and give th a t fo r  the  program. They a l l  wanted to  do 
th is  and sa id  they would lik e  for th e  supervisor to  come back in  about 
a week. When she returned,they to ld  her they  would lik e  to  make a scene 
around a campfire and sing some songs. The supervisor mentioned a dance 
but they  said they had no music, however, the name of a record sent them 
hurrying to  the l ib ra ry  in  search of i t  fo r t r i a l .  The record contained 
th ree  dances -  one of which the class thought they could use. The super­
v iso r showed them some steps and the teacher agreed to  help them work on 
those and to  add some others when th e  f i r s t  ones had been learned . The 
superv isor mentioned costumes. Again, they wanted time to  th ink i t  over. 
She to ld  them i f  they  decided to  use costumes, she could teach them how 
to  make beads and arrange headdresses of fe a th e rs . A week la te r ,  she 
found tha t although only s ix  children had been se lec ted  for the  dance, 
the e n tire  c lass  had co llected  m ateria l fo r beads, bags fo r  costumes, 
and feathers fo r  headdresses. They asked i f  she would please help them 
get s ta r te d . F in a lly , a l l  the costumes ivere made and as the whole class 
had worked so w e ll ,the teacher decided to  make a p icnic of the t r i p  and 
take a l l  the c lass to  the meeting.
This was an example of supervisory assistance  in  an on-going 
a c t iv i ty .  -;Jhen the teacher asked fo r help, the supervisor responded by 
suggesting th a t the pupils be included in  th e  planning. She a ss is ted  the 
teacher in  in i t ia t in g  the p ro jec t; she planned with her and with the  c h il­
dren; she suggested fu rth e r p o s s ib il i t ie s  to  the class when they  lacked 
ideas. In f a c t ,  she tr ie d  in  every way to  make preparation for the pro­
gram a learning experience fo r  the ch ild ren .
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Providing Opportunities fo r the C lass. -  Probably th e re  is  no more e ffec ­
tiv e  way of guiding child ren  in cooperative undertakings than to  give them 
an opportunity to  v i s i t  another school. The d ia ry  of the supervisor con­
ta in s  an account of a county p ro jec t in which a l l  the  schools p a rtic ip a ted  
which furnished such an opportunity fo r  one group of pupils in  a program of 
den ta l co rrec tion .
There were so many defective  te e th  among the  children of the 
county one session th a t a lo ca l d e n tis t was approached to  determine what 
he could do to  remedy the condition. He agreed to  make as many corrections 
as possib le i f  the ch ild ren  were brought to  h is  o ff ic e . In one school some 
d istance from th e  d e n t is t 's  o ff ice , th e  teachers worked hard to  get ch ildren  
to  see th e  need of d en ta l care . F in a lly , a number of the pupils became in ­
te re s te d  and the  question arose as to  how to  get them to  the d e n tis t ,  fo r 
th e re  were few cars, availab le  in  th a t section  of the county. The teachers 
brought th e ir  problem to  the supervisor who decided to  bring  some of the 
children in her car and to  arrange with a man in the community who worked 
in  the town where the d e n tis t liv ed  to  take another load. This plan brought 
up the question of what to  do with the children when they were not in  the 
d e n t i s t 's  o ff ic e . The supervisor v is ite d  the  p rinc ipa l of a school in  the 
town and asked i f  the pupils might v i s i t  in h is school th a t day while they 
were waiting fo r th e ir  appointments. He thought the  plan might be worth 
try ing  as both his pupils and the  v is i to rs  could learn  from each o ther.
The teachers agreed a lso , and so a schedule of v i s i t s  to  the ' d e n tis t  was 
arranged. The ch ildren  went to  the o ffice  when th e ir  time came and spent 
the remainder of the day in  the  school. They returned  to  th e ir  school 
f i l l e d  with ideas and ready to  evaluate what they had seen. On the  other 
hand, they  had contributed to  the classes which they  had attended.
In th is  instance, the supervisor saw p o s s ib il i t ie s  of having 
children learn  cooperation as w ell as v is i t  the d e n tis t .  Their v i s i t s  to  
another school would not only give them an in s ig h t in to  what l i f e  was lik e  
in  other schools, but a lso  would serve to  develop a fee ling  of respect which 
would be mutual. She worked with the teachers of both schools to  promote 
th is  fe e lin g  and to  make the day a p ro fitab le  one.
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Providing Opportunity fo r Teachers to  Work Together. -  In v itin g  a group 
of teachers to  meet inform ally to  make plans fo r a county-wide program 
was employed e ffe c tiv e ly  by the supervisor in  bringing about cooperation 
among schools.
The county was to  have a music f e s t iv a l  and as th is  was a new 
venture every one f e l t  uncertain  as to  the b e st procedure to  follow. The 
supervisor thought that decisions made by the teachers themselves would 
work b e tte r  than  reg u la tions formulated by her and sent to  the schools; 
and so she inv ited  each school to  send a rep resen ta tive  to  her home to  
make p lans. On the  appointed n igh t, the group came and made the general 
plan of action fo r the f e s t iv a l .  The d e ta i ls  had to  be worked out a lso , 
for seme one ra ised  the question of appropriate costumes for the c h il­
dren. When th is  was s e t t le d ,  other questions, such as tic k e t arrange­
ment, programs, and seating  were brought up. Before the evening was 
over the  e n tire  group was working e n th u s ia s tic a lly  as they partook of 
the refreshm ents which th e  supervisor had prepared. Each person ac­
cepted fo r  h is  school some re sp o n s ib ility  fo r a p a rticu la r p a rt of the 
arrangements, d ith  such cooperation i t  is  needless to  say that the 
f e s t iv a l  was a success.
The supervisor rea lized  that planning together would give 
these leaders a fee ling  of un ity  and would make at le a s t one person in 
each fa c u lty  conscious- of re sp o n s ib il ity  for the success of the program. 
I t  would serve a lso  to  bring the  schools together and to  give each per­
son a chance to  understand the  problems of the o thers . 
forking Through the P rin c ip a l. -  A supervisor may through conferences 
with th e  p rin c ip a l persuade him to  encourage his patrons to  p a r tic ip a te  
in  an undertaking with other schools. The superv iso r 's  d iary  contains 
an account of how improvements were effected  in one school through th is  
means.
One school had not taken part in the D is tr ic t  Parent-Teacher 
Association fo r sev era l years. Mrs. A. was elected  president of the 
association  in  th a t school b u t, although she was a wide-awake person,
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she seemd to  follow  th e  p a tte rn  of the past leaders in her e f fo r ts  to  
secure improvements. The supervisor f e l t  th a t i f  Mrs. A. learned what 
other schools were doing, she would make an attempt to  bring about some 
needed reforms in  her school. The supervisor discussed the coming d is ­
t r i c t  meeting w ith the  p rin c ip a l and to ld  him she would l ik e  to  take a 
rep resen ta tive  from his organization with her. He suggested th a t Mrs.
A. would be a good person to  go and asked the supervisor to  see her,
Mrs. A* agreed to  go when she heard th a t th e  p rin c ip a l desired  th a t she 
do so . The meeting proved so in sp ira tio n a l to  her th a t she remarked to  
the  supervisor on her re tu rn , "Why c a n 't we do some of those things re ­
ported by the  other school?" At an ea rly  meeting she presented the prob­
lem of improvements to  her association  and by the  end of the  year she had 
been able to  bring  about sev era l fcMnges.
In th inking of the  benefits  to  be derived from cooperating 
with o ther schools, the supervisor considered th a t hearing reports of 
p ro jec ts  undertaken by other schools would be an important item in  th is  
case. She appealed to  the p rin c ip a l because she wanted h is se lec tio n  of 
a rep resen ta tiv e , and she f e l t  sure tha t he would choose a person who 
would be capable of bringing from th e  meeting ideas which would be p ro f i t ­
ab le  to  both th e  school and the community.
Arranging fo r V is ito rs . -  A fee lin g  of s a tis fa c tio n  on the part of those 
responsible fo r  a program is  very e sse n tia l to  the success of any pro ject 
where a l l  schools are  cooperating toge ther. Sometimes the supervisor can 
discover a person whose contribution  w ill be such as to  bring about th is  
fe e lin g •
When the county music fe s t iv a l  was to  be held, the teachers 
were worried fo r fea r th a t the  children would not sing well together; 
fo r although they  had learned the  same songs, they had done so under 
d iffe re n t lead ers . "How would i t  go?" "Who would act as leader?"
A fter weighing the  m atter ca re fu lly , the supervisor mentioned Dr. Rich- 
raan as the  most capable d irec to r av a ilab le . The teachers were delighted 
with the  idea and at once inv ited  him to  come and d ire c t the chorus. This 
he consented to  do; under h is  leadership the children had no troub le  in  
keeping to ge ther and rendering a program enjoyed by both p a rtic ip an ts  and 
audience.
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In th is  case, th e  supervisor brought to  the  county a person 
of recognized a b i l i ty ,  wbne whose d irec tio n  would in sp ire  a l l  ch ildren  
to  do th e i r  best and who would re lie v e  teachers of a l l  anxiety  for the 
outcome of the  program. In the choice of such a person the  success of 
the program was assured, and success was a very necessary element in 
th is  undertaking i f  music was to  continue to  be a v i ta l  part of the c lass­
room work.
Providing For Changes in Teaching Techniques
The s ix th  area chosen by the supervisor for a c t iv i ty  was in 
providing fo r changes in  teach ing  techniques. She found that she could 
be u sefu l by a ss is tin g  teachers in  developing new techniques and in im­
proving those already acquired. To do th is  required a v a rie ty  of means.
The nine most successfu lly  employed are i l lu s t r a te d .
Planning with th e  Teacher. -  The supervisor can by planning with a teacher 
help her to  develop a needed technique. E specia lly  is  th is  tru e  i f  the 
teacher fe e ls  an in a b il i ty  to  do the ta sk  required of her. One supervisor 
employed th is  means very e ffe c tiv e ly .
On inexperienced teacher had gone to  summer school for a re ­
fresh er course in  methods. As one of the requirements in the course she 
was asked to  w rite a u n it ,  but she did not know how to  begin. She came 
to  the  superv isor, who was a lso  attending simmer school, fo r  advice.
This was the chance fo r vhioh the supervisor had been w aiting, for in 
the previous session a l l  suggestions offered by the supervisor had ap­
paren tly  fa lle n  on deaf e a rs . Now teacher and supervisor sa t down to ­
gether to  plan a u n it of work. "L et's  take the pupils you had la s t  year 
and plan fo r them. I t  w ill  make your work more d e fin ite  i f  you re a lly  
know th e  grade for which you are planning. Vvhat did those children do 
best?" "They could draw r ig h t w ell,"  said the  teacher. "Then we w ill
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begin with th a t ,"  rep lied  the  superv isor. "VJhat did they need most?" 
"Well, a lo t  of them were underweight and they  d id n 't  eat the r ig h t  
kind of food." "In the l ig h t  of these f a c ts ,  how do you th ink  they 
would lik e  a u n it on foods?" asked the  superviscr • The teacher said 
th a t th e  c lass might work i f  they  could find  some m a te ria l. And so 
they  continued to  p lan . "Since they  lik e  to  draw, why nob make a 
f r ie z e  of f r u i t  for the panel above the blackboard? I  saw a b eau ti­
fu l  one made by one c la s s . They could find some m ateria l on food in 
th e ir  te x ts .  That would give you a chance to  use the books the  pupils 
have bought. There is  an a ttra c t iv e  s to ry  about Squanto teaching the 
white man to  p lan t corn. Could they  dramatize th a t?"  "The children 
would love i t  -  they  lik e  to  make be lieve ,"  answered the teacher,
"How about w riting  a play about food and in v itin g  the parents? That 
would c a l l  fo r  l e t t e r  w ritin g ,"  suggested the superv isor, "Maybe we 
could serve refreshm ents. That would bring in arithm etic  -  counting 
and measuring," rep lied  the  teach er. "GoodI You have the r ig h t notion ." 
Thus, the un it grew as other a c t iv i t ie s  were l is te d  through the exchange 
of ideas between teacher and superv isor. When a c red itab le  un it plan 
had been w ritten , the  teacher sa id , "I d id n 't  know so much could come 
from one u n it .  I  c an 't wait to  get home and begin my work."
I t  is  in te re s tin g  to  note th a t ,  although the supervisor had 
been unable by suggestions to  help the teacher improve her techniques, 
she had succeeded in making her re a liz e  that she could come to  the super­
v iso r fo r  help even during summer vacation. When the  request for help 
came, the supervisor seized the opportunity to  be of se rv ice . She created 
a n a tu ra l se tt in g  by asking the teacher to  consider the in te re s ts  and needs 
of the  children with whom she was fa m ilia r. In planning with the  teacher, 
the supervisor was able to point out that learning can be made enjoyable 
fo r ch ild ren .
Analyzing with the Teacher. -  The supervisor found tha t analyzing the 
c lass re c i ta t io n  with a teacher often served to  e ffe c t changes in the 
teaching techniques.
One seventh grade was having a lesson In current events each 
week. The teacher required every pupil to  rep o rt on some a r t ic le  from 
the newspaper during th a t period. To s a t is fy  th is  condition, the c h il­
dren were se lec tin g  the sho rtest items to  be found in  the paper without
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regard fo r the worth of the se lec tions and were reading them or memorizing 
and re c itin g  them. Other members of the c la ss , apparently , d id  not l is te n  
to  the rep o rts  as they  used th is  time to  make th e i r  own se lec tio n s , th e re ­
fo re , th e re  was no discussion or comment on any a r t ic le .  At the  close of 
the re c ita t io n , the teacher asked the supervisor to  o ffe r c ritic ism s to  
the ch ild ren . The supervisor had noted some important points in  some of 
the  a r t ic le s ,  and so she began to  question the pupils on these po in ts; 
no ch ild  could answer a s ing le  question. The b e ll  rang fo r recess and 
th e  c lass was over before anytliing had been accomplished. At recess the  
teacher and the supervisor continued the d iscussion . The teacher said  
th a t the children could not do s a tis fa c to ry  work. The supervisor asked 
the purpose of the r e c i ta t io n . The teacher rep lied  "To give a current 
event."  The supervisor then  asked i f  the purpose could not be broadened 
to  include worth-while se lec tio n , a tten tiv e  lis te n in g , and in te l l ig e n t  
d iscussion . She called  a tten tio n  to  the fac t that the children were not 
l is te n in g  and were missing the few points made in  the re c i ta t io n . The 
teacher remarked th a t she had been glad to  get the class to  give anything. 
The supervisor agreed th a t th is might be the f i r s t  step  in growth but she 
wondered i f  the teacher and pupils might not enjoy making a se r ie s  of steps 
to  be taken in  such a re c ita t io n . The teacher agreed to  t r y  and inv ited  
th e  supervisor to  drop in a t a l a te r  da te. The supervisor waited several 
weeks before v is tin g  the c lass  but she found th a t progress had been made, 
for a l iv e ly  discussion followed the rep o rts .
In th is  case, the  supervisor was able to  point out to  the  teach­
e r some of th e  habits which the  ch ild ren  were forming as a re s u lt  of the 
performance she was accepting from them. Vftien the teacher was aware that 
her standards were too low, she was ready to  se t new and higher ones for 
her c la s s .
Demonstrating fo r the Teacher. -  The supervisor discovered th a t  some 
teachers p ro fit more by watching a performance than by hearing of one.
/Jhen she made th is  discovery she arranged a demonstration of the tech­
nique on which the teacher had requested help .
Hiss 0. sa id  that she did not know much about music. Tould 
the supervisor please come and show her how to  give her pupils exper- 
iences^ in rhythms. The supervisor asked Hiss 0. i f  she should use the 
v ic tro la  and l e t  the children create th e ir  own dances. Miss 0 . thought 
th is  might be a good plan. The supervisor selec ted  a record of rhythms 
fo r ch ild ren  and asked the pupils to  l i s te n .  Alien the music stopped,
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she asked, "Ahat did the music sound lik e?"  One ch ild  sa id , " I t  sounded 
lik e  dancing." "Who would lik e  to  show us ju s t what the music said do?" 
Several pupils volunteered and the record was played again. The children 
were delighted  with the in te rp re ta tio n s . They begged to  have the record 
played again. This time several more pupils wanted to  take p a rt in  the  
dancing. After school the teacher and the  superv isor selec ted  other records 
which th e  teacher thought she could use advantageously. The supervisor sug­
gested several other ways of teaching  rhythms. F in a lly , the teacher thought 
she could d irec t th e  c lass quite  w ell. Ahen the supervisor came again, the 
boys and g ir ls  were waiting in  the h a ll  to  t e l l  her of the  fun that they had 
been having with rhythms.
This teacher lacked confidence in  her a b i l i ty  to  change her tech­
niques of teaching music although she wanted to  provide new experiences fo r 
her p u p ils . The superv isor by working with th e  ch ild ren  not only showed 
the  teacher how she could provide rhythmic experiences fo r the pupils but 
a lso  opened fo r  the children themselves a new f ie ld  of se lf-ex p ressio n .
Another type of demonstration used by the supervisor was that 
done by a teacher fo r a group of teachers .
A s ix th  grade teacher had developed a fine  technique in  audi­
ence reading. In a d iscussion of good reading p ra c tic e s , some teachers 
did not appear to  understand what was meant by audience reading. The 
supervisor asked the  s ix th  grade teacher i f  she would teach a lesson for 
the other teach ers . News spreads rap id ly  that k iss K, (the s ix th  grade 
teacher) and her pupils would have a c lass in o ra l reading fo r the teach­
e rs , Miss K, had seledted a s to ry  from a magazine fo r boys and g i r l s ,  
cut i t  in to  paragraphs equaling the  number of pupils in  the  room, and 
numbered each paragraph. A fter a b r ie f  in troduction , she d is tr ib u te d  
the paragraphs, one to  each pup il; she gave the children time to  prepare 
the  m ate ria l, helping whenever i t  was necessary, -'/hen the c lass  began, 
the ch ild  having the f i r s t  paragraph read and gave his number. This 
was a cue fo r  the second person to  read, and so on u n t i l  the  s to ry  was 
completed. As the s to ry  was new, th e  c lass lis te n ed  eagerly. (The 
v is i t in g  teachers did the same.) Ahen the la s t  part had been read, 
th e re  was a b r ie f  d iscussion by the pupils on the point of the s to ry , 
followed by a tru e - fa ls e  t e s t  in  th e  form of a game. The teachers were 
en th u sia s tic  over the in te re s t displayed by the  boys and g ir l s .  They 
wanted to  t r y  the  same procedure in th e ir  classes and asked many ques­
tio n s  about the kind of m aterial tha t could be used. One teacher sug­
gested tha t s to r ie s  could be exchanged through the superv isor. Before 
many weeks, teachers were inqu iring  i f  the supervisor had brought any
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new s to r ie s ,  and th e  pupils were saying, "Oh boy I V/e had a good s to ry  
yesterday. You may take i t  to  another school but bring  us a good one 
in the place of i t . "
The supervisor made av a ilab le  to  the teachers the fin e  tech­
nique she had seen. Having an opportunity to  see another teacher a t work 
meant more to  these teachers in helping them change th e ir  methods of teach­
ing reading than any discussion of techniques by the supervisor could have 
done, fo r they  saw the enthusiasm which the pupils brought to  the c la ss . 
Providing Opportunity for Teachers to  Vis i t  Pupils at V'/ork. -  Frequently, 
a good teacher w ill develop with her pupils a d e f in ite  technique of s e l f ­
management. The supervisor can often bring about a change in ways of work­
ing with ch ild ren  in  a teacher who has not t r ie d  to  develop independence 
in pupils by taking her to  v i s i t  a classroom where the work is  going suc­
cess fu lly  under pupil management •
Miss 0. assumed f u l l  au tho rity  in her classroom. She decided 
a l l  problems on the m erit of the  product. The children seldom expressed 
an opinion. On the  other hand, Miss Z. had developed a technique of pupil 
evaluation . She withdrew to  the back of the room and acted as specta to r 
while the  c lass  chose a chairman for the peridd, who called  on the c h il­
dren or groups to  give a report on what they had done. I t  was the c h a ir­
man who asked for an explanation of the work, for c ritic ism s and sugges­
t io n s .  There seemed to  be an unwritten law on finding something good in 
every piece of work, although suggestions for improvement were a lso  o ffe r­
ed. As the children went on with the c la ss , they did no t appear to  be 
conscious of th e  teacher except in  case of disagreement. They were happy 
in  th e i r  freedom. Knowing the s itu a tio n  in the two rooms, the supervisor 
asked Miss 0. i f  she would lik e  to  see some pupils a t work. She said  that 
she would. The supervisor arranged with Miss Z. to  have a v is i to r  during 
the  work and the evaluation period. Miss 0, apparently enjoyed the work 
period. The supervisor asked her to  no tice  how the children handled the 
evaluation of th e ir  work. Miss 0. appeared much impressed by the judg­
ment and th e  behavior of the pup ils . Ahen she went back to  her own c lass­
room, she began a s im ila r program with her boys and g i r l s .
R ealizing th a t th is  teacher considered evaluation belonged so le ly
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to  her, the  supervisor decided to  t r y  out the  theory  "seeing is  believ ing ."  
She arranged fo r the teach er to  v i s i t  a classroom where pupils were lead­
ing th e i r  own discussions and evaluating th e i r  own work. She f e l t  th a t 
when th e  teacher was convinced tha t ch ild ren  were capable of accepting 
re sp o n s ib il ity , she would be w illing  to  modify her own procedures.
Providing Purchased fe te  r i a l s  fo r  th e  Teacher. -  A teacher may be guid­
ed in changing her techniques through a program of reading provided she 
is  d irec ted  to  m aterials from which she can obtain ra th e r d e fin ite  in ­
s tru c tio n . Sometimes the  supervisor a ss is ted  the teachers by supplying 
them with pieces of m ateria l which contained such necessary inform ation.
A f ir s t-g ra d e  teacher was having d i f f ic u l ty  in teaching her 
pupils to  w rite . In fa c t, she became so disturbed over the s itu a tio n  
that she came to  the supervisor to  know what she should do. The super­
v iso r wanted to  know why she did not teach  them manuscript w ritin g .
The teacher rep lied  tha t she did not know how to  w rite  or to  teach i t .
The supervisor answered th a t i t  was not p a r tic u la r ly  d if f ic u l t  e ith e r 
to  learn  or to  teach ,th a t some schools used i t  a lto g e th er. She sa id , 
too , th a t  she had a manual on the shb jec t which she would be glad to  
lend, and th a t w ith study and p rac tice  she believed the teacher would 
soon be able to  in s tru c t her pup ils . The teacher expressed a wish to  
see the  manual any way. A fter reading the book she began to  p rac tice  
th e  w riting  and, in  a short w hile, she had mastered i t  w ell enough to  
teach the ch ild ren . They had no d i f f ic u l ty  in  learning to  v rite  by 
th is  method.
A w illingness on the part of the teacher to  attempt to  over­
come her d if f ic u l ty  was evident in  th is  case, but the  c itin g  of sp ec ific  
m ateria l which could be of immediate use in  solving a problem was the con­
tr ib u tio n  of the  superv isor.
Preparing M aterials for Use of the  Teacher. -  When there  is  l i t t l e  time 
for conference between th e  teach er and the supervisor, the l a t t e r  may be 
of se rv ice  by preparing m ateria l for the  former. One such piece was de­
veloped in answer to  a te a c h e r 's  question on how to  develop a ce rta in  s k i l l .
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One session the supervisor asked the teachers to  l i s t  th e i r  
problems in  a notebook so tha t she could prepare answers and thus save 
tim e. She found in one te a c h e r 's  book th e  following question: How can
I  get my th ird  grade to  study spelling  while I  am working with the f i r s t  
grade? They w ill not study and are missing the lesson every day. The
supervisor thought that the teacher was too discouraged to  analyze her
d i f f i c u l t i e s ,  and so she prepared the  following suggestions and mailed 
them immediately.
F ir s t  -  Analyze to  see what per cent are missing the lesson .
I f  the whole c lass  is f a i l in g , the le ss  ion may be too 
d i f f i c u l t .  A shortened assignment might help.
Second- Try a few words and in s is t  that they  be mastered.
Third -  S ta r t  each ch ild  making a graph in h is  notebook to  see 
i f  he can climb each day by ge ttin g  more words r ig h t .
Fourth- Use the plan of study suggested by the  author. This 
method w il l  enable pupils to  learn  th e  use of words.
F if th  -  Try to  find  out the personal d i f f ic u l t ie s ,
a . Does the child  know his le t te r s ?  ( I f  n o t, arrange
fo r help by another pupil -  use games, f la sh  cards, e tc .)
b . Does he know how to  pronounce the words? (Let him 
work with some one who can help him.)
c . Gan he read th e  d irec tions?  (A pupil might help him 
read them .)
d. Is he refusing to  study because of poor study habits 
and a lack of fee ling  of re sp o n s ib il ity  fo r  growth?
(Tate the ch ild  alone and ta lk  to  him about remain­
ing a baby or being a man and tack ling  a job.)
On her next v i s i t  the supervisor inquired of t  he teacher as 
to  how the  children were ge tting  along in sp e llin g  and received the re ­
port th a t they were doing b e tte r  since severa l of the suggestions had 
been t r i e d .
Through the d e f in ite  suggestions which the  supervisor prepared, 
she t r ie d  to  create  in  th e  teacher the feeling  th a t analysis of the causes 
of fa i lu re  is  an important fac to r in teaching . She suggested, to o , methods 
of modifying procedures to  prevent fa ilu re  once the cause had been de te r­
mined. She made the suggestions sp ec ific  fin order to  o ffse t the sense of 
f u t i l i t y  under which th e  teacher was working.
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Using Faculty Meetings. -  Sometimes the e n tire  fa c u lty  of a school may 
need to  adopt a method new to  them. When the supervisor found th is  to  
be tru e , she arranged to  explain the  needed technique a t a facu lty  meet­
ing viiere the exchange of ideas would insure a b e t te r  understanding of 
the explanation.
The teachers of one school were having d if f ic u l ty  in arrang­
ing a w ell-balanced d a ily  program such as th a t described in  the Course 
of Study. One teacher had made her schedule th ree  times and s t i l l  i t  
did not provide fo r  the needs of the p u p ils . About th is  tim e, the  super­
v isor attended a meeting where a balanced program was discussed and w ell
i l lu s tr a te d  by a diagram. The supervisor thought of the  school th a t was
having troub le  and decided to  present the diagram to  those teachers . She
discussed the  problem with the  p rin c ip a l and asked his permission to  c a ll
a facu lty  meeting. When the  teachers saw the diagram and heard the ex­
planation of i t ,  they  began to  ask questions. "What was meant by c u ltu ra l-  
c reative  a c t iv i t ie s ? ” "How much time should be given to  sk il ls ? "  "Were 
they giving too much time to  arithm etic?" "What rou tine and maintenance 
a c t iv i t ie s  should be provided?" "What would be considered a personal 
problem?" Such questions stim ulated the th ink ing  of the  group in  a way 
which proved valuable in providing for b e tte r  d a ily  programs which began 
to  go in to  e ffe c t a t once.
The diagram presented by the supervisor was a challenge to  
these teachers to  th in k  through the im plications of a w ell-balanced pro­
gram fo r the liv e s  of boys and g i r l s .  The diagram and the discussion 
which i t  provoked served to  guide the teachers in experimenting with 
th e ir  own schedules.
Providing Opportunity for Teachers to  Work Together. -  County meetings 
may be used to  place emphasis on techniques i f  the meetings are planned 
for th is  purpose. That the supervisor arranged for a se r ie s  of such 
meetings during one session was indicated  by the following excerpt from 
her d ia ry .
Requests had come from many teachers for an opportunity to  
observe. F in a lly , the supervisor discussed with the superintendent the 
a d v isa b ility  of making one school in  the county a demonstration school 
each month. The school used would be in session on Saturday and d is -
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missed on Monday. As a l l  of the schools were to  be used a t some tim e, the 
arrangement seemed, f a i r .  The plans were then put before the teachers who 
sa id , i f  they could be given an opportunity to  see d iffe ren t classes each 
month, they thought the  plan would be most worth w hile. The supervisor 
agreed to  work with the teachers in  arranging the program of the day. The 
schedule was to  include four c lasses and a general meeting at the  close of 
the day to  evaluate the  procedures. Questions which were se t up for guid­
ance in observing were used as a basis fo r the evaluation . The classes 
taught were usually  se lec ted  to  provide fo r some needed technique observed 
by the supervisor in  her round of v i s i t s .  The demonstrating teachers were 
n o tif ie d  far enough in  advance to  enable them to  make adequate plans with 
the superv isor. In d irec tin g  the observations, the supervisor usually  made 
some comment, such as, "There w ill be a c lass in paragraph w riting  next week. 
You might find i t  worth w hile ." Some p a rtic u la r  point to  be noticed was then 
mentioned. D r i l l  in percentage, use of color in drawing in the th ird  and the 
fourth  grades, work type reading for the f i f t h  and the s ix th  grades, develop­
ing news charts in  the f i r s t  and the second grades was a ty p ica l schedule for 
one day. Another day th e re  was a c lass in  current events in  the  seventh grade, 
one in w riting  a group s to ry  in  the fo u rth  and the f i f t h  grades, a lesson in 
the appreciation  of poetry in the  s ix th  grade, one in  in te rp re tin g  the commun­
i ty  in the  th ird  grade, and in  bu ild ing  number combinations in th e  second grade.
Mien th e  c lasses were dismissed, the  teachers gathered fo r  a d is ­
cussion of the  work which they had seen. Many teachers found small points 
cleared up which had been hindering them in th e i r  work. On a l l  sides could 
be heard the remarks, " I ' l l  t r y  th a t and see how I  get along," or "Will you 
t e l l  me why you did such and such a thing? I  noticed th a t the children re ­
sponded so w ell." The supervisor saw many changes in techniques in the d i f ­
fe ren t schools d ire c tly  a ttr ib u ta b le  to  these county meetings.
These meetings furnished excellen t opportunities for e ffec tin g  
changes in  techniques, fo r they  enabled the supervisor to  work with the de­
monstrating teacher in planning fo r  th e  observations. She could commend 
ce rta in  p rac tices as being excellent for th e  teachers to  see, or she had 
the opportunity of guiding the teacher in to  a b e tte r  method of presenting 
her work. She s tressed  procedures in  her remarks to  the v is itin g  teachers 
p rio r to  th e ir  observations which gave emphasis to  the desired techniques.
The teachers had an opportunity to  judge for themselves the value of the 
d iffe re n t methods.
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Arranging for V is ito rs . -  I f  teachers fe e l uncertain  as to  th e  techniques
required  in a sub jec t new to  them, a person who is  an au th o rity  in th a t
f ie ld  can be in v ited  to  introduce the  work by explaining some of the d i f ­
f ic u l t ie s  to  be encountered in th e  program.
When music was made a part of the regular program of every c lass­
room in the county and music books were used for the f i r s t  tim e, th e  teach ­
e rs  expressed h e s ita tio n  in  undertaking the ta sk . Some of them could not 
s ing . How could they  teach the  children to  sing? The supervisor f e l t  th a t 
a person who had had much experience with the sub jec t could be of re a l  help 
to  the teachers and to  h e r. "Oh, i f  she could only find the r ig h t person!" 
Then, she learned th a t the  company from whom the music books had been bought 
would send a demonstrator to  any county using th e ir  m ateria l. She asked the
superintendent to  secure the services of th is  person.
The demonstrator came. During the day, she se t up a music program 
fo r the  supervisor, discussed the work and the goals to  be a tta in ed , and plan­
ned a meeting with th e  teachers tlm t n igh t. When she met with the teachers, 
she explained the music f e s t iv a l  to  be held a t the close of the session, and 
the ou tline  which she and the  supervisor had discussed that day; she taught 
severa l songs included in  the ou tline  and demonstrated rhythms, using the 
teachers fo r pu p ils . She answered questions which the teachers had dropped 
in to  a question box. Her enthusiasm inspired the teachers and they began 
to  show more in te re s t  in the program as they  learned more of what was ex­
pected of them. Soon techniques in rhythms and in singing were being t r ie d  
out in every classroom.
The supervisor, by arranging to  have the music demonstrator come 
to  the county, provided fo r the  teachers an opportunity to  discover the pos­
s ib i l i t i e s  of the music program. She enabled them to  gain confidence and 
reassurance in  carrying forward the work and se t fo r them in th e  music f e s t i ­
val a goal to  be a tta ined  through the use of various techhiques.
Contributing to  the Development of Professional Personality
The seventh and f in a l area selected  fo r supervisory a c tiv ity  was 
in  the development of professional personality,f& ry since professional growth 
is  one of the necessary req u is ite s  for good teaching, i t  becomes a p a rt of the
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ta sk  of the  supervisor to  help the teacher make contacts through which she 
can develop p ro fessionally . Various means were used by the supervisor to 
make these con tacts, the e igh t found to  be most p ro fitab le  are presented 
in the succeeding pages.
Planning with the Teacher. -  Sometimes the supervisor can contribute to  
the development of p rofessional personality  by planning with the  teacher 
some undertaking which she longs to  carry  through but which she lacks the 
courage to  begin. The superv iso r’s d ia ry  contains an incident of th is  kind.
Miss X. was an excellen t teacher who liked  to  experiment but, she 
confided to  the superv isor, she f e l t  insecure in  attem pting ce rta in  th ings.
The supervisor asked why she did not go to  school again -  take summer courses. 
Miss X. rep lied  th a t summer study would take too long fo r  what she wanted 
most -  a degree. Then the  supervisor suggested tha t she take a year o ff and 
study. That idea seemed to  appeal to  Miss: X. She wanted to know how i t  could 
be done without losing  her job. The supervisor mentioned the p o ss ib il ity  of 
g e tting  a leave of absence and borrowing the money i f  necessary. She cited  
her own experience in  a s im ilar s itu a tio n . Miss X. was thoughtful; what 
college would the supervisor recommend? The supervisor mentioned two, giv­
ing the advantages of each. She offered to  bring a catalogue at her next 
v i s i t  and help Miss X, plan a course. The following week they  looked through 
the catalogue and se lec ted  a course which seemed to  f i t  in to  the previous 
courses completed by Miss X. The supervisor suggested also  tha t Miss X. 
have her c re d its  sent to  the college fo r evaluation and that she w rite  to  
the college and make an appointment to  have her course approved. Miss X, 
wanted to  know i f  th e  supervisor would go with her to  make these arrange­
ments. The superv isor accepted the in v ita tio n  and on the appointed day 
they made the t r i p .  Miss X. had her course approved, had her work out­
lined  fo r the year, and completed her re g is tra tio n  for the following ses­
sion . In a l i t t l e  more than a year Miss X. received her degree.
The re la tio n sh ip  ex istin g  between th is  teacher and the super­
visor was one of wholesome cooperation. The teacher confided in  the super­
v iso r who used her personal experience to  challenge the teach e r. The super­
v iso r o ffered ,too ,adv ice  in the choice of schools and courses. The teacher 
ev idently  re l ie d  on the judgment of th e  supervisor, fo r she requested her
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presence on the t r i p  to  the c o lle g e . The inciden t is  a fine  i l l u s t r a ­
tio n  of professional cooperation.
Providing Opportunity for Teachers to  V is it Pupils a t Work. -  One way 
in which a supervisor can con tribu te  to  the development of professional 
personality  of the teacher is  by arranging for her to  v i s i t  a model 
school.
Miss M. was always looking fo r new ways to  enrich her teaching. 
She asked the superv isor to  suggest something that she could do for one 
week during the summer which would be of benefit to  her the  coming ses­
sion . The supervisor who was attending summer school asked i f  she would 
lik e  to  v i s i t  her and observe in the  demonstration school fo r a week.
There would be an opportunity to  examine new books and m aterials as well 
as to  observe model c lasses . Miss M. thought the plan an excellent one.
The supervisor promised to  make the  necessary arrangements with the d i­
re c to r  of the  summer shhool and w rite Miss M. when to  come. On the  ap­
pointed day, Miss M. a rrived . She spent the week reading books, getting  
fam ilia r with new techniques, and co llec tin g  ideas. Each night she shared 
her experiences with th e  supervisor who, in  tu rn , called  a tten tio n  to  any 
fea tu re  which she thought Miss M. might not see . Miss M. was delighted 
with her experience and, as a r e s u l t ,  t r ie d  out many new ideas very suc­
cessfu lly  the next session .
This teacher was looking fo r an opportunity to  grow. Therefore, 
the su p erv iso r 's  ta sk  was to  propose a plan which would fu rth e r th is  growth 
and to  a s s is t  in  carrying i t  through. The comradeship ex isting  between the 
teacher and supervisor and the l a t t e r 's  readiness to  be of assistance were 
fac to rs  which con tribu ted  to  the  te ach e r 's  professional development. 
Providing Purchased M aterials for Teachers. -  Another way of helping a 
teacher in  her professional development is  by d irec ting  her to  the r ig h t 
m ate ria ls . This is  the  work of the supervisor. She must bring in s tru c tiv e  
and thought-provoking l i te r a tu re  to  the a tten tio n  of the teacher at the 
moment she is  ready to  assim ilate  it*
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When Miss L ., who did not lik e  s ix th  grade work, was tra n s ­
fe rred  to  the  th ird  grade,she said that she knew nothing about the 
work. The supervisor had a conference with her to  explain the d i f ­
ferences in  the two grades. They ta lk e d  of the d ifference  in in te r ­
e s ts  of the  ch ild ren , in  the  c h a rac te ris tic s  and in  th e  consequent 
behavior to  be expected, and in  the s k i l l s  which must be mastered.
Miss L. was not s a t is f ie d .  She wanted to  do some reading on the sub­
je c t and asked the supervisor to  suggest some help fu l books. The 
supervisor looked through the  p ro fessional l ib ra ry  of the county 
and her own co llec tio n  and found tw o-P orter's  The Teacher in  the New 
School and Reading in  the A c tiv ity  Program, an excerpt from The Teach­
e r 's  Guide to  Child Development-which she was sure Miss L, had not 
seen. She marked severa l pages which emphasized sp ec ia l points and 
gave the books to  the teach e r. Miss L. read the books and, through 
her modified procedures, showed an in te llig e n t understanding of the 
con ten ts.
The teacher in  th is  case wanted guidance in  professional read­
ing and sought assis tance  from the  superv isor. Knowing the problem of 
the teacher and the availab le  m ateria l, the supervisor was of service 
not only in  se le c tin g  the  books best su ited  to  the te ach e r 's  need but 
a lso  by d irec tin g  a tten tio n  to  ce rta in  passages which were applicable 
to  her s i tu a t io n .
Preparing M aterials fo r Use of the Teacher. -  P rofessional personality  
may be developed through the use of m aterials prepared by the superv isor. 
The descrip tion  of a b u lle tin  designed for tha t purpose was included in 
the sup erv iso r 's  d ia ry .
As the supervisor v is ite d  the classrooms in the county, she 
found some very d if fe re n t and yet worth-while a c t iv i t ie s  going on. She 
kept th ink ing  how certa in  teachers would be helped i f  they could see the 
p a rtic u la r  a c t iv i ty  which she saw, and yet by th e  time an observation 
could be arranged the piece of work would be over. "How could she cap­
tu re  th e  moment?" A fter th inking the  m atter over, she decided to  t r y  
a b u lle tin  in the s ty le  of a lo ca l news column. Each item would t e l l  
some in te re s tin g  happening in a classroom. And so she began to  co llec t 
and record . The f i f th  and th e  s ix th  grades were making c u rta in s , in 
one school. In another school, a grade was planning a party . The items 
ran thus -  "The f i f th  and the s ix th  grades in X. school have made curtains
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which g re a tly  improve the appearance of th e i r  room." "The f i r s t  grade 
a t  Y. is  planning a party  to  which the mothers w ill  be in v ited . They 
are making favors, w riting  in v ita tio n s , and preparing a play for that 
day." A carefu l cheek was made to  see th a t in th re e  months every c la ss ­
room was mentioned in some way. The b u lle tin  was so eagerly  received 
tha t i t  was continued fo r a year. As a re su lt  of i t ,  many procedures 
were changed, for teachers t r i e d  out ideas which the items s ta ted  other 
teachers had found successfu l.
In the preparation of th is  b u lle tin  the  superv isor accomplished 
a tw o-fold purpose. She furnished teachers with an incentive fo r  under­
taking worth-while a c t i v i t i t i e s  and she implied by her se lec tio n  of items 
those things which were worthy of emulation. Thus, the b u lle tin  insp ired  
teachers with confidence to  undertake a c t iv i t ie s  which they might never 
have had the courage to  t r y  had they not been so challenged.
Using Faculty  Meetings. -  Faculty meetings may become a means of pro­
fe ss io n a l growth i f  teachers express a desire  fo r such meetings. The 
supervisor must be ready to  respond to  requests o f ‘th is  s o r t ,  and must 
be prepared to  make the time spent in such study pay rich  dividends in 
the way of modified teaching p rac tices .
When war conditions made the holding of meetings inadvisable, 
several elementary teachers ra ised  the question of how they could carry 
on the stud ies usually  made in county meetings. Some of them suggested 
th a t they  meet 3h facu lty  groups. The supervisor had been thinking of 
the same so lu tio n , fo r she f e l t  th a t a year without study of some kind 
would mean re ta rd a tio n  in the growing understanding of children and a 
loss of opportunity fo r  helping the teachers , brought in to  the system 
through war conditions, understand the educational tre n d s . A fter ta lk ­
ing the  m atter over with the superintendent, she called  a meeting of 
each elementary facu lty . She and the teachers se t up fo r each school 
problems dealing with child  study. They decided to  meet once a month 
to  discuss th e i r  findings and to  share th e ir  ideas. The meetings were 
informal and occasionally were followed by a so c ia l hour in which tea 
and cookies were served. By the end of the session , every teacher in 
the county presented a cred itab le  study of a t le a s t  one pupil in her 
classroom.
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Having become aware of the in te re s t  of these  teachers in  
fu r th e r  study, the su p erv iso r 's  next s tep  was to  plan to  u t i l iz e  th a t 
in te re s t  to  the best advantage. She employed i t  as a means not only 
of promoting growth in the more experienced teachers but a lso  of in ­
s tru c tin g  teachers new in  the system. Thus, she made facu lty  meet­
ings contribute to  the professional development of a l l  teachers and 
keep a liv e  th e ir  professional s p i r i t  as w ell.
P a rtic ip a tin g  With Teachers in  Extension C lasses. -  Meeting inform­
a l ly  and yet reg u la rly  with a few teachers in  a shared a c tiv ity  w ill , 
a lso , enable the supervisor to  contribute to  the development of pro­
fe ss io n a l perso n ality . The supervisor met with two teachers a l l  
through a session in preparation for an extension c lass  which the 
th ree  of them were tak ing .
The supervisor was tak ing  an extension c lass in which she 
in v ited  the teachers to  jo in . Two of them accepted. They chose fo r 
th e ir  top ic  of investiga tion  -  ch ild  study -  which consisted of show­
ing by steps or levels  the growth of an in d iv id u a l's  perso n ality . The 
classroom was th e i r  laborato ry . Each month the teachers and the super­
v iso r met to  prepare fo r  the c la ss . The preparation consisted of a d is ­
cussion of the findings of each person, an app lication  of professional 
readings to  th e  problem, a c ritic ism  of the  work done since the la s t  
meeting, an app lication  of the  work to  the  classroom s itu a tio n , and a 
plan for presenting th e ir  study to  the other members of the extension 
group. They had re a l fun, too , on the t r ip s  to  and from the c la s s .
On the way th e re  they  shared personal experiences, commented on the 
news of the day, and enjoyed the scenery, bu t, on the return t r i p s ,  
the conversation was usually  confined to  an in te rp re ta tio n  of the 
assignment for the following month. At the end of the course, each 
of th e  th re e  evaluated inform ally the work that had been accomplished 
and the  b en efits  which had been derived therefrom .
In th is  case, the supervisor made possible a s itu a tio n  in  
which the exchange of ideas and the many contacts with fellow  workers
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provided wholesome stim ulation  for teach er growth. The s itu a tio n  fu r ­
nished, to o , ppportunity fo r  the  development of ex ce llen t teacher- 
supe rv is  or re la tio n s  h ip s .
Providing Opportunity fo r Teachers to  Work Together. -  A meeting of 
a l l  the teachers in  a county may be used to  develop p ro fessional per­
so n a lity  i f  i t  is  made stim ulating and thought-provoking. The super­
v iso r arranged to  show a t one county meeting a film  i l lu s t r a t in g  a 
top ic  to  which teachers were giving consideration.
The teachers who were asked to  plan th e ir  work to  meet the 
needs,of th e i r  pupils in te rp re ted  th is  as meaning improvement in  s k i l l s ,  
for they  had not conceived of schools as agencies fo r  improving the l i v ­
ing conditions of ch ild ren . However, when they discovered that they  had 
made the wrong in te rp re ta tio n , they  asked fo r sources of information to  
which they could tu rn  fo r guidance. Since the problem concerned nearly  
a l l  the  teach e rs , the  superv isor attempted to  provide an instrument of 
teaching which vgould be e ffec tiv e  for the e n tire  group. She had a ttend­
ed th e  showing of a film , And So They Live, which she thought had im­
p lica tio n s  fo r these  teach ers . And so she arranged to  have the  film  
shown a t a county teachers ' meeting. Questions on the  p ic tu re  were
prepared as a basis  for d iscussion . These were hardly necessary be­
cause following the showing of the film , many questions came from the 
f lo o r , such as, "What did th is  p ic tu re  t e l l  about the liv es  of these  
people?" "What would have helped them?" "Was the school doing the 
r ig h t th ing?" To th is ,  one teacher rep lied  " I t  was doing the same 
th a t we are today, teaching books instead of ch ild ren ." This comment 
produced much d iscussion . One teacher asked i f  there  were people lik e  
those in the  p ic tu re  in the school in which she taught. A v e ritab le  
chorus of "Yes" greeted th is  remark. With the  question "What are we 
going to  do about i t? "  the meeting closed. For several months the 
teachers re fe rred  to  the picture whenever the question of needs was 
brought up. School work, to o , took on a new emphasis as a re su lt of 
a broadened understanding on the  part of the teach e rs .
The supervisor rea lized  tha t these  teachers were serious in 
th e ir  request fo r  help. She rea lized  a lso  that they needed to  gain a
d if fe re n t conception of the problems which boys and g ir ls  face. By
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providing an opportunity for the teachers to  see the film  and to  ex­
change opinions concerning i t ,  she was able to  deepen th e ir  understand­
ing of th e  part the  school should play in  improving community living# 
Arranging fo r V is ito rs . -  Bringing in to  the county persons who work 
with the teachers in various capacities is  another means a t th e  d is ­
posal of the supervisor in her e f fo r ts  to  contribute to  the develop­
ment of p ro fessional perso n ality . An account of a summer course in 
which a number of people p a rtic ip a ted  with the teachers is  contained 
in th e  superviscr ' s d ia ry .
Some of the teachers who had returned to  the system as a 
re su lt of the war needed to  renew th e ir  c e r t i f ic a te s .  As a means of 
securing c red it fo r  th is  purpose and of providing for professional 
growth, th e  superv isor, who had seen the p ictures and heard the sto ry  
of a workshop in  a nearby county, asked the superintendent to  arrange 
with one of the colleges for a workshop in  th e ir  county. Vifhen te n ta ­
tiv e  plans had been made, the supervisor discussed the problem with 
the teach e rs . They could, she pointed out, a ttend the  workshop and 
receive c re d it and yet be a t home night and morning, although only 
a few teachers re a l ly  needed the c re d it, eleven of them signed for 
th e  course. In the  workshop each teacher se lec ted  a problem in which 
she was in te re s ted  and requested help on some sp ec ific  s k i l l  in which 
she f e l t  d e f ic ie n t. Two members of the co llege facu lty  came each week 
fo r consu lta tion  on the problems, and sp e c ia lis ts  from the co llege, 
the  S ta te  Department, and th e  lo ca l community worked with the teachers 
on th e  s k i l l s .  Other lo ca l people were inv ited  to  contribute in  th e  
f ie ld s  of re lig io n , music, and l i te r a tu r e ,  A conmercial firm  sent 
an a r t  demonstrator and m aterials for the use of the teach e rs . The 
business of the workshop was carried  on through committees. One com­
m ittee planned the  lunches; another provided fo r rec rea tion ; s t i l l  
others took care of the  planning, the decoration, and the evaluation. 
a s  the personnel of the committees was changed each week, th e  teach­
ers had opportunity for many and varied experiences. The following 
session th e re  were many indications of the professional benefits  which 
were derived from the workshop.
In arranging for a workshop the supervisor made availab le  
to  the teachers a se ries  of experiences which enriched th e ir  th ink ing ,
-  82 -
-  S3 -
broadened th e i r  knowledge, and improved th e ir  s k i l l s .  She planned fo r 
the teachers  not only cooperative e ffo r t with other teachers in varied 
s itu a tio n s , but a lso  contacts with people in  the  community, with mem­
bers of th e  S ta te  Department of Education, with commercial people, and 
w ith members of college fa c u lt ie s .  She f e l t  that each of these  persons 
had a d e f in ite  contribution  to  make toward the  professional growth of 
te ach e rs .
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CRAP TER IV 
SUMMARY AND CONCLUSIONS 
Areas; of Supervisory A ctiv ity
Investigation  of the points presented in th is  study, which 
is  based on a d ia ry  kept by the supervisor, makes i t  evident th a t the  
sup erv iso r 's  a c t iv i t ie s  through which she worked to  bring about changes 
in  te a c h e rs ' processes with children could be c la s s if ie d  under seven 
a reas; namely,
1 . Improving Physical S etting  in  the  Classroom
2. Guiding Purposeful A ctiv ity
3. Developing Mastery of S k ills
4* F ostering  Development of Nell Rounded Individuals
5. Planning for Cooperation Among Schools
6. Providing for Changes in Teaching Techniques
7. Contributing to  the Development of Professional 
P ersonality
.t fu rther analysis of th is  d iary  revealed that the supervisor 
was a fa c to r  in  bringing about changes in these  various areas.
She found th a t in the area of Improving Physical Setting  in 
the Classroom she could a s s is t  the teacher by planning with her ways 
of making the classroom more a ttra c t iv e . The suggestions made by the 
supervisor often provided fo r the inclusion of boys and g i r l s  in the
planning and fo r the use of lo ca l people as w ell,
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In some instances, i t  was more e ffec tiv e  to  provide m ate ria ls , 
such as l ib r a ry  books, for the teacher to  use with children in  order to  
change the classroom s e tt in g . Such m aterials not only brought pleasure 
to  th e  ch ild ren  but a lso  often encouraged them to  s t a r t  "fix ing up" th e ir  
room. M aterials esp ec ia lly  prepared by th e  supervisor were frequen tly  
more efficacious than were p rin ted  m ateria ls , fo r  they oould be made to  
f i t  a p a r tic u la r  s itu a tio n  and c a l l  to  the a tten tio n  of the teachers con­
d itio n s  to  which they had been obliv ious.
Not only did the supervisor work with the teacher in improving 
the s e tt in g  of the classroom but she a lso  worked with the  ch ild ren . Some­
times She sought the opportunity by offering  to  a s s is t  the teacher with 
some small ta sk  in which she was joined by the pupils and through which 
she could d ire c t th e i r  e ffo r ts  in maintaining the changes which she had 
begun. At other tim es, she asked the te ac h e r 's  permission to  re la te  
some inform ation to  the  c la ss . Such information might be in the form 
of a challenge to  th e  group to  make th e ir  schoolroom a more in v itin g  
place in which to  liv e  and work.
Another means employed e ffec tiv e ly  by the supervisor in  pro­
viding a more stim ulating  se tt in g  in the classroom was th e  use of meet­
ings. Sometimes i t  was a facu lty  meeting where the in te re s t of th e  
teachers in a sp ec ific  goal was so great th a t the superv iso r 's  task  
was bub to  re la te  her experiences in other schools in order to  set the 
teachers working on th e i r  problem, a t  other times i t  was a meeting of 
those teachers in  the county who had taken classroom b eau tific a tio n  or
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a s im ila r tpp ic  fo r in v estig a tio n . In such a case, the supervisor acted 
as a consultant encouraging the p a rtic ip an ts  when such encouragement was 
needed.
S t i l l  another means used by the supervisor which often proved 
valuable in  making more b eau tifu l not one but a l l  the classrooms in a 
school was to  convince the p rin c ip a l of the d e s ira b il it jr  of a tta in in g  
such a goal and to  persuade him to  experiment with the idea.
Another person with whom the supervisor worked to  bring about 
changes in the  physical environment of a classroom was the paren t. I f  
she could lead the parent to  see the need, she could usually  count on 
a w illing  response to  the suggestions for improving ex is tin g  conditions.
The v is i to r  in  the county was also  a person through whom the 
supervisor sought to  bring about desirab le  changes in the classroom.
She found th a t a fasc in a tin g  speaker could do more in  one b r ie f  ta lk  to  
stim ulate  pupils in  becoming in te re s ted  in the cleanliness of th e i r  school 
than teachers could do through d a ily  reminders over a much longer period.
The foregoing summary of Supervisory A ctiv itie s  presents evidence 
tha t the  supervisor was a fac to r in improving the  physical s e tt in g  of the 
classroom by:
1 . Planning with the teacher
2 . Froviding purchased m aterials fo r the teacher
3. Preparing m aterials for use of the teacher
J+. Working with a group of children
5. Arranging for opportunities to  plan with the c lass
6. Using facu lty  meetings
7. Providing opportunity fo r teachers to  work together
8. Working through th e  p rinc ipa l
9. Working with the parent
10. Arranging for v is i to rs
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Guiding Purposeful A c tiv ity  was a lso  an area in  which there  
was need fo r supervisory a ss is tan ce , fo r  i t  was often  necessary to  bring 
to  th e  a tten tio n  of the teacher the value of providing her pupils with a 
ta sk  fo r which they saw a purpose. One way of ge ttin g  her to  see th is  
value was by planning w ith her. In doing th is  the superv isor could not 
only point out a c t iv i t ie s  which would serve to  in teg ra te  the work but 
also in d ica te  that the ch ild ren  should have a pa rt in th e  planning.
Another way of guiding a teacher in  providing for purposeful a c tiv ity  
was by analyzing with her some s itu a tio n  with which she was having d i f ­
f ic u lty .  Such analyses afforded an opportunity for using the Course of 
Study and fo r  showing how i t  could become a source book fo r guidance in 
planning and determining the needs of boys and g i r l s .  S t i l l  another way 
of ca llin g  to  the  te ac h e r 's  a tten tio n  the worth-whileness of purposeful 
a c tiv ity  was by demonstrating fo r her. In so doing, the  supervisor could 
i l lu s t r a te  the advantages of preplanning, of providing a v a rie ty  of a c t iv i­
t ie s  su ited  to  the d iffe ren t a b i l i t ie s  found among the p u p ils , and of giv­
ing the  children an opportunity to  express th e i r  ideas.
When suggestions and plans were of no av a il, the supervisor t r ie d  
tharough the use of m ateria ls  to  show the teachers the p o s s ib il i t ie s  of mak­
ing a c t iv i t ie s  purposeful fo r ch ildren . She brought books and le a f le ts  
with p ic tu res  which, together w ith the reading, gave the teachers an in­
s ig h t in to  the problem which no amount of ta lk ing  had made possib le . 
Sometimes the m ateria ls were those prepared by the  superv isor, fo r a 
l i s t  of a c tiv it ie s  dealing with a topic which the children were studying
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could add l i f e  and enthusiasm to  otherwise routine assignments.
The supervisor discovered th a t i t  was not necessary to  work 
merely with the teach er. She could work d ire c tly  with the  children in 
ge tting  them to  carry  forward some undertaking in  which they ?ere in­
te re s te d . Often she did th is  at the request of the  teacher who wanted 
a small group of pupils s ta r te d  on an a c tiv ity , but sometimes she had 
to  approach the teacher on the subject of purposeful a c t iv i ty  and thus 
get an opportunity to  work w ith the  c la ss . Occasionally, she saw a 
chance fo r making the work of the children more re a l by o ffering  them 
some incen tive such as a v i s i t  to  another school. Whatever the type 
of means employed, the supervisor f i r s t  made some contact with th e  teach­
er and then included her in the undertaking by s e tt in g  up w ith th e  c h il­
dren something which required teacher p a rtic ip a tio n  and thus provided 
for teacher re a liz a tio n  of the value of purposeful a c t iv i ty  for pup ils . 
Instead of working with one teach er, the supervisor sometimes 
arranged for a se ries  of meetings of a l l  teachers in one grade. In b ring­
ing them together for group planning, she could guide th e ir  th inking  and 
thus challenge them to undertake purposeful a c t iv i t ie s  with th e ir  c lasses .
In addition to  meetings, the  supervisor used people as an in­
strument In in s t i tu t in g  purposeful a c tiv ity  in  the classroom. Occasionally, 
by proving to  a p rin c ip a l in  a very re a l way the advantages to  be derived 
from purposeful work which children had undertaken she could secure his 
cooperation in  in it ia t in g  and carrying through a program of purposeful ac­
t iv i t y  in his school. Again, by bringing a v is i to r  to  the school, the
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supervisor could s ta r t  boys and g ir l s  in  planning and carrying forward 
a c t iv i t ie s  which would con tribu te  to  th e i r  development. E specia lly  was 
the l a t t e r  tecljanique he lp fu l i f  the teacher had expressed a wish fo r ju s t 
such an experience for her c la ss .
a  consideration of these points ind icates that during the time 
of the  study the supervisor used eleven d iffe re n t names in  guiding pur­
poseful a c t iv i ty . These means are l i s te d  below for emphasis.
1 . Flanning w ith th e  teacher
2. analyzing with the  teacher
3. Demonstrating fo r the teacher
4. Froviding purchased m aterials for the teacher
5. Freparing m aterials fo r  use of the  teacher
6. Working w ith a group of children
7* Arranging fo r opportunities to  plan with the c lass
8. Providing opportunities for the c lass
9. Providing opportunities for teachers to  work together
10. Working through the p rinc ipa l
11. Arranging for v is i to rs
In another area, Developing the Mastery of S k il ls , the super­
v iso r found that she could be of serv ice  by working with teachers , by 
providing m ateria ls  fo r the  use of teachers, and by working d ire c tly  
with ch ild ren .
She could, by planning with the  teacher, provide new exper­
iences fo r the ch ildren  which would be of such in te re s t  th a t they , be­
cause of the s a tis fa c tio n  which the  experience brought, would work to  
m aster the s k i l l . By analyzing with the teacher, she was able to  point 
out the d if f ic u l t ie s  which were blocking the progress of the  c lass and 
to  suggest ways of overcoming them. Again, by demonstrating for her, 
the supervisor u sually  could show the teacher that the s k i l l s  in one
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sub jec t were not more d i f f i c u l t  to  teach  than those in another and that 
boys and g ir ls  enjoy p a rtic ip a tio n  in  a c t iv i t ie s ;  she could help her, 
too , to  understand th a t i f  ch ild ren  enjoy such p a rtic ip a tio n  they are 
more l ik e ly  to  master the s k i l l  upon which i t  depends.
Sometimes th e  supervisor could be more help fu l in the  develop­
ment of s k i l l s  i f  she brought m ateria l for the teacher to  read -  books 
and pamphlets from which she could draw her own conclusions and t r y  out 
the suggestions a t her le is u re . M aterials prepared by the  supervisor 
to  meet some d e f in ite  need of the  c lass were p a r tic u la r ly  desired  by 
teachers since they were designed to  f i t  a sp ec if ic  s itu a tio n  fo r which 
no p rin ted  m ateria ls were ava ilab le .
O ccasionally, the supervisor worked with the children in de­
veloping mastery of s k i l l s .  Her job was often with one ch ild  who need­
ed more help than the teacher, in  her crowded day, could give him. At 
other tim es, a group of ch ild ren  o r .  perhaps the whole class needed to  
improve in th e  mastery of a s k i l l .  'Whatever the occasion, the  supervisor 
strove to  bring encouragement to  the p u p ils , the lack of which was usually  
one of the fa c to rs  in  f a i lu re .  She t r ie d ,  too , to  suggest to  the teacher 
ways of guiding pupils in fu rth er mastery of s k i l l s  and to  in sp ire  her 
with confidence both in  her own a b i l i ty  and in the a b i l i ty  of her children 
whose in te re s t ,  when aroused, was usually  su ff ic ie n t to  enable them to  a tta in  
the desired  goals.
The foregoing conclusions i l lu s t r a te  the part the supervisor took 
in helping to  develop the mastery of s k i l l s  through the use of the e ight 
means named here.
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1. Planning with th e  teacher
2. Analyzing with th e  teacher
3. Demonstrating fo r  the teacher
4. Providing purchased m ateria ls  for th e  teacher
5. Preparing m aterials for use of the  teacher
6. Arranging fo r conference w ith one child
7. Working with a small group of children
8 .  Arranging for opportunities to  plan with the class
Supervisory a c t iv i t ie s  were helpfu l in another area, Fostering 
the Development of a Well Rounded Ind iv idual. Here the supervisor found 
i t  u sefu l to  plan with teachers . In th is  way she could suggest methods 
of keeping records which might revdal through carefu l study of d a ily  
happenings the  development of a c h ild 's  personality .
She a lso  found i t  u sefu l to  analyze with the teacher the  char­
a c te r is t ic s  of the ch ild  in  a manner which would lead to  an awareness of 
the  good t r a i t s  as w ell as of the bad ones and would enable the teacher 
to  bu ild  on the strong points of character which migli otherwise have 
been overlooked.
Helping the teacher become b e tte r  acquainted with the charac­
t e r i s t i c s  of ch ild ren  through the use of b u lle tin s  containing the re ­
su lts  of s c ie n tif ic  research was another e ffec tiv e  method used by the 
supervisor in  th is  area, fo r teachers, because of lack of tim e, need to  
have sp ec ific  m aterials c ited  fo r th e ir  use. They a lso  need convenient 
forms for recording and checking the progress and development of th e ir  
p u p ils . The preparation of such m aterial was a useful technique employed 
by the  supervisor.
S t i l l  another method of fo s te rin g  the development of a well 
rounded ind iv idual, the supervisor found, was by conferring with a ch ild .
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Through such conference, sometimes she could build  b e tte r  teacher-pupil 
re la tio n sh ip s  as she could view im p artia lly  any misunderstanding which 
had arisen  and could lead both teacher and pupil to  see the o th er 's  
point of view. She could, a lso , i f  the chance presented i t s e l f ,  plan 
with the  class some undertaking which would challenge them to  forget 
themselves and to  develop a s p i r i t  of teamwork.
'//hen a whole facu lty  was meeting as a group to  study children
and th e ir  development, the superv isor rea lized  th a t she could be of 
serv ice  by working with the teachers on th e i r  program, or she could a r­
range an informal meeting with a group of teachers and tiler eby provide 
opportunity fo r an exchange of ideas which would prove condueive to  an 
enlarged v ision  of ch ild  development.
Another means employed at times by th e  supervisor in  fo s te r­
ing the development of a w ell rounded indiv idual was th a t of working
through the p rin c ip a l. By reviewing the c h ild 's  case for the p rinc ipa l
and by persuading him th a t children need to  be challenged along some 
p a rtic u la r  lin e  in  order to  maintain maximum growth, she was able to  
provide an o u tle t fo r the c h ild 's  emotions.
a t  other tim es, the supervisor was of service by making con­
ta c ts  between the  school and the home. She v is ite d  the parents or e lse 
she in v ited  them to v i s i t  the school and discuss the problems of the 
ch ild  with the teacher and the suoervisor. In th is  way she could pro­
mote not only a b e tte r  understanding of the child on the part of th e  
teacher but a lso  a b e tte r  re la tio n sh ip  toward the school on the part of 
of th e  parent which is  a fac to r in  the  development of children.
-  92 -
-  93 -
I t  is  evident from these conclusions th a t in nine ways the 
supervisor a ss is ted  in  fo s te rin g  the development of a well rounded in­
dividual# These nine ways are  as follows:
1. Planning with the teacher
2. Analyzing with the teacher
3# Providing purchased m aterials fo r the  teacher
4 . Preparing m aterials fo r use of th e  teacher
5. Arranging for conference with one ch ild
6. Arranging for opportunities to  plan with the c lass
7. Using facu lty  meetings
8. Working through the p rin c ip a l
9. Working w ith the parent
In the area of Planning fo r Cooperation Among Schools, the
supervisor worked with teachers , ch ildren , p rin c ip a ls , v is i to rs  in the 
county, and through meetings# She helped the teachers plan programs 
which provided re a l learn ing  s itu a tio n s ; she brought books containing 
d irec tio n s  fo r  program m aterials which were sorely needed by teachers 
in  th e ir  search fo r ideas; she prepared outlines of work which enabled 
a l l  schools to  have a common understanding of what was expected of them 
and to  p a r tic ip a te  in the  county-wide or d i s t r i c t  p ro jec ts .
although much of the re sp o n sib ility  fo r cooperation with other 
schools re s ted  upon the teach ers , some of i t  was placed upon the p u p ils . 
This gave the supervisor a chance to  work with them# Occasionally, she 
guided a group of children in planning and carrying forward a c t iv i t ie s  
which she and the teacher had previously outlined and for which the  group
saw a d e fin ite  need, or she arranged for children to  p a rtic ip a te  in  another
school while carrying out th e ir  part in a county program.
Moreover the supervisor used meetings of teachers to  fu rth e r co­
operation among schools. These meetings were sometimes informal and were
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composed of rep resen ta tives from each fa c u lty  in  the county.
The supervisor discovered, too, that by en lis tin g  the in te re s t  
of the  p rin c ip a l she could e ffe c t a program of cooperation with other 
schools, for th e  p rin c ip a l gave support and encouragement to  leaders who 
would carry forward such a program. However, the p rin c ip a l was not the 
only person outside of the classroom who could be used e ffe c tiv e ly  by the  
supervisor for th is  purpose. A v is i to r  whose leadersh ip  would in sp ire  
confidence could be brought in to  th e  county to  promote successful coopera­
tio n  among the schools.
Thus the  supervisor worked in  nine d iffe re n t ways using teachers, 
ch ild ren , p rin c ip a ls , v is i to r s ,  meetings, and m aterials in planning fo r 
cooperation among schools.
1. Planning with the teacher
2 . Providing purchased m aterials fo r the teacher
3. Preparing m aterials fo r  use of the  teacher
4 . YJorking with a small group of children
5. arranging for opportunities to  plan with the  c lass
6. Providing opportunities for the  c lass
7* Providing opportunity for teachers to  work together
8. Working through the  p rin c ip a l
9. Arranging for v is i to rs
The supervisor se t about to  plan means of bringing about changes 
in  teachers* processes with children as she surveyed the area of Teaching 
Techniques. Frequently, she had to  stim ulate the teacher in fee lin g  a need 
fo r modifying her p rac tice s . When th is  time came and the teacher asked fo r 
help, i t  was easy to  plan with her and lead her to  see the importance of 
p u tting  down on paper procedures for carrying out her ideas. Sometimes, i t  
was necessary to  help her analyze the c lass performance before she was w ill­
ing to  t r y  a d iffe ren t method of approach whereby she could ra ise  the standards
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which she had been s a t is f ie d  to  accept fo r her c la s s , At other tim es, 
i t  was possible to  demonstrate fo r  the teacher and thus bu ild  in her the 
self-confidence required fo r changing her method of work. The supervisor 
a lso  asked teachers to  demonstrate fo r  each other when she found a p a r tic ­
u la r ly  in te re s tin g  procedure iin use . This means usually  proved so e ffec­
tiv e  that the same procedure was t r ie d  out in other classrooms. Or, i f  a 
class in  one school had developed an e sp ec ia lly  fine  way of handling th e ir  
problems, the supervisor took a teacher to  v i s i t  the classroom in order 
th a t the teacher might learn  p rincip les  of work which she could apply in 
her own handling of boys and g i r l s .
I f  the  teacher was w illing  to  study and work out her own prob­
lems, p rin ted  m ateria ls  put in to  her hands often accomplished much more 
than did explanation by the superv isor. When the  supervisor learned of 
such w illingness on the  part of the teacher, she made every e f fo r t  to  
find  m ateria ls  p e rtin en t to  the  s itu a tio n . I f  no p rin ted  m aterials were 
av a ilab le , she prepared pages of suggestions as an aid to  the  teacher in 
solving her problems. Such suggestions gave the teacher an opportunity 
to  analyze her methods and to  modify them to  f i t  her needs.
Other means used by the supervisor in  th is  area were those of
bringing to g e th er teachers in  facu lty  and county meetings. Stim ulated 
by diagrams, p ic tu re s , teaching s itu a tio n s , and d iscussions, teachers 
gathered many helpful ideas which la te r  proved usefu l in modifying th e ir  
techniques ,
S t i l l  another Instrument used by the supervisor for bringing 
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about changes in  teaching techniques was th a t of arranging fo r v is i to r s  
who not only advised with the supervisor and thus helped teachers in d i­
re c t ly , but a lso  worked d ire c tly  with teachers in answering th e ir  ques­
tio n s  and in  providing s itu a tio n s  in which they learned , through actual 
p a r tic ip a tio n , to  modify th e i r  techniques.
Consequently, through the following nine means the supervisor 
was able to  be of serv ice  to  teachers in changing th e ir  techniques in 
th e i r  processes with ch ild ren .
1. Planning vdth teachers
2. Analyzing with teachers
3. Demonstrating for teachers
Providing opportunity for teachers to  v i s i t  pupils a t work
5* Providing purchased m aterials fo r the teacher
6. Preparing m aterials fo r use of the teacher
7. Using facu lty  meetings
8. Froviding opportunity for teachers to  work together
9* Arranging for v is ito rs
Contributing to  th e  Development o f Professional P ersonality  
was another area in  which the supervisor learned th a t she could make a 
con tribu tion . She was frequently  consulted about ways-:;of securing c re d it 
for Renewing or fo r ra is in g  the  value of c e r t i f ic a te s .  When th is  was the 
case, she often planned with the teachers not only courses which would be
b en e fic ia l in  achieving th e  desired re su lts  but a lso  ways and means of
securing these  courses -which would bring the g rea test amount of s a tis fa c ­
tio n  w/ith the le a s t  amount of inconvenience. Such planning served to  
bring the teacher and the supervisor c loser together through an exchange
of personal experiences.
Another way of contributing to  the development of professional
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p e rso n ality  was by arranging opportunities fo r  teachers to  v i s i t  other 
school systems where exceptionally  good p rac tices were being carried  out 
su ccessfu lly . These t r i p s ,  too, served to  b u ild  c loser and b e tte r  teach er-  
supervisor re la tio n sh ip s  through shared experiences.
In addition to  those means already enumerated, the supervisor 
used m ate ria ls , both prin ted  and homemade, as means of con tribu ting  to  
the development of professional personality . She offered guidance in 
p ro fessional reading. When teachers expressed a wish fo r p rofessional 
books or asked fo r suggestions in the se lec tio n  of th e se , th e  supervisor 
chose those books best su ited  to  th e  teachers ' problems. I t  was often 
p o ssib le , too , to  broaden the point of view of teachers by the use of 
m ateria l prepared by the supervisor. One such piece of m ateria l was a 
monthly news b u lle tin  mentioning fine p rac tices  noted in  each classroom. 
Making teachers thus aware of desirab le  p ractices was one way of challeng­
ing them to  develop p ro fessionally .
Meetings of various types were also  used by the supervisor in 
the professional development of teachers . Faculty meetings where teachers 
considered problems perta in ing  to  th e i r  own school; informal meetings of 
a few teachers to  discuss work being done cooperatively; county-wide meet­
ings where a l l  teachers came to  acquire new ideas through the stim ulation 
of various programs and the presentation of d iffe r in g  points of view xvere 
means employed in th is  area by the  supervisor.
In th is ,  as in  most of the other areas, the supervisor used the 
v is i to r  to  the county to  make contribu tions. Sometimes the contribution  
took the form of conferences on problems; at o thers , of guidance in  organ-
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iz ing  %ork.
In summarizing these conclusions, i t  i s  evident th a t the  super­
v iso r employed th e  following eight d iffe re n t means in  her e ffo r ts  to  make 
a con tribu tion  to  the  development of professional pe rso n ality  in  teachers ,
1. Planning with the  teacher
2. Providing opportunity for teachers to  v i s i t  pupils at work
3. Providing purchased m aterials fo r teachers
4* Preparing m aterials fo r use of the teacher
5. Using facu lty  meetings
6, P a rtic ip a tin g  with teachers in  extension classes
7. Providing opportunity fo r  teachers to  work together
8, Arranging fo r v is ito rs
Means Used by the Supervisor
The foregoing conclusions show not only the areas in  which the  
superv isor carried  on her a c t iv i t ie s  but also  the means used by her in 
each of those a reas. These means reveal the superv iso r 's  work with teach­
e rs , w ith ch ild ren , and with the community.
The superv iso r 's  a c tiv ity  with teachers was varied both in  nature 
and kind. With her they released emotional ten sio n , for she acted as a 
sa fe ty  valve fo r  them since they consulted with her on problems personal 
as well as p ro fessional. They asked her help in planning a c t iv i t ie s  and 
in analyzing problems -  teacher and supervisor planned and analyzed to ­
gether. Sometimes the supervisor demonstrated a procedure which the teach­
e r had expressed a d esire  to  see. At o thers , she brought m ateria ls  to  the 
teacher -  books, pamphlets, or b i ts  of m ateria l which she had prepared to  
f i t  some sp ec if ic  problem. She used meetings of a l l  the  teachers; group
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meetings of th e  teachers of th e  same grade, or of those in te re s te d  in the 
same to p ic ; study groups; fa cu lty  meetings -  a l l  were made to  serve a pur­
pose in  bringing about changes in  teach e rs ' processes with ch ild ren .
In her work w ith ch ildren , the supervisor planned a c t iv i t ie s  
w ith the  whole c la ss ; helped a small group with some ta sk ; or had a con­
ference with one c h ild . Wherever there  was a p o s s ib il i ty  of creating  a 
learn ing  s itu a tio n  or of improving re la tio n sh ip s , she and the  teacher 
labored together to  bring such th ings to  f ru i t io n ,
The superv iso r 's  work with the community, and by community is  
meant those persons outside of the te a c h e r 's  classroom, consisted of con­
ta c ts  with p rin c ip a ls , paren ts, and lo ca l persons; with members of the 
S ta te  Department of Education, of college fa c u ltie s , and represen ta tives 
of business houses; in  fa c t , with any one who had something to  contribute 
toward enriching the lives of boys and g i r l s .
Having summarized the purposes of the means employed by the 
superv isor, they  may now be considered with regard to  frequency of use.
From an analysis of the areas i t  i s  evident tha t the  supervisor 
employed seventeen d iffe ren t means successfu lly  (See Appendix) in  her e f­
fo r ts  to  bring about changes in  teachers ' processes with ch ild ren . Plan­
ning with teachers, providing purchased m ateria ls , and preparing m aterials 
fo r  teachers  were the th ree  means employed in  a l l  seven areas; p a r tic ip a t­
ing with teachers in extension classes was used in only one area. The other 
th ir te e n  were employed in varying number in the several a reas. Since a l l  
the means reported in  the d iffe ren t areas were considered successfu l, i t  is
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safe to  conclude th a t other means were tr ie d  a lso  but only those which 
brought th e  best re su lts  were se lec ted  here fo r  i l lu s t r a t iv e  purposes.
I t  is  evident, too , th a t in th e  placement of th e  means within an area 
those re la tin g  to  work with teachers  have been recorded f i r s t ;  those 
re la tin g  to  work with children have been recorded next; and those re ­
la tin g  to  work with th e  community -  persons outside of the classroom -  
have been put a t the  la s t  of th e  area.
Conditions in  th e  Schools from 1929 to  1944
In the  period in  which supervision was carried  on in  the county
re a l progress took place. Probably th is  progress can be understood best 
by c itin g  th e  changes which were brought about as certa in  ra ther d e fin ite  
tren d s . One such tren d  was the tendency toward b eau tific a tio n  of the 
classrooms and b u ild ings. The desire  to  develop learning s itu a tio n s  which 
w ill  be more c lo se ly  re la ted  to  the  liv e s  of boys and g ir l s  and the f e e l­
ing on th e  part of teachers that music and a r t  should be a part of these
learn ing  situationsw as a second trend . The tendency to  provide more op­
p o rtu n itie s  fo r pupil p a rtic ip a tio n  in planning the a c t iv i t ie s  in  which 
they engage, and a re a liz a tio n , through a more conscious e ffo r t to  study 
ch ild ren , of th e  problems which boys and g ir l s  face were other trends 
which have m anifested themselves. These trends are re fle c ted  in  the cur­
re n t p ic tu re  of the  schools of the county tfiich is  now given. To afford 
easy comparison fo r th e  reader, the same top ics are used fo r describ ing  
the conditions in  the  schools in  1944 as were chosen fo r describ ing the
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conditions in  1929> c ite d  in  Chapter I I ,
B u i l d i n g s The appearance of the In te r io r  of the buildings has changed. 
Flbors a re  kept cleaner; walls and woodwork have been painted, sometimes 
by the  ch ild ren  themselves; windows are washed and pain t i s  scrubbed reg­
u la r ly . C leanliness has become a conscious part of l i f e  in  the classroom. 
Lovely p ic tu res made by the pupils adorn the w alls. Desks are no longer 
screwed to  the flo o r but are e a s ily  moved fo r rhythms or group work. In 
four classrooms, desks have been removed to  make room for tab les  and ch a irs . 
In o ther classrooms, some tab le s  and chairs have been added. Shelves, book­
cases, and cabinets of a l l  kinds have become a part of the furnishings as 
the  need for these has developed through purposeful a c tiv ity . Growing 
p lan ts are in  every room and cut flowers in  a ttra c t iv e  containers, often 
arranged by the  pup ils , likew ise add to  th e  appearance of the rooms. Cur­
ta in s , books, v ic tro la s , and in some cases easy chairs or couches contribute 
to  an atmosphere of home. Children are taking an increasing pride in th e ir  
classrooms and there  are evidences th a t th is  fee ling  is  spreading to  other 
p a rts  of the bu ild ings, fo r  ha lls  and lunchrooms are being decorated with 
appropriate  p ic tu res and flow ers.
Health. -  Provision fo r health  and san ita tio n  has also changed. Every 
school has i t s  own water supply; fountains have been placed in  th ree 
schools, and ten  classrooms have been supplied with individual fountains 
or coolers which supply water fo r  drinking or for hand washing. Towels 
and soap are considered a part of the regu lar school equipment. C lin ics 
fo r  d iph theria , dental corrections, eyes, and preschool children are pro­
vided for the schools. The diphtheria c lin ic s  fo r primary and preschool
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child ren  have, in  some cases, been planned and carried  out through the
e ffo r ts  of the older pupils in th e ir  study of community needs. School
c a fe te ria s  supply h o t, nourishing food fo r lunches; these with a mid- 
and
morning lunch^/a short noon recess followed by a period of re s t  or re ­
lax a tio n , have done much to  make for h e a lth ie r  p u p ils .
Health is  no longer ju s t textbook m ateria l but has become a 
p a rt of the  c h ild 's  l i f e  and is  applied by him to  his d a ily  liv in g  in  
the care of h is wraps, in  the choice of h is food, and in his r e s t  and 
re c rea tio n . In f a c t ,  children have become more conscious of th e ir  habits 
since health  has been taught with emphasis on d a ily  app lication ,
A physical education program consisting  of exercises, competi­
t iv e  games, and te s ts  fo r s k i l l  and endurance has added much zest to  a 
period of the day form erly used by children and teachers as a recess 
period .
L ib ra r ie s , -  Library f a c i l i t i e s  in the  county have undergone a great
change. As a re s u lt  of S ta te  a id , many books have been purchased. The
27
annual repo rt of the Superintendent of Schools for 1944 gave the to ta l  
number of volumes as eight thousand one hundred fo r ty , an increase of 
four thousand s ix  hundred fo r ty  over the number reported in  the 1929 
re p o rt. However, an increase in numbers is  not the only improvement 
in  l ib ra ry  f a c i l i t i e s ,  for books are now purchased fo r elementary as 
w ell as high school p u p ils . Many of the old books, poor in  p r in t and 
binding, have been discarded -and have been replaced with new and more 
in te re s tin g  volumes. The da ily  paper and a number of magazines have
^ B re n t, V/. S ., Annual Report of Super intendent of Schools. 
Lancaster County, 1944. Unpublished m ateria l.
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a lso  been added to  th e  l ib r a r i e s .  Children are l i t e r a l l y  surrounded 
with b eau tifu l books on the lev e l of th e i r  reading a b i l i ty .  Many of 
these  are in  the classroom. In th e  school where th e re  has been an 
e f fo r t  to  make the cen tra l l ib r a ry  the most b eau tifu l room in the  
bu ild ing , ch ild ren  come and go in  search of m ateria l fo r work or p leas­
u re . In some cases, the teacher takes her whole class to  the l ib ra ry  
fo r a period each week and supervises-: th e ir  se lec tio n  and reading of 
books and magazines.
Classwork. -  The classroom teaching has also undergone changes. The 
l i s t  of textbooks has been reduced and modified to  include a r t  supplies 
and newspapers. Every ch ild  above the f i r s t  grade subscribes to  a week­
ly  paper on his le v e l which furn ishes m aterial fo r  both classwork and rec­
re a tio n . Instead of a single te x t  in  reading, there  are severa l with much 
supplementary m ateria l from the  l ib r a r ie s .  Books are used la rg e ly  fo r 
reference in v o lv in g  problems. Homework is  usually  assigned on the basis 
of a problem or for p rac tice  on some needed s k i l l .  Opportunities fo r both 
planning and evaluating are provided in the d a ily  work. Teaching now covers 
a wide range of to p ic s . Classroom b eau tifica tio n , gardens, food, clo th ing , 
re c rea tio n , health , church -  anything which presents a problem fo r the ch ild  -  
have a l l  become the subject m atter of the schools of today, fo r many teach­
ers have come to  rea lize  th a t i t  is  not the number of pages a ch ild  can be 
made to  cover but what ac tu a lly  becomes a part of him th a t counts. There is  
an e f fo r t  also to  have children compete with themselves ra ther than against 
th e ir  neighbors, as was formerly the case. Developing in children a d e s ira -
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b le  a t t i tu d e , a consideration fo r o thers, a w illingness to  take tu rn s , 
and a d esire  to  share has become the goal of every classroom,
Yfriting is  no longer taught as a system but i t  is  emphasized 
to  th e  extent th a t i t  is  s tre ssed  in every c la s s . Children t ry  to  T rite  
well and to  check th e ir  e r ro rs .
Music and a r t  have gained much prominence in the schools of 
th e  county. V ic tro las and records in almost every classroom fu rn ish  
opportunity fo r singing, rhythms, and apprecia tion . Art media of var­
ious kinds have been used with a l l  grades. Both teachers and pupils are 
delighted  with the  r e s u l ts ,  for a ttra c tiv e  p ic tu res made by the children 
decorate the walls of rooms, h a lls , and c a fe te r ia s . P ictures are often 
taken home to  serve as decoration th e re .
Pupil p a rtic ip a tio n  in  county-wide events of various kinds and 
in student organizations ranging from classroom clubs to  school associa­
tio n s  not only plays an important part in providing fo r  pupil growth but 
a lso  forms an o u tle t fo r pupil energy.
The Study of C hildren. -  Many changes have taken place in  the  study of 
ch ild ren , a tte n tio n  is  now given to  indiv idual d ifferences to  the ex­
te n t tha t pupils in a grade are not a l l  expected to  do the  same work. 
Every teacher makes some e ffo r t to  adjust the work to  the a b i l i ty  and 
needs of the child,, fo r  teachers have become b e tte r  acquainted with these 
needs through child  study, as a re s u lt ,  they have s tiiv e n  to  guide c h il­
dren in evaluating conduct and in  determining desirab le  behavior through 
indiv idual and group judgment. Thejr have t r ie d  to  inculcate in pupils 
a tti tu d e s  which make fo r  f in e r  liv ing  and habits which w ill be la s t in g .
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Pupils are encouraged to  work independently, each a t his own le v e l; to
help  each other; and to  respect the worth of each ind iv idual.
Adjusting the  work to  the c h ild 's  lev e l of a b i l i ty  has been
e ffe c tiv e , in  a large measure, in  preventing re ta rd a tio n  and "drop-outs. ,r
Retardation dropped from fourteen per cent to  one and th ree -ten th s  per
28cent over a period of ten  years and has risen  only s l ig h tly  s in ce .
"Drop-outs" f e l l  from seventeen per cent to  th ree  and fiv e -ten th s  oer
29
cent during the same period. (Later figu res are not availab le  due to  
a change in  the repo rts  required by the  S ta te  Department.)
tra in in g . — Provision had been made in various ways fo r in -  
serv ice  tra in in g  during the years. Organizations ranging from meetings 
of teachers tof one grade to  meetings of a l l  the teachers to  study problems 
perta in ing  to  child growth and development have served to  stim ulate  th ink ­
ing. Reading and study have been encouraged to  the extent tha t a good pro­
fe ss io n a l lib ra ry  containing new and approved books dealing with methods, 
guidance, mental hygiene, economics, and psychology has been purchased fo r 
the county. Extension c lasses have been conducted in  the county; provision 
has also been made for teachers to  attend c lasses offered a t co lleges. And 
l a s t  but by no means le a s t ,  educational leaders have been invited  to  v i s i t  
the county and to  discuss with teacher various problems, a l l  of these ac­
t i v i t i e s  have served to  broaden the views and deepen the th inking of te ach e rs .
— — —  _ _  ’ ~  ,  ■
Brent, A. S ., Annual Report of Superintendent of S c h o o l s .  
Lancaster County, 1939* Unpublished m ate ria l.
29Ib id
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F in a lly , th e  changes which came in  the  educational conditions 
in  the county during the f if te e n  year period were not forced but were the 
gradual re s u lts  of the  in te ra c tio n  in  thinking of a group of in te re s ted  
persons working together p ro fessio n a lly , and from which in te rac tio n  each 
received mutual b e n e f it .
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